ASSESSMENT 6. CAPSTONE OR SUMMATIVE EXPERIENCE
DESCRIPTION
For the capstone project for the M.Ed. ASTL program, candidates conduct a research project in their
own classroom, usually of one (but sometimes more) of their courses, related to some disciplinerelated literacy instruction. The project is conducted during the course SED 555: Literacies Across
the Disciplines. This action research project is described as follows: “This project is an examination
of one’s literacy-based teaching. For this project, teachers will identify a research problem to
address in their classroom, observe students’ literacy activity, analyze students’ work in relation to
the implementation of literacy-based lessons (that are designed for this project), apply course
concepts and readings to the interpretation of students’ literacy activity, and analyze the results of
their improvement-oriented activities.”

EVALUATION RUBRIC
The FSEHD Capstone Performance Scoring Rubric is used for this summative assessment. (see
attached page)

DATA
ACADEMIC
YEAR
2009/10
2008/09
2007/08

N
13
8
10

MEAN
SCORES
13.7
14.8
13.3

Data Use
The M.Ed. A.S.T.L. program was re-designed in 2005. Prior to the re-design, the program was
moribund, attracting very few or no students in each of the last few years before re-design.
Although the program remains small, it attracts enough students every year to comprise a new
cohort and the data show that the students have a very high completion rate, as well as a fairly
rapid completion rate. These levels and rates of completion contrast significantly with the program
prior to re-design: there are many students who failed to complete that program, in contrast to the
current program that has almost no students who have failed to make steady progress and
currently all are on track to complete the program within 5 years.
One aim of the re-design was to use a cohort structure, and the success rate of students is probably
linked to the cohort structure of the program. The program has a core sequence of 4 courses (all
newly created as part of the re-design) that students take as a cohort over 4 consecutive semesters.
The core and the cohort structure help to overcome the disparate interests and assignments of
teachers whose work spans the middle and high school content areas. That is, although many of the
students take many or all of their electives (comprising half of the program), in the content area in

which they teach, all of the students come together for 2 consecutive years of course work in the
core courses. The support structure that develops in the core courses, and the collegial
relationships that are created, especially among content colleagues, likely contribute to the success
of individuals and to the program as a whole. Each year, new applicants to the program follow
others from their school who came before.
Since the re-design, the core courses have been taught by a small group of faculty that has
continuously monitored the curriculum and the linkages between courses. As a result, the
curriculum has twice been modified in order to better accomplish the aims of the program. In 2009,
the original 5-course core was reconfigured to four courses. This change allowed us to better
support the cohort structure, since some students were unable to enroll in the core course that was
only offered in the summer. In addition, the change led to greater integration of some curricular
themes across the core courses. A second change has been planned that will be implemented in Fall
2011. This change will re-sequence the first two courses in a way that we think will better prepare
students to meet expectations in the teacher research course, which will now be taken as the
second course. We will monitor this upcoming change in part by comparing results in assessment
data presented here as Assessment 2, as well as the data in subsequent assessments.
Part of the program re-design was to integrate the idea of “teacher leadership” into the program
structure. As a result, the capstone experience was revised to be a performance in which each
candidate presents the results of an action research project as an oral presentation for professional
peers. The performance is evaluated by department faculty, using the school-wide performance
rubric. However, many of the faculty who participate in the evaluation process do not teach courses
in the program core. In future, program faculty will spend additional time with non-core faculty
preparing for the evaluation activity in order to increase reliability of scoring.
The M.Ed. A.S.T.L. program exists in a challenging context. The degree carries no certification or
endorsement, and there are no policies in the state that encourage or reward the achievement of a
master’s degree. For some students, the state’s professional development requirements reportedly
are in conflict with their graduate studies. Thus, the teachers who seek the degree do so for other
than utilitarian reasons. Given this situation, the program faculty must remain mindful of challenges
and responsive to students’ interests and needs, as in the changes made since the original re-design.
In addition, program faculty will continue to discuss program assessments and outcomes to
maximize students’ accomplishments and to promote the development of teachers who are
prepared to be not only reflective practitioners, but also teacher leaders of their colleagues in the
schools, the state, and the profession.

