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My Growth_in Literacy Education

It seems like yesterday that I sat in front of my computer reflecting on my
life as a reader. | was applying to the Masters of Education in Reading Program
and writing an essay about the events in my life that had led me to pursue a
graduate degree in reading 1recalled how my own experiences in literacy
education were far from inspiring yet I always had an interest, or rather a
passion, for literature. [ particularly favored children’s literature and throughout
my life have treasured my vast collection of favorite children’s books. I equally
treasured the joy 1 expericnced when sharing a story with a child. During a
period of time, I even stopped teaching and opened a children’s bookstore where
I shared my favorite read alonds with children daily. The pleasure of reading
was my original motivation for pursuing this degree.

As 1 now complete the program, my love of literature remains strong but
my passion for supporting children as they become proficient life-long readers
is far greater. Through the insight that | have gained as a student in this
program, | now have the ability to guide children in their literary growth. 1 no
longer simply hope that my enthusiasm for books will spark others to become
readers. I can now ignite readers through my teaching.

As a teacher of literacy, I possess the ability to provide readers with
strategies for decoding. I can support students’ comprehension and vocabulary
development. I'm able to develop a student that word calls,into a fluent reader
with expression and intonation. I can guide children to engage in a book to
develop analytical thinking. I now have the knowledge to diagnose and
prescribe instruction that will aid struggling readers. I have acquired the tools
to allow every reader to share my passion.

My life as an educator has also changed since I began this process. [ have
immersed myself in the field of literacy education. I'm a member of the iRA
and the NCTE. I atfend literacy conferences and extensive training at both
Colnmbia University and Lesley University. I've received professional
development from some of the leaders in literacy education and have read
countless texts by snch educators. 1 snpport elementary teachers in my district
by maintaining a literacy lab classroom. I also provide training for my
colleagues in various aspects of balanced literacy. Thongh 1 still hold a regular
education teaching position, literacy education has truly become my forte.



Professional Goals

Short Term Goals:

I'm pleased to admit that one of my highest regarded professional goals
has now been achieved with the completion of this exit portfolio . . . my
master's degree in reading. Balancing family life, teaching, and one’s personal
education can at many times be overwhelming. It is an accomplishment that I
celebrate. I find equal reward in the educator I've become due to the
commitment [ made to the process.

As this year progresses, I will continue to support my colleagues in the
field of literacy edncation. My classroom, which is a literacy lab classroom in
my district, supports the growth of many educators in my district. T will
continue to educate myself through professional readings and attendance of
professional development opportunities. [ will continue as a life-long learner
and an educator who is committed to providing the best practices for my
students.

Long Term Goals:

It is my intent within the next few years to obtain a reading specialist
position in my district. Ifeel that I am ready to leave the classrocom setting, a
setting that I've worked in for nearly 20 years, and specialize my craft. 1also
intend on pursuing a district-wide literacy coordinator position in later years.
This position has not yet been created in my district; however it is my goal to
work toward this much needed level of consistency in literacy education
throughout my district.



Theme: Standard One
Foundational Knowledge

Description

Type of evidence: The artifact selected to demonstrate proficiency in
this theme, is a research proposal demonstrating the effectiveness of a
read aloud approach to the development of reading readiness skills in
kindergarten children.

Master's course it connects with:
ELED S10: Rescarch Methods, Analysis, and Applications
Dr. Robert Carcy

Standards it connects with:

1.1

12

1.3

2.2

3.1

3.4

Refer o major theories in the foundational areas as they relate to
reading. They can explain, compare, contrast, and critique the
theories.

Summarize seminal reading studies and articulate how these studies
impacted reading instruction. They can recount historicat
developments in the history of reading.

Identify, explain, compare, and contrasts the theories and research
in the areas of langnape-development and learning to read.

Support classroom teachers and paraprofessionals in the use of a
wide range of instructional practices, approaches, and methods
including technology-based practices. They help teachers select
appropriate options and explain the evidence-base for selecting
practices to best meet the needs of all students. They demoanstrate
the options in their own teaching and in demonstration teaching.

Compare and contrast, use, interpret, and recommend a wide range
of assessment tools and praclices. Assessments may range from
standardized tests to informal assessments and also include
technology-based assessments. They demonstrate appropriate use of
assessments in their practice, and they can train classroom teachers
to administer and interpret these assessments.

Communicate assessment information to various audiences for both
accountability and instructional purposes (policymakers, public
officials, cominunity members, clinical specialists, school
psychologists, social workers, classroom teachers, and parents).



Rationale:

This artifact demonstrates proficient practices by the reading professional
presenting this portfolio, by providing evidence of the application of the
following standards:

1.1, 1.2, 1.3, 2.2, 3.1, and 34

The research proposal developed by this reading professional, refers to
major theories in the foundational areas as they relate to reading. It
specifically addresses the area of the use of read alouds in the
development of reading readiness skills. This topic identifies, explains,
compares, and contrasts the theories and research in the areas of
language-development and in learning to read.

It compares, contrasts, and critiques 10 relevant professional articles
based on research studies. The literature review in this research
proposal, summarizes seminal reading studies and articulates how
these studies impacted reading instruction. The purpose of this study
is to determine the most effect practices in early literacy education, The
results will then support classroom teachers and paraprofessionals in
the use of a wide range of instructional practices, approaches, and
mcthods It will help tcachers select appropriate options and
explain the evidence-base for selecting practices to best meet the
needs of all students. The research study compares and contrasts,
uses, interprets, and recommends a wide range of assessment tools
and practices. Assessments may range from standardized tests to
informal assessments. Finally, the results of this study will be
communicated to various audiences for both accountability and
instructional purposes (policymakers, public officials, community
members, clinical specialists, school psychologists, social workers,
classroom teachers, and parents) in the hope of implemented best
practices in the targeted school system.
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1.0 Introduction
1.1 Statement of the problem/rationale
Kindergarten progranyin Rhode Island can have many variations. They can be a full-day
or a half-day progran. It can be held in 2 raditional setting or in a classroom where play
is the primary method of learning. A kindergarten classroom can be part of a public
elementary school, 2 private school, or even an extension of an early chitdhood center.
With so many variations to this early education grade, it is typical for children’s readiness
for first grade to vary greatly. What does not vary, however, is the need for children to
come prepared 1o read in lhe [irst grade. One method for promoting reading readiness in
kindergarten that is typically vsed and universally praised in these varying kindergarten
environments is the practice of read-alouds (Elley, 1989).

1.2 Statement of hypothesis

Text Tolk is an approach to read-atouds that is designed to enhance young children’s
ability to construct meaning from decontexualized language. This goal includes not only
premoting comprehension, bui also furthering children’s language development

(Beck & McKeown, 2001). The Texr Talk method guides teachers in the selection of
appropriate texts, initial questions 1o engage listeners and follow-up questions. It also
suggests the use of the illustrations and background knowledge, and also the selection of
meaningful vocabnlary for discussion (Beck & McKeown, 2001). Through these
carefully planned and scafTold questions and vocabulary activities, students are able to
draw meaning from the text (Conrad, Gong, Sipp, & Wrights, 2004). Evidence has
supporied the idea that reading aloud to chiidren can increase their listening
comprehension skills and vocabulary acquisition (I.ane & Wright, 2007).

This study has been developed to utilize the eflective Text Talk strategies and determine
its influence on the reading readiness of children entering the first grade.

1.3 Defintious of Terms

Text Talk is a read aloud strategy approach developed by Beck and McKeown (2001). It
uses challenging text 1o improve students oral language and comprehension abilities
through a more focused approach with read-alouds (Conrad, Gong, Sipp, & Wright,
2004).



2.0 Review of the Literature

Ariail, M., & Albright, L. K. (2006). A survey of teachers’ read-alond practices in
middle schools. Reading Research and Instruction 45 (2), 69-89.

A survey of sevenleen iterns addressing the practice of reading aloud fo middle school
students (grades 5-8) was distributed fo 1,000 middle schoot teachers at the Texas Middle School
Association’s annual meeting. The survey aimed to assess the use of a read-aloud method to
students of middle school classrooms. The researchers believed that the practice was limited in
this setling alter observations were ¢conducted during previous research. The survey, developed
by the researchers, was intended to further examine the commonality of read aloud sessions and
the beliefs of the middle school teachers regarding this practice. The survey consisted of two
parts: demographic and characteristic data on the respondents, and read aloud practices and
beliefs of the respondents.

Of the 1,000 distributed surveys, 476 were retumed and usable. Data was tabulated from
these surveys and found that 72.2% (344) of the respondents use the read-aloud method in their
classrooms. The highest percentage (95.8%) coming from teachers of English/tanguage
aris/reading and the lowest percentage (32.1%) were from teachers of malhematics. Al of the
respondents agreed that reading aloud is an important instructional practice. However, of those
who do not utilize this practice, the highest percentage (39%) of the respondents believed that it
was not appropriate for their content area. The most effective indicator of the use of read alouds
as instructional practice was the education of the teachers throngh professional development.

The researchers in this article, described as middle-level reading researchers in Texas,
appear to be commmitted to the topic of this research, as they have conducted similar research
regarding the topic. I question, however, the validity of the self-reported data. The initial
observations on this topic strengly contradict the (indings from the survey, Follow-up by
observations would be needed to verify these responses. The setling of the survey, a statewide
conference, may have also affected the valdity of the responses.

Brabham, E. G., & Lynch-Brown.C. (2002). EfTects of teachers’ reading-aloud styles on
vocabnlary acquisition and comprehension of students in early elementary grades.
Journal of Educational Psychology, 94, 465-473.

This quasi-experimental study was conducted by 30 preservice feachers enrolled m an
nndergraduate elementary education prograin in the southeastern parts of the United States. Their
professors, who anthored this article, supervised the study. ¥t was designed to determine the
effectiveness of three varying read aloud styles on vocabulary acquisition and comyprehension.
The three styles were lhe just-read style, the performance style, and the interactional style. These
preservice teachers received four hours of training before the start of the research.
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Twelve first-grade classrooms and twelve third-grade classrooms were selected
representing all areas of community and socio-economic status. A sample size of 360 students
were random!ly selected to one of the groups. They were given a pre-test in the areas of
vocabulary and comprehension. The pre-tests appeared to be developed by the educational
supervisions, but that was not cleerly stated. The students were then read one of the two non-
fiction books selected for the study. Each group was assigned a read-aloud style to adhere to
during this twenty-minute sesston. Scripts were provided to the readers in order to promaote
uniformity. Each text was re-read over three consecutive days. The post-tests, slightly adapted
from the pre-tests, were administered on the third day. The results determined that student
performance in vocabulary and comprehension is increased by the use of the performance and
inleraciional styles.

There were some concerns with this study. The measurement tools were not presented in
the article and were developed by the researchers. The tools were said to have been freld Lested
but only given to ten students from each of the twao grade levels. The field test found a low to
moderale reliability coefficient of .84 for the vocabulary test and .74 for the comprehension test.
The data seemed a bit confusing zs the vaiue of p conftinued to change. [ also question the use of
undergraduate students to implement this study. I believe that the presenter could affect the
resnits especially with only four hours of Iraining,.

Dickinson, D. K., & Smith, M. W. (1994). Long-term effects of preschool teachery’
Book readings on low-income children’s vocabulary and story comprehension.
Reading Research Quarterly, 29 (2), 104-122,

A longitudinal study was condneted incinding twenty-five preschool classrooms of
low-income English speaking children. The study was designed to study the social and lingnistic
precursors to language and literacy development. A reading session was videotaped in each of
the bwenty-five classrooms. The researchers also collected data from teacher interviews, general
classroom observations, observing targeted children’s language use and their measureinent
ontcomes on a battery of tests. At age [ive, the rargeted children were given a battery of tests of
langnage and literacy development adeninistered at their homes by the rescarchers. The Peabody
Picture Vocabulary Test-Revised (PPVT-R) was used to assess vocabulary development and
comprehension was assessed using a test designed by the “Home Schoo) Study research team”.

Afier the dala was collected, the video 12ped sessions were transcribed verbatim and
coded according to the Codes fro the Human Analysis of Trenscripts conventions for analysis by
the Child Language Analysis software. A quantitative analysis was ther performed on coded
gnalitative observations. The analysis determined three distinct approaches of book reading.

/
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They are identified as the co-constructive approach, lhe didactic-interactional approach, and the
performance approach. The approaches are defined by the amount of discussion occurring in the
three stages of book reading (before, during, and afier). The method and level of teacher/srudent
discussion and inquiry was also used to define these appreaches. The results of the analysis
showed that children in a classroom where the performance approach is used performed slightly
better on the PPVT-R than children in a classroom where the didactic-interactional approach is
common. Sirong effects on vocabulary development were revealed when child-involved
apalytical talk was present. Analytical talk moderately affected the level of story
comprehension.

This longitudinal stndy seemed to be conducted by videotaping one reading session in
each classroom and then revisiting the targeted children one year later. I thought that more
analysis could have been done during this one-year period. The researchers used teacher
interviews to establish reliability of the reading session but additional observations could have
assured the reliability. The amicle also discusses lhe assessment process as an administration of a
battery of Janguage and literacy development tests yet they never specify Lhese tests. I was also
concemed with the design of the comprehension test, which again was not provided or discussed
in-depth with a level of reliability established. This stndy appeared to simply define various
styles and concluded that any approach that provides some child-involved analytical talk 15
sugeested.

Elley, W. B. (1989). Vocabulary acquisition from listening to stories. Reading Research
Quarterly, 24 (2), 174-187.

This quasi-experimental study was conducted on 157 seven-year olds in seven schools in
Christchurch, New Zealand. The subjects were a cross-section from urban and suburban
backgrounds. This study consisted of two experiments with the second experiment correcting
limitations of the first and conlioming its findings. Seven teachers administered the study, one
from each selceted school, but nowable not the classroom teachers. The stndents were given a
pre-test of 20 vocabulary words from the book Gumdrop at Sea by Val Biro (1983). The pre-test
design contained ten vocabulary words assessed by piclure-type aud ten vocabnlary words
written in sentences with contextual clues with a synonvm selected for the (arget word. The pre-
test was administered one week prior ta the first reading. The selected story was read three times
within seven days. The saine test was given as 2 post-test after the third and final reading on the
seventh day. It was emphasized that throughout the three readings, vocabnlary was never
discussed or defined by the teacher. The objeciive of the study was to establish 2 relationship
between vocabulary acquisition and simply listening to repeated readings af a story.

It was found that 2 mean gain of 15.4% was achieved on the posi-test with the average
mean gain between 13% and 21%. Further analysis determined conditions of the target words
that were more Jikely to assist in acquisition by the smdents. Words most readily learned in the
story were surrounded by contexrual clues, appeared more than once in the text, or had suppon
through illustrations.

/
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Since no control group was used in this experiment and assumptions were made with just
this one book, a second experiment was conducted to correct these limitations and to verify the
resuflts. The second experiment was designed in the same fashion as the first in regard to the
mplewnentation of the experiment. Two books were used and the children were divided into
groups including a contro) group. Similar gains were made in the second experiment. This data
was also divided according to the abiliry level of the subjects established from the pre-test.
Gains were made in all four abilily groups (high, high middle, low middJe, and low) with the
greatest gains being achieved by the low ability group.

I was pleased with this article and the attention given to the limitations of the [irst study.
Much of what I had viewed as possible nepative critique was corrected in the second experiment.
The cne issue that still remained unclear {¢ me was the process in which the research-developed
test was piloted. No specifications were given as to the number of subjects that took part in the
pilot sludy. I was unsure of the effectiveness of the pilot study.

Meyer, L.A., Wardrop, J.S,, Stahl, S.A., & Linn, R.1. (1994). Effects of reading storybooks
aloud to children. Journal of Educational Research, 88, 69-85.

A longitudinal srady was conducted from 1983-1991 to determine the effects of reading
storybooks aloud to children. It analyzed a sample of 325 students in three school districts in
Mlinois. The first cohort consisted of sludents who began kindergarten in 1983 and were in the
sixth prade in 1990. The second cohorl consisted of students who began kindergarten in 1984
and were in the sixth grade in 1991, Extensive data was collected throughout the study including
information regarding home environment, education/occupation of parents, siblings,
standardized and local test scores, and classroom instruction. Fifty trained observers took part in
this srudy and made close to one nillion observations throughout the years of the smudy.
Observations were coded using the abservation procedures developed by Meyer, Linn,
Mayberry, and Hastings (1985). The dala was then analyzed to find relattonships among
measures, activities, student performance, and between classroons.

It was revealed (hat a negative correlation existed between the time kindergarten teachers
spent reading aloud and reading achievement. It was further revealed that there was no
correlation to the time first grade teachers spent reading and first-graders reading achievement.

Extensive analysis was done on students’ data from both cohorts in kindergarien and first grade,
This was 2 longitudinal study of (the same students until grade 6. 1 was nnsure as to how the data
collected in later yenrs effected the conclusions. I de, however, feel that the background
information on this topic and the population used in this study was clearly staled. The
conclusion emphasized the use of read alouds as part of a reading prograrn and not Lo expect a
“magical” transformation from listening to stories to reading independently. I fee! that the
conclusion makes sense and this appeared to be one of the only articles I coutd find that
cautioned the possible misconceptions of this practice.

/
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Meyers, P. A. (2006). The princess storyteller, clara clarifier, quincy questioner, and
the wizard: reciprocal teaching adapted for kindergarten students. The Reading
Teacher, 59 (4), 314-324.

A kindergarten teacher developed and implemented this action-research project with her
class in Capitola, California. Her objective was to develop a successful modified version of
reciprocal teaching that would be at an appropriate level for her kindergarien children. She used
pnppets to implement the four main strategies of reciprocal teaching: summarizing, questioning
for clarification, gnestioning (o monitor learning, and predicting. Children in the class took turns
feading (he discussion for the specific strategy and using 2 puppet as a2 means to communicate.
To examine the elfectiveness of the adapled model, the teacher selected four children for a focns
gronp. These four children actively participated in a leadership role twice a week. Observations
of these sessions were evaluated using a rubric designed by the teacher to assess the
effectiveness of the role. The teacher also collected anecdotal records and interviewed the four
students throughout the study.

At the conclnsion of this three-month study it was clear that positive gains had been made
by all of the children. The focus group participants were ail able to retell a story with accuracy,
ask and answer critical thinking questions, and make logical predictions. What had once been
thought of as a teaching model not apprapriate for kindergarien students, had been successfully
adapted in this classcoom.

As an early elementary educator ] enjoyed this aricle and found it to be usefal.
Limilations obviously existed in this action research srudy, particulaily the size of the focus
group and the fact that it was a sample of convenience and not a large random sampling. The use
of the rubric is aiso a subjective toof left (o the interpretation of the evaluator. A bias conld have
existed, as this teacher was hopeful for a positive outcome.

Morrow, L. M. (1988}). Young children’s responses to one-to-one story readings in
school settings. Reading Research Quarterly, 23 (1), 89-107.

This quasi-experimental study took place in three day-care centers providing, care to
children from low socio-economical backgrounds. The centers were located in the saine counly
representing eight area communities. From these centers, 79 children participated in the study.
Questionnaires were sent home Lo determine the amount of adult/child reading interactions were
common in these households. The survey revealed that 90% of the households indicated that
reading interactions cceurred once a month or less.  This study ained at stimulate, in a school
setting, the adult/child reading interaclions that occur naturally in a home seiting. The research
assistants were assigned children to read with in a one-on-one style for 15 minultes for ten
sessions.

v/
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The children were divided into three groups: experimental group 1, experimental group 2,
and a control group. The three groups contained a similar number of children. Experhnental
group | was read a different book at each of the ten sessions. Experimental group 2 was read
three books, three times each, for the ten sessions. Children in the control group participated in
reading readiness activities during their sessions and were only read (o and tape-recorded during
the second and tenth session. These sessions were conducted to collect pre and post test data.
Al sessions of children in the Iwo experimental groups were lape-recorded, The (ape-recorded
sessions were then anscribed verbatim. The children’s story related questions and responses
were coded and tabulated. A one-way analysis of covariance was ¢onducted on each of the four
major categories of responses established by the researcher.

The results of the fabulations found that the children in both experimental groups asked
more story related questions and inade more story related comments than children in the control
group. It was also determined that the amount of responses increased as the sesstons went on,
Children in both experimental groups focused mostly on the meaning of the story. The children
in experimental group 2 (repeated books), however, focused more on the story structure, priat,
and illustrations than children in the other two groups. Overall, the repeated book group scored
highest in all categorics.

I felt that this was a well designed experiment. I think that the amount of
subject/researcher interaction seemed mnple. I was unsure who the research assistants were as it
was never slated. 1 was also unsure of the use of the TOBE Il Language Test of Basic
Experiences that was administered at the onset of the study. I was explained that the test was
used 1o determine ability leveis of the children but it was not clear how those levels affected the
group selections or the analysis. Overall, however, 1 think this study accomplished what it was
designed for. To investigate whether frequent one-to-one readings in a schoo! setting would
increase the numnber and complexity of comments and questions from children of low
$OCIOECONOMIC StatUS.

Morrow, L. M,, & Smith, J. K. {(1990). The effects of group size on interactive storybook
reading. Reading Research Quarterly, 25, 213-231.

This aricle explains the qualilative research conducted in 5 school districts in a single county of
the Umted States with predominately middle class households. The research was conducted by
27 research assislants who were undergraduate students pursuing an early elementary education
degree. The study was destgned to determine the effect of group size on comprehension and
verbal acquisition. Twenty-seven kindergarten or first grade students from 27 different
classrooms were selected as the subjects of this research study. The remaining children in the
classrooms served to establish the group size. Nine picture books were read (hat had similar
story elements and struetures. The researeh assistants interacted with the subjects three tines in
all three group size seftings. Observations were andio taped and the responses made by the

/
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subjeet (only the subject) was analyzed using a coding system developed by the author for a
previous study conducted in 1988. Children’s questions and commenls were scored in the
catepories of story structure, meaning, focus on print, and focus on illustrations. The system also
analyzed the verbal behaviors of the adult participant.

Overall, students in a small group setting demonstrated a higher level of comprehension.
Children in the one-on-one setting and the small group setting notable interacted more often than
children in the whole group setting. It was noted that the researchers where surprised by this
finding and had hypothesized a higher level coming from the subjects in the one-on-one setting.

The assumptions made from this small group of subjects seemed to be a bit generalized.
It was stated that one could assume that the responses of the one subject in each group could be
monltiplied by the number of students in each group. 1 found that to be 2 big assumption. I think
that this data could have been affected by the personality of the selected subject also. There was
no information provided about the subjects’ ability levels cither. It was assumed that these 27
subjects adequately represented the entire group of children in 27 classrooms. I viewed this
study to use a sample of convenience. Each undergraduate student picked a local school, a
classroom, and one student. The idea of using Lhese undergraduate students to conduct the
research appeared to be a negative factor. It was stated in the anicle that much time was spent in
a whole group setiing managing the behavior of the group. It makes me question how engaging
the reader was if that much notable inanagement was needed. I wouldn't expect fhese same
conditions to occur if the reader was an engaging experienced teacher.

Rosenhouse, J., Feitelson, D., Kita, B., & Goldstein, Z. (1997). Interactive reading aloud to
Israeli first-graders: Its contribution to literacy development. Reading Research
Quarterly, 32 (2), 168-183.

Four Israel: researchers designed a study examining three issues: how reading aloud to
first-graders affects their achievement in decoding, comprehension and storytelling, how reading
aloud from a series by the same author afTects achievement in these areas, and how reading from
different book by diflerent authors with various genres affects achievement in the specified
areas. The panicipants consisted of 339 Israeli born Hebrew speaking children from fiftecn
first-grade classes in Haifa and its surrounding suburbs. The fifieen classrooms of children were
randomly assigned to one of the four treatment groups. Experimental group A listened to stories
from multiple-authors. Experinental group B listened to stories from one author only.
Experimental group C listened 1o stories in a series writlen by one author. The final group,
Control group D did not increase the number of read-aloud sessions throughout the study, which
1n the Isrzel education system is extremely limiled (one story read on Friday) but rather engaged
in regular learning activities (worksheets, drawing, and pasting).

/
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The Hebrew version of the Vocabulary Sub-test from the Revised Wechsler Intelligence
Child test was administered to all groups as the preiest. The results were used to neutralize
inequalities among the groups. A statistically significant difference was found on the pretest and
postiest differences were tested with multivariate analysis of covariance, using pretest scores as
the control covariate. The treatments sessions, lead by the classroom teachers, were then
conducted for six months. The 20-minute sessions were held five times a week at the end of the
school day. Researchers observed, on average, one session per month in each of the participating
classrooms. Teachers and children were also interviewed threughout the study.
Three postlests were then administered under the supervision of at least two examiners. The
postiests assessed decoding, comprehension, and picture storytelling. The tests were taken from
various unidentificd versions of Hebrew tests.

Slatistically significant differences were fonnd in all tested areas among the four
treatment groups (<.001). The combined experinental groups cutscored the control group in all
tesied areas. The study concluded that an increase in read-aloud sessions in first grade increases
student performance in decoding, comprehension, and storytelling.

I found the sample size and the length of (he time of this study to seemn adequate but
was concemed with the lack of control that the researchers had on the study. They trusted the
teachers in these [ifteen classrooms to adhere to the group conditions for Lhe extent of six
months. I think the data was analyzed well and 1 was pleased with the use of an adjusted mean.
I would have, however, liked to be given more information on the postiests and (heir reliability.

Senechsl, M., & Cornell, E. H. (1993). Vocabulary Aequisition through shared reading
experiences. Reading Research Quarterly, 28 (4), 360-374.

This experiment was conducted 1o assess whether preschool children learn new
vocabulary from a single reading of a storybook. It further analyzed if conversational devices
could aflect the growth of vocabulary acquisition. Eighty four-year olds and eighty five-year
olds were selected fromn middle-class to vpper-middle class Euglish speaking familics assumedly
from Canada. The majority of these children are Caucasian. Ten target words were selected
fromn illustratious of the text-free storybook Just in Passing (Bonuers, 1989). The ten larget
words and synonyms were pilot tested to confirm the assumpfion that thesc words were typically
unfamiliar to preschool children. An average of less than 2 of the target words were known by
the subjects of the pilot group and an average of more than 9 of the ten synonyms were known.

The researchers developed text, based on these target words, to support the illustrations
and provide uniformity in the presentation of the target words. A pretest was administered to all
subjects by the [irst researcher. The second researchers then took part in individually
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administering the reading session to each child. This researcher varied the condition of the
session to one of the predetermined conditions: questioning condition, recasting condition, word-
repetition condition, or verbatim-reading condition. The condition was unknown to the first
researcher who then administered the posttest to the subject. This process was typically thirty-
minutes long. A second session, Jasting 5 mimutes, oocurred one week afier the initial storybook
reading. For this session, a delayed postiest was administered.

The results found no evidence of significant vocabulary development fromn a single
exposure to new vocabulary. The older children, however, were able to remember more target
words at the delayed postiest than the younger children. When analyzing the various conditions,
it was revealed that no condition had a significantly positive effect on the increase in vocabulary
knowledge.

1 found this study to be well desipned and well conducted. The researchers appeared to
have no preconceived agenda and willingly accepted the findings of the study. The data was
clear and concise. There was however, no control group in this study. The gains were so small
that a control group could have assisted in validating the gains. 1t was also possible that the
research developed text and the tests could have affected the results. This affect appeared to be
briefly tested during a pilot study with an undisclosed number of snbjects.
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3.0 Method

3.1 Subjects

The kindergarten students in this study will be selected from four half-day kindergarten
classes in two schools in the public school svstem of Smithfield, RI. The majority of students in
this school are from 2 middle to upper-middle socio-economic background. Such factors,
however, will not be part of this study. Half of the students in each class will make ap the
experimental groups A, B, C & D and the other half will be part of the confrol group, It is
estimated that each experimental group will contain approximately twelve children. The control
group will contain the remaining 48 children. Two teachers will implement the treatment. All
resulls will be calculated and compared with no regard for the school in which the subjects of the
experimental groups represent.

3.2 Procedures and 3.3 Instruments
All children will be assessed by the two researchers at (he beginning of the kindergarten
school year using three pretest measures of assessment. They are described below.

Test of Kindergarten/First Grade Readiness Skills (Gardner-Codding, 1987).
This notm-referenced instrument was developed to assess a child’s readiness for kindergarten or
for [irst grade by evaluating & child’s skills in reading, spelling, and arithimetic. Only the reading
and spelling portion will be administered.

Early Reading Diagnostic Assessment (The Psychological Corporation.). This
assessment will evaluate the essential components of reading defined by the Reading First
initiative. The assessiment Lakes from 60 ta 110 minutes to administer.

DIBELS: Dynamic Indicators of Basic Early Literacy Skills (Good, Kaminski, &
Moats 2002-2003). Designed to assess growth and development of early literacy skills.

Afier testing has been administered. The children will be randomly selected into either
the experimental or the control group. The experimental group and the control group wiil take
part in regular activities developmendally appropriate for this level throughout the year. These
regular activilies will include whole group and small group lessons. It will also include daily
reed alouds, however, the teacher will not mitiate the Texr Talk strategies during these daily read
aloud sessions. The experimental groups will take part in an additional 20 minnte read aloud
session three times a week for six months. This session will include the implementation of the
Text Talk strategies. The controi gronp will parlicipate in sell-directed literacy centers durmg this
time.,

In May, all children will be given the pretest assessments as postiests. The postiest
results will be used to determine growth. In addition to these measures, the Developmental
Reading Assessment (DRA) will also be administered to all of the children.

y



4.0 Findings / Results / Conclusions

The implementation of the Text Talk strategies are expected to have a positive effect on
the development of reading readiness skills in the subjects of (he experimental groups.
It is expected hat the subjects of the experimental groups will score a mean that is z higher
percentage of growth thap the subjects in the confrol group.

4.1 Suggestions for future research

This study is limited to the population of a single school system and to only two schools.
These schools are representalive of a single socio-econoinic status and are limited to primarily
Caucasian students. The presence of a varialion in these two factors would be an interesting
extension to this study.

The Text Talk strategy was developed for use in a kindergarten or first grade setting, The
extension of this study another year and with varying groups could further establish the
effectiveness of this program.
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Theme: Standard Two
Instructional Strategies and Curriculum Materials

Description

Type of cvidence: The artifact selected to demonstrate proficiency in
this theme, is 2 backwards design curriculum project in the areas of
reading and writing.

Master's course it connects with:
ELED 508: Langnage Arts in Elementary School
Dr. Patricia Corderio

Standards it connects with:

21

2.8.

2.3

14

Support classroom tcachers and paraprofessionals in their use

of instructional grouping options. They help teachers sclect
appropriate options, They demonstrate the options and

explain the cvidence-based rationale for changing configurations to
best meet the needs of all students.

Support classroom teachers and paraprofessionals in the use of a
wide range of instructional practices, approaches, and methods
including technology-based practices. They help teachers select
appropriate options and cxplain the evidence-base for selecting
practices to best meet the needs of all students. They demonstrate
the options in their own teaching and in demonstration teaching.

Support classroom teachers and paraprofessionals in the use of a
wide range of currictlum materials They help teachers select
appropriate options and explain the evidence base for selecting
practices to best need the needs of all students. They demonstrate
the options in their own teaching and in demonstration teaching.

Use methods to effectively revise instructional plans to motivate all
students. They assist classroom teachers in designing programs that
will intrinsically and extrinsically motive students. They
demonstrate those techniques and they can articulate the research
base that grounds their practice.



Rationale:

This artifact demonstrates proficient practices by the reading professional
presenting this portfolio, by providing evidence of the application of the
following standards:

21,22 23,44

The backward design curriculumn project supports classroom teachers
and paraprofessionals in the use of a wide range of instructional
practices, approaches, and methods including technology-based
practices. It utilizes a wide range of experiences for the students in the
development of the defined goals. It helps teachers select appropriate
options and explains the evidence-base for selecting practices to

best meet the needs of all students. It includes scaffold support for
students and a variety of grouping options such as whole group learning
experiences, partnerships, and independent practice. These varjations
were developed with intent and a focus on using methods to

effectively revise instructional plans to motivate all students. It will
assist classroom teachers in designing programs that will
intrinsically and extrinsically motive students. This unit also
supports classroom teachers and paraprofessionals in the use of a
wide range of curriculum materials such as an anticipation guide and a
wide variety of graphic organizers. The reading professional will also
help teachers select appropriate options and explain the evidence
base for sclecting practices to best meet the needs of all students.
The reading professional can also demonstrate the options in their
own teaching and in demonstration teaching.



Backwards Design Curricnlum Project

Unit Designer
Unit Title: Happily Ever After
Subject/ Topic Area: Reading & Writing/ Genre Study- Fairy Tales
Grade Level: 3.5

Time Frame: 6 wecks

DESCRIPTION OF UNIT

This unit is a comprehensive study of the {airy Lale genre. Students will build on their poor
knowledge of this genre to gain an understanding of the common elements and origin of this classicat
forin of literature.

Students will research the genre and be exposed to a wide array of lilerature in this genre.
Students will analyze the stories elements and characters. They will reflect on their leaming and keep
record of the leamning experiences in a journal.

A performance task will culminate this unit as the students create an original fairy tale or wrile
a fractured version of a classical tale. Students will present their stories to the class. Finally, a
reflective piece will he wrtten by each student.

Note: * collected or entered in the Fairy Tale Journal

LINK TO GRADE LEVEL EXPECTATIONS (Reading)

GLE: R-34 Demonstrate ioifial understapding of elemenis of literary texts by...

R-3-4.4 ldentifying the characteristics of a vanety of types of texts

KNOW: ASSESSMENT:
Students will know the common elements of group lask
a fairy tale worksheet *
quiz
Swudents will know the origin of the fairy @ale anttcipation guide *
genre wmtlen response *
final drafl (graded
assessment)




GLE: R-3-4 (¢cont.)
R-3-4.1 Identifymng or describing characters, setting, problem/solution, major events, or
plot, as appropriate 1o text

BE ABLE TO DO: ASSESSEMENT:

Students will be able 10 identify the key elements slory maps *
of a classic fairy tle

Students will compare and contrast two versions story map *
of a fairy tale venn diagram *

GLE: 3-5 Analvze and interpret elements of liferary texts, citing evidence wherc

aAppropriate by..
R-3-5.1 Making logical predictions

BE ABLE TO DO:_ ASSESSMENT:
Students will be able to make logical

predictions at specific points throughout 2 story and group lask

share their predictions with a group journal

R-3-5.2 Describing main characters’ physical characleristics or personality traits; or providing
examples of thoughts, words or actions that reveal characlers’® personality traits

BE ABLE TO DQ:_ ASSESSMENT:
Students will be able to analyze main characlers character analysis
in a selected story sheet *

letter to a characier ¥

R-3-5.3 Making basic inferences about problem, conflict, or solution

BE ABLE TO DO: ASSESSMENT:
Students will be able to identify the problemn (conflict) “Save the Day”
in the story and generate reasonable solutions to the problem sheet *

letter to a character *

R-5-5.4 Identify the narrator

BE ABLE TO DQ:_ ASSESSMENT:

Students will be able to identify various points of group task
view by identifying the narrator of the fairy tale journal entry




ENDURING UNDERSTANDING

o

Students will understand that:
- Fairy Iales are a specific literary genre with cormmon elements that usually teach a

lesson.
- Fairy Lales are folklore (oral raditions) passed down from generation to generation.
- A narrator’s point of view and perspective will change the literary clements of a

story.

ESSENTIAL QUESTIONS

What is a fairy tale?

Where do these stories come from?

What are the common elements of a fairy tale?

What is (he lesson or purpose of the story?

How can a narrator’s perspective of a significant event change the story line?

PERFORMANCE TASK SUMMARY 7

WRITE A FAIRY TALE:
Create an original {airy tale consisting of common elements of the genre
OR

Creatc a fractured fairy tale of an original story incorporating a different culture
or point of view.

OTHER EVIDENCE

Quiz: Common Elements of the Fairy Tale Genre

Written Assessments: Origin of the Fairy Tale Genre
Letter to a character

Journal: The journal will include various activities (story maps, venn diagram, anticipation guide,
character analysis sheets, save the day sheet, etc..). It will also include reflections of learning,
learning experiences, and responses to literature,




UNPROMPTED EVIDENCE

Evidence of student knowledge will be obtamed by

- monitoring group discussions
- opne-on-one teacher/student conferences

SELF ASSESSMENT

Students will keep a Fairy Tale Journal documenting their learning of the genre, reflections of
the learning experiences, and lessons leamed through each fairy tale.

They will conclude the unit by wriling a reflective piece identifying their leaming throughout
the unit. They will also identify their likes/dislikes of the learning experiences.

L




Teaching and Learmning Experiences

* record in journal
WEEK 1:

[. Guide students in creating a classroom list of “Fairy Tales” by accessing their prior

knowledge. *

Play “Guess the Fairy Tale” game

Divide students into small groups. Using the classroom generated list, students will recall

the stories and begin to list common elements in the fairy tale geore. *

Bring studeots together to share their list of common elements and create a classroom list.

Students will work with a partoer to read and analyze two short fairy tales.

Partners will complete a Common FFairy Tale Elements orgamzer, answering questions and

further analy2ing the concept. *

7. Share responses and revise the classroom st unli] the class has agreed upon the final
produect.

8. Provide each child with the comnpleted word-processed list to refer w throughout this vnit. *
Common Flements test: conclude the week

)

S viob

WEEK 2:

9. Students will independently complete the before reuding section of an "Origins of Fairy
Tales” anticipation guide. They will discuss their beliefs in smell groups. Then each
student will independently read a selection entitled “The Ongins of Fairy Tales” (teacher
created). After completion of the selection, studenis will independently complete the
afier reading section of the anticipation guide. Srudents will compare their learning in
small groups. *

10. Journal Entry: write a paragraph explaining the origin of fairy tales.

{1. Students will research the genre and generate a list of fairy tales and the country in which
the story came from (library & computer research) *

12. Students will share data with the whole class (imeresting findings)

WEEK 3:

13, Students wall select a well known fairy tale to read independently and complete a story
map® that focuses on:

- characters

- sefling

- theme

- plot

- problem/solution

- magical elements

- ending

conference with teacher/ share with small group

14, Students will select ap uncommon fairy tale (various version) to read independently and
complele g story map. *




15. Students will orally read their selected fairy tale Lo their small group. Each student will siop
afler the problem in the story has been identified. Each student in the group will predict the ending
of the story and record Lheir prediction on the “Save the Day” sheet. Students will share thewr
predictions. The reader will finish the story. Every student will get a tum. *

WEEK 4/5
16. Teacher will read aloud two versions of Jack in the Beanstalk (Giant and the Beanstalk).
Teacher will model story elements, comparing story elements, and point of view/ influence of
culture.
17. Smdents will be divided into 2 main groups:

The Three Lidle Pigs

Cinderella
Students will read two versions of their selected story. They will list story elements, compare story
elements, focus on point of view of the narrator or the influence of culture. *

18. Students will read or listen to read alonds of fractured fairy tales throughout weeks 4 & 5.

Swdents will respond in their journals about these stories. *

19. Siudents will choose a character from one fairy tale and complete a character analysis of the
chosen character. *

WELEK 6

20. Students will begin the writing process and complete the performance task for the unit. A
rubric will be presented to the students at the introduction of this assignment so expeciations
are clear.

21. Performance Tasks will be shared. Students will dress as the main character of their fairy wale
as they prcaent their stories.

22. Swudents will write a reflective piece delailing their lcaring and learning experiences.




Theme: Standard Three
Assessment, Diagnosis. and Evaluation

Description

Type of evidence: The artifact selected to demonstrate proficiency in
this theme, is a case study report developed while working with a student
during the summer literacy clinic.

Master’s course it connects with:
ELED 629: Remedial Reading Clinic
Dr. Robert Rude

Dr. Jennifer Davis-Duerr

Standards it connects with:

3.1

3.2

33

3.4

4.1

42

Compare and contrast. use, interpret, and recommend a wide range
of assessment tools and practices. Assessments may range from
standardized tests to informal assessments and also inclnde
technology-based assessments. They dernonstrate appropriate use of
assessments in their practice, and they can train classroom teachers
to administer and interpret these assessments.

Support the classroom teacher in the assessment of individual
students They extend the assessment to further determine
proficiencies and difficulties for appropriate services.

Assist the classroom teacher in using assessments fo plan
instruction for all students. They use in-depth assessment
information to plan individual instruction for struggling readers.
They collaborate with other educational professionals to implement
appropriate reading instruction for individual students. They
collect, analyze, and use school-wide assessment data to implement
and revise school reading programs.

Communicate assessment information to various audiences for both
accountability and instructional purposes (policymakers, public
officials, community miembers, clinical specialists, school
psychologists, social workers, classroom teachers, and parents).

Assist the classroom teacher and paraprofessional in selecting
materials that match the reading levels, interests, and cultural and
linguistic background of students.

Assist the classroom teacher in selecting books, technology-based
information, and non-print materials representing multiple levels,
broad interests, and cultural and linguistic backgrounds.



Rationale:

This artifact demonstrates proficient practices by the reading professional
presenting this portfolio, by providing evidence of the application of the
following standards:

3.1.32, 33,34 4.1, 42

This comprehensive case study developed during an intensive interaction
with the student during the summer literacy clinic is both diagnostic and
prescriptive. The diagnostic stage of this work compares and contrasts,
uses, interprets, and recommends a wide range of assessment tools
and practices. Assessments may range from standardized tests to
informal assessments and also include technology-based assessments.
It demonstrates appropriate use of assessments in the practice of this
reading professional. The analysis of these assessments can also
support the classroom teacher in the assessment of this individual
student. They can then extend the assessment to further determine
proficiencies and difficulties for appropriate services. The audience
for this case study will vary depending on the support given to this
student in school year setting but it is intended to communicate
assessmeut information to various audiences for both

accountability and instructional purposes (policymakers, public
officials, community members, clinical specialists, school
psychologists, social workers, classroom teachers, and parents).

The purpose of this case study is also to provide the classroom teacher
and support staff in this child's school with recommendations based on
the analysis of this work. These recommendations will assist the
classrooin teacher and paraprofessional in selecting materials that
match the reading levels, interests, and cultural and linguistic
background of students. It is specific in identifying the student's
independent and instructional level. 1t provides resources to obtain books
at these levels and specific areas of interest for this student. These
recommendations also assist the classroom teacher in selecting books,
technology-based information, and non-print materials representing
multiple levels, broad interests, and cultural and linguistic
backgrounds.



Rhode Island College
Summer Literacy Clinic 2010

Student’s Name:
Dates of Clinic:
Date of Birlth:
Chronological Age:
School:

Grade:

Parents:

Address:

Telephone Number:

010 — August 12, 2010

Second Grade

Introduction:
Israel 15 an outgoing and g who attends th Rhode
Island. He has attended ince the first grade and 1

Rhode Island for kindergarten. He repeated second grade this past school year and
will be entcring third grade this fall.

Israel adjusted quickly to an unfamiliar setting, new peers, and the new instructors at the Rhode
Island College Literacy Clinic. He quickly made connections with many friends and appeared
comforteble and confident dunng interactions. Initially, Israe] was a bit reserved to work
academicaily with hus new instructor especially when it involved reading aloud. He was very
reluctant and looked for constant reassurance from his instructor. Israe) appeared more confident
by the second week and his leve! of resistance gradually decreased. Throughout the clinic,
however, Israel needed prompuing and redirecting to assist him with staying on lask and working
1o his potential.

Parent Interview:

A parent interview was held on Juty 20, 2010 wi and GG
Israel’s father and mother. Hs a native of Puerlo Rico an is a native of
Guatemala. They both speak Spanish as their primary language. The interview was conducted
in English, a language that both speak fluently. The amily spceks both Spanish and
English in their home. It was reporled that Israel understands Spanish but chooses to
communicale in English. Israel also lives with

Israe! is described by his parents as a happy boy who expresses his emotions freely. He has
many interests and enjoys spending time wilh his family and friends. Mr. and Mrs.

shared israel's medical history with the clinician. Israel’s mother expentenced a full-term
pregnancy with no complications. From birth, Israc! was 2 healthy baby who achicved
developmental milestones as expecled. Medically, he had a fairly uneventful year in
kindergarten. During his year in first grade, it was recommended that Tsrael receive testing to
determine a possible anention disorder. Israel was diagnosed with an ettention disorder and was
prescribed a medication to essist. Mr. _ recalls the difficulties Israel experienced while
his medication level was being regulated. During the school year 2008-2009, Israe) experienced
difficulties Jearning. It was suspected that Isracl was experiencing scizures and that the seizures



were affecting his ability to learn. The spent the year seeking edequate medical care for
Israel which he received through Dr. in July of 2009. At this point, Israel had
many gaps in his learning and did not reach proficiency in his grade level. It was recornmended
by his school that Israel he retained and repeat the second grade. _He aiso continued to receive
additional support through an Individnal Education Plan and the amily hired a private
tutor to work with Israel outside of school. Mr. and Mrs. accepted the recommendation
e school and Israel received an additional year of instmction in second grede. Mr. and Mrs.
report that Israel’s seizure disorder hes been controlied with proper medication and that
he experienced growth and success during the edditional year in second grade. Though Israel js
still below grade level, his parents are hopeful thet he will continue to make substantial pains.

Informal Assessments Administered

* Interest Imventorics
Student Interest Inventory
Perceptions of Literacy Questionnaire
Elementary Reading Attitude Survey
Writing Attitude Survey

* Reading Assessments
Dolch 220 Basic Sight Word Test
Phonemic Awarencss Assessment
Basic Rimes Assessment
The Names Test
Book Sort Assessment
Fountas and Pinnell Benchmark Assessment

* Writing Assessments
Fountas and Pinnell Word Writing Assessment
Words Their Way: Primary Spelling Inventory
Writing Samples

Assessment Results

* Interest Inventories

The Student Interest Imventory is designed to gain information about a child who is unfamiliar
(o an instructor. Itis a checklist of interests in the areas of indoor activities, outdoor activities,
play habits, involvermnent in groups, participation in home life, and basic academic interests. It
also contains questions that pronipt yes or no answers or short responses.

The Student Interest Inventory was admnistered fo Isracl on the first day of the clinic. Israel
appeared relaxed and comforiable during this interaction with his instructor. His responses
determined that he is & boy with varying interests. Indoors, he enjoys reading, watching



television, building things, playing with his pet bird, and many additional activities. Of the
twelve suggesled responses, Isracl only indicated a disinterest in two, playing board games and
writing stories. Ouidoors, Israel mostly enjovs sports such as basketball, soccer, basebal} and
football. He also enjoys swimming, riding his bike, end sledding. He added that he is 2 good
dancer and Tovces (o go to the playground. larael enjoys spending time with his fanily and has
two friends that he considers to be his best friends.

At home, Israel helps his family by taking out the tragh. Israel responded that he does not like
school but that his favorite subject is math because it comes easiest to him. He enjoys nonfiction
books, books about cars, and comic books. Israel responded that he does have personal books at
home that are written in both English and Spanish. Hc also visits the public library and his
school library to borrow additionat books. Overall Israel’s responses were thoughtful and
sincere.

Israel and his family compleled a Perceptions of Literacy Questionnaire dunng (he second week
of the clinic. This questionuwire is designed to identify the family’s views of reading and
writing. It was completed by Isree] with input from his dad. Israel and his family value the
imporiance of being both good readers and good writers and rate these abilities highest on the
scale of itnportance. They answered the following questions with the following responses:

What is reading? a skill 10 learn more

What is wnting? a skill to cornmunicale

Why do people read? to leam more and be informed

Why do people write? 1o communicate what they learned
They believe that people can learn to read by reading everyday and practicing. These habits will
make you a better reader they responded. Within their family, they identify Israel’s dad as
someone who reads for enjoyment and state that no one in their family writes for enjoyment.

The Elementary Reading Atfitude Survey was administered to obtain Israel’s attitude oward
reading both recreationally and academnically. This assessment requires students Lo rank (heir
feelings towerds reading according to four visuals. These visuals are displayed as expressive
drawings of the cartoon character Garfield. The visnals range from happiest Garfield, (o slightly
smiting Garfield, io mildly upset Garfield, and (inally to very upset Garfield. These visuals and
their desceiptions were discussed with Israel prior to administering (he assessment 1o ensure
clacity. The following information was gained using this inventory.

- Responses scored with a 4 rating (happiest Garfield): going to the bookstore and

spending free fime reading (only if it is a book he enjoys)

- Responses scored with a | rating (very upset Garfield). Iarae) responded to all the
remaining scenarios with this rating. An example of these scenarios include reading in school |
rcading for fun at home, getting a book as a present, reading different kinds of books, and
answering questions about reading. This survey reflects a strong negative attitude towards
reading.

This survey also initialed a discussion about Israel’s self-itnage of his ability as a reader. Israel
believes that he rcads too slowly, a view he has acquired as a resuit of comparisons he has made
with his peers. A discussion of charactenstics of a good reader and the importance off
comprehension began between Israel and the instructor as a springboard to further discussions to
improve his self-mmage.



The Writing Attitude Survey was also administered to Israel. This survey contains 28 scenarios
and is rated by the student on the same visual scale as the Elemeniary Reading Attitude Survey,
The following information was gained using this inveatory.

- Responses scored with a 4 rating (happiest Garfield): telling 1n writing why somcthing
happened, answering questions about science or social studies topics, wriling an advertisement

- Responses scored with a 3 rating (slightly smiling Garfield): becoming an even better
writer, wriling about something you did in seicnce

- Responses scored with a 2 rating (mildly upset Garfield): (no responses)

- Responses scored with a ] rating {(very upsel Garfteld): writing a letter to a store,
becoming an euthor, writing for a newspaper or & magazine, writing instead of watching
television, wriling 2 long story, working with a classmate to improve your writing,
writing a letter to an author, writing about something you have heard or seen, wnting o someone
to change their opinion, keeping & diary, writing poetry, writing a letter stating your opinion,
writing & story instead of homework, writing about something you did in social studies, writing
important things said by a teacher, wrting about things that heve happened in your life, being
asked by a teacher 1o go back and change some of your writing, keeping 2 journal in class,
writing something from another person’s point of view, checking for spelling, having a classmate
read something you wrote
A confradiction was noted when Israel gave a rating of a 3 (o writing morc in school but then a
rating of & 4 for not writing as much in school.

This survey indicates that Isreel possesses a strongly negative attitude towards writing. Out of
the 28 writing scenarios, Israel mted 21 of them at the lowest ratng, indicating a “very upset”
attitude toward (hen1. Isracl did, however, indicate that he would like to be a betier wriler and
did show an interest in writing about a topic in the field of science.

* Reading Assessments

The Dolck 220 Basic Sight Word Test is an assessment that conlaing the most frequently read
words mn the English language. Many times, these words can not be read phonetically but rather
nced to be recalled by sight. A reader’s putomaticity with these words is important because they
comprise 50% o 75% of a primary text. Therefore, Israel was assessed using this criterton. The
table below coniains the results of this assessment.

_ ) 5 ) Number of words
Read correctly _ 201 )
Read incorrectly i G* n
Read with the aid of a decoding strategy 3*
Read with hesitation , X _ 2%
Read after sclf-correction 5*

*incorrect words: they, were, like, no, its, know, where, pretty, after, been, off, cight, round,
black, always, geve, use, these, many
The results of this assessment place Israel at the second-grade level for reading basic sight
words. This is an area of strength for lsrael.



The Phonemic Awareness Assessment was administered (o Israel fo determine his fevel of
phonemic awareness. Phonemic Awareness concentrates on oral language and is ofien essential
to phonics development. Tt focuses on sound units (phonemes) and allows children to apply
sound-symbol relationships to reading and wnting. This assessment measures g student’s abilily
to rhyme, hear initial, middle, and ending sounds, blend phonermes, segment phonemes, and
manipulate phonemes to form new words. Overall, Israe! performed well on this assessmem.
There are no areas of concem.

Jn order to determine Israel’s ability to decode, the Basic Rimes Assessment was administered.
This essessment conlains the 37 basic rime units that make up approximately 500 primary words.
These rimes are composed of a vowe] and subsequent consonant combinations. Israel was able to
comectly read 32 oul of the 37 nimes, or 86%. His ability 1o read these rimes at a high success
rate reinforces the conclusion that Isreel has developed some basic foundational skills in
decoding.

The Names Test is also a (ool for diagnosing students’ decoding skills. Students are presented
wilh a list of 25 decodable firsi and ilast names and are asked to read the names aloud io
determine decoding strengths and weaknesses. This assessment provided additional evidence
supporting the conclusion from the previous assessment. Jt further indicated that [srael could
benefit from additiona) instruction in long vowe! patiems and r-controlled vowels.

Israel was given a Book Sort Assessment to establish an understanding of his ability to identify
books that are at an appropriate level for him. This informal assessment also gave the instructlor
information as to the level fo begin the Fountas & Pinnell Benchmark Assessment. This lask
required Israel to sort books according to the following criteria: easy, just right, and hard. A
discussion and an anchor chart identifying characleristics of the three Jevels were developed with
the instructor prior fo the sort. Overall, Israel did not display awareness for the concept of a “just
nght book™. The instruictor used this assessment further by asking Israel to read aloud a small
passage from books that would be considered on grade-level. These readings essisted in the
selection of the first book used in the Fountas & Pinnell Benchmark Assessyment.

The Fountas & Pinnell BericAmark Assessment System is n collection of leveled books that
students read aloud and discuss during an assessment conference. These levels have been
carefully determined based on text features and the demands of the text. An evalnator can also
analyze a student’s reading processing, fluency, and comprehension. The goal of this assessment
18 10 inform instruction and establish a student’s independent and instructional reading levels.
The following data was generated from this assessment.

Test | Book Title | &Senre Book | Accur. | Comp. | Reading 5C Fluency
Date Level | Level | Ratio
7/13/10 | Qur New
 Neighbors F J 96% | 4/7(L) | Inste. 1.2 1
7/21/10 1 Edwin's
Haireut F X 4% | 4/7() | Frust, 4 0

{L~ limited)



[ Analysis of Errors und Self-Corrections of Instructional-Leveled Text
avars | self- ) ' errors - . .. . self-corrections =
: | corrections | meaning | shrutturol vigual meaning structurel visual
9 8 7 B 15 4 4 6

In analysis of all words misread, both correcied and not corrected, Israel relies primarily on the
visual cueing systetn. He displays sonie control of sentence meaning and structure. Israel’s self-
correction rale is adequate to support understanding. It is suspected that the greatest impediment
(o Israel is his fluency rate and his sustained focus throughout the text.

* Writing Assessments

A Phomics and Word Analysis asscssment Stom the Fountas & Pirnell Benchmark Assessment
System was admimstered to Jsrael. The assessment selected by the instructor was the Word
Writing Assessment. The Word Wriling Assessment requires students o wrie as many words
as they can in a given tiine. Israel was given [ive minules (o complete (his task. The purpose of
this assessment s not only 1o defermine words that the student can spell accurately, but also 1o
obtain data to assist an examiner in determining the student’s control and mastery of word
features. It also identifies a student’s ability Lo categorize words,
Israel appeared confident and on Lask during this writing experience. He wrote throughout the
entire ime with little hesilation between words. Israel wrote 39 words in the five minute time
frame. From the 39 words generated, Israel accurately spelled 31 of them. The following
processes to produce words were observed and are conlained in Israel’s list of words.

- word manipulation with the phonogram --ame

- categorizing words (family members)

- stght vocabulary

- r-conlrolled vowels

- conversational strands of words

- manipulation of word parls
This assessment gives meaningful data to inform phonics and spelling instruction. It is apparent
that Israel has mastered some primary phonics skills and that further instruction of multi-syllabic
word structures would be beneficial.

To further analyze Israel’s phonics end spelling levels, the Words Their Way Primary Spelling
Inventory was given. This assessment consists of 26 words for the students to spell. The
assessment was administered in the same manner as a spelling test. The word was stated first,
then a sentence containing the words was read, and finally the word was repeated. A portion of
this test was given as a whole-group assessment on the second day of the clinic and completed
on the third day. Israel appeared confident throughout the assessment but was off task
frequently. He needed 10 be encouraged (o continue on and perform 1o his best ability.

The words are then analyzed and scored according to spelling features. The results establish a
spelling stage for the student and inform instruction. The results are contained in the table
below.



B Words Their Way Primary Spelling Inventory
Spelling Feature Example Results
consondnts (initial) ball an
N consonants (final) map 777 B
short vowels sled 77
digraphs ) shelf 717
blends drink 77 i
i fong vowel patterns cake 3/7
other vowels . Stew 31
inflected endings Jumping 3/7

The results indicate that Israel has a strong awareness and application of consonant sounds in the
initial pogition of a word, the final position, and also in combination with other consonants
(blends). He is also proficient in digraph use and short vowels. Israel needs instruction in vowel
patterns, such as ai, ea, oa, igh, ew, aw, ow. Israel’s spelling stage would be in the middle of the
Within Word Pattern Stage. Students typically reach this spelling stage in early (o mid second
grade.

Israel wrole daily at (he Literacy Clinic in a Writers” Workshop model block. His writing was
analyzed for strengths and weaknesses. The following was determined:

Writers' Workshop Writing Samples
- Strengths Weaknesses
capitalization at the beginning | some random capital letiers
of a sentence

—

| capitalization for Proper nouns inconsistent verb lenses _J
punctuation at the end of a simple scntence structures
sentence _
__spelling of sight vocabulary lack of neatness at times
age- appropriate print size _ . ]

complicte sentences
phonetic spelling of unknown
words

Summary

Israel is an outgoing and friendly boy. e is experiencing gaps in his leaming due W previous
medical setbacks. Israel has a poor image of himself as a reader and a writer and a negative
perception of academic experiences in the area of literacy. Israel’s (lnency rate and his ability Lo
sustain comprehension throughout a text have caused him to read at a level below expectation.
Explicit instruction in fluency and comprehension arc needed o overcome these adversilties.
Success has proven io be a motivaling factor to Israel. 4 is therefore imperative that his
insicuction be at a level to generate such success.



Recommendations

4,

Home

It is essential to Israel’s growth as a reader; that he reads daily at his independent reading
level. The Fountas & Pinnell Benchmark Assessment System placed Israel’s independent
reading level presenily at a level 1. A list of books at this level has been included in this
report. A list of level J books is also included; for when Isracl’s independent level
increases. Scholastic.com has a usefu} tool called the Book Wizard. This resource allows
you to search by book title to determine a book’s readability level. This tool can be found
at www.scholastic.com. Israel could also use the “Just Right Book” bookmark that he was
mstructed with during the Literacy Clinic. The bookmark provides Israel with three criteria
10 consider when choosing new books for independent reading.

As Israel enters the third grade, he may become interested in reading longer chapter books,
especially if these books are being read by and recommended by his peers. Though these
books are not at Israel’s independent reading level, Isracl can still shere this reading
experience with an older reeder. Israel could be encouraged to read sections of a higher-
leveled book while a reading partner supports the remainder of the book and engages Israel
in comprehension discussions. The key to success with this type of reading expericnce is
enjoyment and understanding. Keep these experiences fun. Israel’s motivation to read
these books should help him sustain reading, as long as the experience does not feel
pressured or judgmental.

Israel also enjoyed a shared reading activity that he participated in with his instructor at the
Literacy Clinic. This activity is a form of Reader’s Theater, something he may also have
experience with in school. The scripts are divided for two readers. The fluent reader reads
aloud through the entire script as Jsrael follows and reads along silently. This can be done
a few times (o help Israel hear fluent reading and to help him with any difficult words in
the script. Then each reader wiil take the part of reader I or reader 2. Each reader will
rerd their part out loud focusing on fluent reading. Encourage Israel] to read as he would
speak, not word for word. His reading should sound like talking. Thep the reading
partners can switch parts 1o bave & tumn with both parts. lsrael and his reading pariner
should read only two scripts in a session and continue to use these two scripts untif Israel
appears to read them fluently. This will most likely take five 10 seven days. This would be
a grem activity to do daily for about 10-15 minutes. When reeding repeatedly, be sure to
enconrage Israel to look at the words and not read from memory. This is a great acuvily to
improve fluency when practiced consistently and with focus. I have included a website (hat
conlains some great iwo-reader scripls: www.readerstheatre.ecsd.net/eollection

Israe! would also benefit from being read aloud to at horne. This experience would vary
slighily from the previous by encouraging Israzl’s role (o be solely that of an active listener.
The more models of fluent reading that Jsrael heers the better. Readers could include Ismel’s
parents, older sister, or books on \apes or cds. Reading to Jsrael would also increase his
knowledgc of the world, bis vocabulary, his familianty with language structures, and his
interest in reading.



5. Israel could then practice his fluent reading by reading aloud books at his independent level
and by reading familiar texts repeatedly. By reading books additional times, Israel will be
able Lo praclice reading with expression and good pacing. Israel displayed great
enthusiasm for recording his reading; something he did at the Litcracy Clinic. A small
recorder can be purchased at Wal-Mart for less than forty dollars. Israel could record his
reading and listen back as he follows along in the text. This practice will help Israe! to be
more conscientious and read with expression. Iarael could also read to a younger child,
giving him Lhe satisfaction of being in the role of the more proficient reader.

6. It is important that Israel has regular eccess to books. Utilizing the public library is a great
way to surround him with rich hterature. If purchasing books, you may want 1o constder
purchasing used books through Amazon, EBay, or other on-line distributors. Many schools
also dispense a monthly order form from Scholastic Books. Often these new books are at a
reduced rate. Jsmel’s parents ere very aware of his interest in cars. He also expressed that
he world enjoy reading books about Star Wars, Legos, or comics. Selecting interesiing
books can be motivating to Israc] and enhance his enjoyment of reading.

7. Israel engaged in active independent reading by using the “Talking Back to Books as you
Read” prompts. The purpose of these prompts is to engage a reader in thinking aboul the
story during reading. Being an active reader supporis comprehension. After analyzing
Israel's assessments and through work with Isracl during the clinice, it is evident that Israel’s
reading abilifies would be greatly improved with consisient comprehension practice. These
prompts are contained m Ismael’s journal that was sent home at the conclusion of the
Literacy Clinic. An additional copy has also been included with this report. Ismael can write
his “talking back™ thinking in a notebook or on post-it notes as he reads. The posi-its can
then be saved in a notebook. These prompts can also be used when Israel rcads with an
older reader. A prompt can be used to initiate diseussion aboul the texi as the two rcad
wopether.

8. Israel’s family expressed a concem for his ability (o transfer instructed spelling to his
everyday writing. Jsrael showed & high interest in many of the word games included at the
beginning of the Literacy Clintc in the Swnmer Challenge folder. ! highly recommend the
following websttes to supplement Israel’s spelling practice suggested by this third-grade
leacher. The first websile, Spelling City, is especially useful because it is designed to use
student’s individual weekly spelling words o generale many engaging spelling games.
These websites include: www.spellingcity.com, www.funbrain.com/spelt, and
www.scholastic.com/kids/homework/spelling.

9. Israel does not enjoy writing and his family, in general, does not write for enjoyment. One
ectivity (hat might raise the interest level of the entire family would be to write a family
newsletter. Israel’s family conld share their experiences with distant family and friends.
They could include trips, such as their recent camping trip, or special events they attend.
Israel's family could also keep a scraphook of these trips and events that includes both
photos and writing. These activities would give Israel and his family a meamngful purpose
for writing and allow them to preserve important memones in their lives.



10. Isruel’s parents soupht support for their son in the form of a tutor Jast summer. Continued
work with a tuter outside of school, but in collaboration with his classcoom teacher, would
be beneficial to Israel in the upcoming school year.

School

1. Itis essential o Israel’s growth as a reader, (hal he reads daily at his independent reading
level. The Fountas & Pinnell Benchmark Assessment System resulls determined that
Israel’s independent reading level is an 1, this is equivalent to 8 DRA level 16. Israel
appears (0 utilize decoding strategies when reading. His comprehension und (luency,
however, greatly impact his independent reading lcvel. Success with books at this level
will allow him to improve all necesaary components of reading.

2. Israel would benefit from explicit instuction in comprehension strategies. Lack of
sustained comprehension appears to hinder Israel’s reading success. Active reading and
responding to the text will help Israel focns and comprehend. At the clinic, we utilized the
“Talking Back to Books as you Read” prompts. Israel has heen encouraged to use these
prompts when reading at home. A professional resource for strategy development, that
would build a strong foundation of these skills is

Strategies That Work: Teachiug Comprehension for Understanding and
Engagement, Stephanic Harvey and Anne Goudvis Publisher: Stenhouse Publishers;
2nd edition ISBN-13: 978-1571104816

3. Israel’s fluency rale affects his reading performance aud his self-1image as a reader.
Extensive fluency instruction including a guided fluency model, Readers Theater, choral
reading, and repeated reading of texts wonid assist with this development. Thig instruction
was given throughout Isreel’s work at the Literacy Chimic. It appeared to build his
confidence and enjoyment of reading. Continuation of these praciices should prove
faverable to his prowth.

4. Israel also would benelit from explicit instruction in the three cueing systems. It was
cvident that Israel’s primary support for self~<correcting was using visual information.
Israel must Jeamn (0 monitor his reading and use meaning information and structural
information as well to support his reading. Resources provided in the Benchmark System
would help tarpet snch instruction. Information on (his system can be obtained through
www.heinemann. com/fourmtesandpinnell.

5. Isreel would pgreatly benefit from vocebufary development and an environment that
supports vocabnlary growth. Exposure to more challenging Tier-Two words (words that
appear in the vocabularies of mature lenguape users and are present across varying
contexts) would improve comprehension and elevate his word choice in writing. This topic
is discussed in When Readers Struggle: Teaching That Works by Gay Su Pinnell and
Irene C. Founlas Publisher: Heinemann ISBN- 13:978-0-325-01826-3.

Chapter 8: Words Maiter.: Building Power in Vocabulary is particularly useful for this
topic.



6.

10.

Curmiculum demands in the third grade include an increase in content instruction in science
and social studies. When reading confent area material, Jsrael would benefit greatly from
explicit instruction of new content vocabulary. Utilizing technigues from the previous
resource would be beneficial in this area as well. This instruction will assist in his
comprehension of the text and the topic.

An effective way ta develop [srael’s knowledge of phonetics and word analysis is to
provide him with developmentally appropriate spelling instruction. The Words Their Way
Spelling Inventory was administered (o Israel at the clinic. J1 identified Isracl in the Within
Word Spelling Siage. Instruction in this stage would include work with long vowel paticrns
and inflected endings. Amazon.com is a great resource for purchasing both the core
program text and a resource specific o the Within Word Patlern Stage. Specific
information 1s listed below.

Words Their Way: Word Study for Phonics, Vocabuliry, and Spelling Instruction
(4th Edition) Donald R. Bear, Marcia Invernizzi, Shane Templelon, Francine Johnston
Prentice Hall Publishing, 1ISBN-13: 978-0132239684

Words Their Way: Word Sorts for Within Word Pattern Spellers (2nd Edition)
Marcia Invernizzi, Francine Johnston, Donald R. Bear, and Shane Templeton
Prentice Hall Publishing, ISBN-13: 978-0135148433

Isreel’s knowledge of the writing process is very limited. He lacks appreciation for the
importance of editing and revising. Writing process instruction with emphasis on the
benefits and importance of ediling and revising would help Isrze] appreciate the
progresston an author experiences in roule (o publishing. This focus would improve
Israel’s works as well. Mentor texts are a valuable tool to assist with such 1nstruction. In
the pre-wriling or brainstorming stage, graphic orgenizers may ¢ase the enxiety [srael
experiences for imtiating a8 new piece of writing.

Israel would benefit from the Wnters” Workshop approach (o (2achung writing. This
approach would include a (eacher-directed mint-lesson with 2 clear focus, time for
independent shudent writing, conferencing time with peers and the teacher, and a closing
component of the workshop that would allow students to share their work and leaming.
Lucy Calking’ work in Wrilers® Workshop provides cducators with an in-depth insight.
Her work can be found at www.unitsofstudy.com. The Teachers College Reading and
Wniting Project website is also an invaluable tool on this topic. It can he found at
www.rwproject.tc.calumbia.edu.

Israel expressed very little interest in wrtting in general. Of all the motivators to writing,
Israel did display an inlerest in writing about topics in science. He specifically expressed
an interest in writing about experiments. This integration could provide a stepping stone o
essential writing instruction.



Mr. and Mrs_ are encouraged to share this report with Israel’s classroom teacher
and to support Israel at home through the recommendations. With continued support and
instruction, it is likely that Jsrael will experience success in his future education.

Report Respectfully Submitied by,

August 12, 2010

Rhode Jsland College Literacy Clime Clinician
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Theme: Standard Four
Creating a Literate Environment

Description

Type of evidence: The artifact selected to demonstrate proficiency in
this theme, is a collection of lesson plans developed for use with students
during the summer literacy clinic.

Master's course it connects with:
ELED 629: Remedial Reading Clinic
Dr. Robert Rude

Dr. Jennifer Davis-Duerr

Standards it connects with:

4.1  Assist the classroom teacher and paraprofessional in selecting
materials that match the reading levels, interests, and cultural and
linguistic background of students.

4.2  Assist the classroom teacher in selecting books, technology-based
information, and non-print materials representing multiple levels,
broad interests, and cultural and Knguistic backgrounds.

43 Demonstrate and model reading and writing for real purposes in
daily inferactions with students and education professionals. Assist
teachers and paraprofessionals to model] reading and writing as
valued lifelong activities.

44  Use methods to effectively revise instructional plans to motivate all
students. They assist classroom teachers in designing programs that
will intrinsically and extrinsically motive students. They
demonstrate those techniques and they can articulate the research
base that grounds their practice.



Rationale:

This artifact demonstrates proficient practices by the reading professional
presenting this portfolio, by providing evidence of the application of the
following standards:

41,42 4.3, 44

This artifact is a sampling of lessons developed for use during the summer
literacy clinic. The variation supports the creation of a literate
environment for the students to engage in throughout the clinic. It
provides evidence in support of selecting materials that match the
reading levels, interests, and cultural and linguistic background of
students and in selecting books, technology-based information, and
non-print materials representing multiple levels, broad interests, and
cultural and linguistic backgrounds. The environment created by the
fonr reading professionals in this setting, was one of consistent
collaboration and support. Each reading professional shared their
expertise by demonstrating and inodeling reading and writing for real
purposes in daily interactions with stndents and education
professionals. These plans also represent reflection on the part of the
reading professional and modifications to meet the needs of the students.
This artifact clearly reflects the use of methods to effectively revise
instructional plans to motivate all students. This reading
professional worked collaboratively designing programs that will
intrinsically and extrinsically motive students. Each professional
demonstrated those techniques and could articulate the research
base that grounds their practice.



Daily Lesson Plan date: 7/12
POJ!’ £, '! re. } ta SC. J:'\\?('\“‘i < I.\J\CN“':Q :'}j-\ Jn’\ A0 _.\ ;_ Y _I:_r'_\, _A-' ’ \7 Lo~ ‘;\‘:L('_)l\r\._‘l_:a_ re",
Companents Matthew Israe)

Get Acquainted Activities
Moterials:
MName tags, markers
Ewpectations chart
tall

* name tag (write name and decorate)

{ingtructional leader-Maria)

how many: siblings, pets

* clinic expectations (instructional leader- Ashley)
* cirele game- pass a hall and answer questions about yourself

25- favorite: food, animal, color, sport, gume/actinty, book, show, singer, subject

Writers' Workshap:

Proceduore:
* gudemt will add detail ta the t-shirt to

FProcedure:
¥ student will agdd details to the {-shirt

Maverials: depict his ilkes and interests _ fo depict his likes and interests
All Aboul Me T-Shirls ‘t“degfe‘;“?[ “""? afacetothet=shitto | vy \4ent will odd a tace 1o the t-shid
Markers resemble hirrse to resemble himsel
* stuxd: ill sh i rh with th
Crayons ert will share his work with the * stucdtant will share his wark with the
Percils group roup
Objectives: C C Standards; Objectives: C. C. Standards:
Gat to know Get 1o know
student's interests student's interesis
gr%‘gh;::‘”‘“g' through drawing,
> writing, and
petiki SL2s
; i speaking SL.2.1
Procedire; Procedure:
Stydent Interest Trvemory (2 .
ludent Inteest Tnvemary (2) * adminiter the Student Interest * admirister the Student interest
Inverdory Inveniory '
r&‘:’ard Work: Procedure: Procedure:
Materials: * administer the Phonemic Awareness * administer the Phonemic

*Phonemic Awareness Assessment (2)

Assetrnert

Awareness Assessment

* carrespanding cards AL tovnm L[Ad./ﬁ AL ‘-'-'-.C‘V’Lpii-aj-)
Read Aloud:
Papa Please Get the Moon
for me by Eric Carle
Instructional Leader: Ashley L
[
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The Big Oronge Splot

*prompt for written response in Writing Station

Daily Lesson Plan Tues. 7/13
Components Matthew | srdel
Read Aloud: Objectives: £ £ Standord's:
"Wl

To determine the spelling stage of the
studerd

To determine the spelling slage of
the sfudent

Closing: Poem Friends (instructional leader: —Ashley)

J“ R ) 4
i
/ R /
v “ - ’
ot .
P N 3
s
!
(‘.c.-"r._-.‘. ¢
¢ ’
s ) A <
< )

By Dnnie' Manus Pinkwater . )‘_’4. '.’J",';I-_}u., 4 e __,f"},4 - 7\5 o c:\ L , L PRt
B ' N W s PRI : z.r o ! fi
. . - [1 (L '_/?‘" Lo~ [’ Tt d TR A L .
Instructional leader: Maria o druneadlgo
Readers’ Workshop: Procedure:
Liter _: cy SYations * adminiter the Foumtas & Pinmell \g -
Reading Assessments Benchmork Auessment \
Maerials: , To determine an indep. and instructional Literacy Siatiorrs
Listzning Station: books/tapes, tape tevel of the tor
recorder, headphones
Wriling Station: poper, markers,
croyans, pencils (What wauld your 5
house foak Itke?) \‘. -t _
Word Work Station. high frequency ST s svel g .
word kit : o F iatst it ""i/"
Instruchional Supervisor: Meg }u/)!-";-’-- R BRI .3, T
" Word Work: Procedure: Procedure?
Materiats: *"-‘d’_“i"il’fe" the Words Their Woy * administer the Words Their Way
Spefting Inventory Spelfing Inveniory
. ) ! . pd - Wy
Words Their Way Spelling Inventory | .. - . . e b8 vg ool Suto e oud
A oY L e e T S A e e
Objectives; Objectives: ¥



Daily Lesson Plan Wed. 7/14

Components

Matthew

{srael

Read Aloud: Something Else
by Kathryn Cave

Instructor: &heg E il

Objectives.
*prompt for written response in Writing Station

& £ Standard's:
W3

Readers’ Workshop: —
Literacy Stations

Morerials:

Listenlng Stratlon: books/tapes, tape
recorder, headphones

Writing Statiem: journal, markers,
crayons, pencils, (Whnt do you enjoy
dning with o special friend?)

Word Work: various decoding games

| Instructione} Superviser: Maria

i ; ; .
- ZIW”’) > Smrnzanaac Dla L sl

Literacy Stations

wJ

“w. .
e AL gl 2 .
N

e 3

[

* finish any assessments if supefvision requirements permil
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Do?qh% Word Assessment (2)

Computer: www.starfall.com
6r

b_}ord JSO""(‘

* student wotks on Starfalt while waiting

Daily Lesson Plan Thurs. 7/15
i Components Matthew Israel
Read Aloud: Objectives: C ¢ Stondards:
The Mixed Up Chameleon *prompt for written response in the Writing "Wl
By Eric Carle Station
Instructional Leader: M[\{ 2o
Readers’ Workshop: 1% Procedure:
Literacy Stations . .
Reading Assessments * administer the Founias & Pinnell
Benchmark Assessment
Malerials:
Uniening Starion: books/topes, 1ape
vecorder, headphones Literacy statiomn
Writing Station: journol, markers. Objectives:
trayons, pencils (What makes you
speciol?) . To determine an indep. and instructional
Wonrd Work Stahon: Ward Family tevel of the reader
Work
Instructional Suparvisors: Emily &
Ashley
Werd Work: Procedure: Procedure:
Maierials: ‘ansen ndividucily *assess individually

* student works on Starfall while
waiting

Obfectives:

To determine the students abillity ¥o
recall high frequencey words with
automuticity

Objectives:

To determine the students abilily to
recall high frequency words with
outomalicity

Closing- Circle Game: The Toilet Paper Game (Eac'i"m student rips of f as many pieces

as they wish. Then they have to tell something thejlearned obout another member
of the group for each piece they have. Take turns fotating around the circle.




Daily Lesson Plan Mon. 7/19

— -

LS
Components Matthew lsrael &
Reod Aloud: How T Became o | Qbjectives: £, C. Standorgs:
Pirate by David Shannon answer guestions about key details in the fext "RL1I
*retell stories R L2
Instructor: Ashley *describe character, setting, & major events *RL13
Procecwee: After RA., students will work with o
riner to coinplete a story elements chart

Readers' Workshop:
(comtinue assessments
from last week)

Materials:

bolch Werds cssessmem
10 various leveled books
Just Right book sart sheet

ﬁ

Procedure:; Frocedure:
Do'ch Words Assessment Jusi Right Book Sorl
Objoctives: Objectives:

To determine the student's ability ko
recall high frequency wosds with
automaticity

Yo determine the student’s owareness
of books that are ot his independent
reading level.

Word Work:
Sentence Maker Game

Matericls:

word cards (5 sets)
writing paper
pencils

Procedura:

Diplay the word cards in a rondom order
Students manipulote cards to form a sentence
Students record the senténce on their poper
Students share threlr sentence

ObyertAses:
To determine if the students aore able to cortnued serdences with slandard syntax from
a predetermimed seloction of words

C C Stondord::
Ler

Readers’ Workshop:

Explain the Summer Literacy Challenge
- review directions of all activities
~ play Rhyme Time

Practice High Frequency Word Cards if time permits

Writers' Workshop:
(whole group)

Parts of Speech (nouns &
verbs)

Materials:
chart
markers
post-its
pencils

Instructor: Meg

Procedre: |
diycuss terrmt and definitiorn

Students work with partner to generate a tist of nouns and veris

Studants share their wark with the whole group

Studenis wse the generated list Yo form simple sentences

Objeatver Students will identify nouns and verbs and begin Yo form simple senterce
with support with o focus on sentence stiedure and conventions.

C C Stamdords:
LKib

Lif

Lo

L1.2b

p/d‘: " lh}/)."'....’[é‘é.lﬂ--r 4___) “_’_' £ .: . /‘
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Daily Lesson Plan Tues. 7/20
a ) -
Compenents Matthew Israel
Read Aloud: Charlie Cbjectives: ¢ & Standards:
Anderson by 8arbera *answer questions about key details in the text *RLLL
Abercrombie *retell stories "RL1.2
“describe choracter, setting, & major events RL.1S
Instructor: Meg Procedura: After R.A., students will work with a
riner to compleie a story elements chart
Readers’ Workshop: Procedure: 4 Procedure:
(continue assessments) Finish Writing Altituda Survey Just Right Book Sort
e Fountas and Pinnell Word Fedtures Tet | ¢4 nta5 gnd Pinnell Word Fealures Yest
Matergls: {gl’. 2&9’. 3) 'gr 2 & gr 3,
Writing survey ) )
F & P Word Feature Test (2) (Listening station)
Jus? Right book sort

10 books at various levels
ncif

Fa -‘z
WVene'rone s, (.0

Word Work:

Materials:

paper

pencily

sight word card (ind. set)

Provedure:
Play Rivyre Tirme
Play Hanaman

Chfextives

To demosrdrote how to play Hhese garnes for independent piay ot fame as part of the

Surnrner Literacy Challenge

Practice Sight Word Cards {begin sentences)

Writers' Workshop:
{whole group)

Molerials:
ball

verb cards
chart
markers

Instrucior: Mario

Procedure:

* revied ouns (oerson, place, ling animol) go around circle fo name a noun in euch

cotegary

* repiew verbs (actions) ploy verb charades-pich a verb and act out for ofhers Lo auess
“ put it Fogether: chart 6 nouns- students name verks ko describe what they can do,

then use one set to write a sentence for each noun
Objectives:
To gain an understanding of nouns and verbs

¢ C Sandordc
LKib

LH.sF

LK2a

L1ab




Daily Lesson Plan Wed. 7/21
Companents Matthew Israel
Read Aloud: Obfectives: C. € Standords:
Stand Tall Molly Lou Melon “onswer questions aboul key delails in the text *RLLY
by Patty Loveli *refell stories “RL.12
*describe choracter, setting, 4 mgjor events *RL.13
Procedure: After R.A., students will work with a
Instructor: Emily parmer fo complete a story elements chart

Readers’ Workshop:

Buddy Reading

Procedura:
Puddy Reading with a mini-lesson
focusing on strategies wing Talking Badk
to Dools prompls

Procedure:
F & P Benchmark Assessment
Writing Inleresi Survey

Objectives:
Ta determine if Tsrael's insiructional level is
higher than previsus assessmert esrablished

Writers' Workshop:

Materials:
Shaort story
markers

Instructor: Emily

Procedure:
Read a short story {shared reading)
Identify nouns and varbs in the story

Add adjectives ¥o the story to add rore details

Objectivet: to apply previauly leomed concepls (noums/ verbs)

To

. ¢ Shoncfarae
LKib

LKA

L.H2a

Li1zb

iasd




Daily Lesson Plan Thurs. 7/22
Comporients Matthew ] Israel

Read Aloud: Ohfectives: £ £ Standards:
Owen by Kevin Henkes *answer guestions about key details in the text "RL.11

*retell stories *RL 12

*describe characier, setting, & magjor evenls *RL.L3
Instructor: Maria Procedure: After RA., students will work with a

partner to complete a story elements char?

Readers' Workshop:

Malericls:
Journa!
Readers Thealer cards

Simple Selytions {3}

Procedure: Procedure:
Guided fluency instruction:
Reader's Theoler (2 parls) fake turns

reading reader 1/ reader 2

Camplete rearfers response from yesferday

L
Fod

—

-~

irepeal reading 3 fimes) . - 7 ¢ mr

Objectives

Objectives:
Interact with an izd leval text

To read a repeated text with
increased adequate fluency

Interactive Read Aloud Simple Solutions - i L ofyed , AL 0 s v
Guided Fluency instruction: choral read (page by page) g

Word Work:
Compound words

Materials:

Lotto boards
Word part cards
Bingo morkers

Procedure:

* read a word pont

* find a compound word that contains that ward port
* read it out to the group — cover it

Objectiver to recognire word parts in multimdiabic wands

Writers' Workshop: Procedure:
Pars of Speech * choose a picture to “deseribe” in your journal
“ write 3 sentences
fhaterials: * include nouns, verbs, and odjectives to describe ity appearance and fundion
Photos
Journals
Pencils ..
Crayons Objectivet
To cutminate the week's lewons and apply learned skills
s "" .
L . { .
NN A e
\ . 13 N e o
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[ Components Matthew ' | Israel
Read Aloud: Objactives: € & Stendards:
MeDuff Goes to School *interactive read oloud using strotegies -
*discuss story elements *
%ad’zeadmtewm e e et *
Instructor: Ashley St Sres ved éi O el
Readers’ Workshop: Procedure: Procedure: ey,
Fluency Instruction JEY
Vererial Names Test: read nomes Inte recorder Reader's Theater 2 pariner scnp!s
erils) h ] .
Names Tes! wihphrosng |, e
Cards JANHTANS S G e
Readers Theater seripls _ . U
Simple Solutions (2) Objectives: C C Standards | O jectives: C. C. Standards:
Assess decoding Improve fluency
Procedure: Procedure:
_p\v—” v ;1_1/;}(}
Fluency instruction 7| Names Test; read names inlo recorder
Reoder's Thealer 2 parln er scripts
wilh phrasing
Obyectivex: C C Standards: Objectives: C. C. Standards:
Improve fluency Assess decoding
Conlinue Read olovd Simple Solution
Studenis buddy read (29 read) Simple Solution
Word Work: Procedure: A R PR N g Y
Making Words (digraphs sh/ch) / ’ i e
*use the letlers ta make words according to the prompted clues 4
*write the made word on the white board
Marerials: *discuss spefiing patterns | . P
Mehing Words cards g ; ' ’_;;vr:--"‘ S <
i o B g i
White boards I ID! PORe T o
Writars' Workshap:
Procedure:
Materials: *mini leton- maokfel using the story Owen
Owen *studers analyze the actions of McDul ond describe the character
Character Aralysis Charm ) T ra e —— / R
Character Analysis individuol shezts h-\ T T P K [ R
. A
pencils : S
RN e L !
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Theme: Standard Five
Professional Development

Description

Type of evidence: The artifact selected to demonstrate proficiency in
~ this theme, is a Power Point presentation on a staff professional
development plan developed in response to a needs assessment survey.

Master's course it connects with:
ELED 641: Administration of Reading Programs
Dr. Sheila Sweeney

Standards it connects with:

5.2  Conduct professional study groups for paraprofessionals and
teachers. Assist classroom teachers and paraprofessionals in
identifying, planning, and implementing personal professional
development plans. Advocate to advance the professional research
base to expand knowledge-based practices.

54  Exhibit leadership skills in professional development. They plan,
implement. and evaluate professional development efforts at the
grade, school. district. and state level. They are cognizant of and can
identify and describe the characteristics of sound professional
development programs. They can articulate the evidence base that
grounds their practice,



Rationale:

This artifact demonstrates proficient practices by the reading professional
presenting this portfolio, by providing evidence of the application of the
following standards:

5.2.54

This Power Point presentation was developed as a means for
commnunicating a professional development plan designed in response to a
needs assessment administered to a targeted staff. It highlights and
incorporates a professional study groups for these teachers. It assists
classroom teachers and paraprofessionals in identifying, planning, and
implementing personal professional development plans. It advocates
to advance the professional rescarch base to expand knowledge-based
practices. It was determined through the needs assessment that many
professionals identified the development of a curricular calendar and
units of study for independent reading workshop as an area of focus. The
plan was then developed to ineet this need. In the development of this
plan the reading professional demonstrates their ability to exhibit
leadership skills in professional development. They plan,

implement, and evaluate professional development efforts at the
grade, school, district, and state level. They are cognizant of and

can identify and describe the characteristics of sound professional
development programs. They can articulate the evidence base that
grounds their practice.
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Wilbur Elementary School
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Professional Development Cubirfbim Sameriel Msssachusatic

Plan

* Farghmen! curremly wproachig 180
sludent! |n grades kirdemaran
ihegugn Rith g mde-

Oeveloging a Curricular Calendar and the Units
of Study for
Independant Reading Worashop

~wilbur Elementary Schood 14 & high
pertoaTing Lo mcondshg ba the
reiuns of the 2007- 2008 MCAS spoves
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o
Topic and Rationale
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alderwrpy dane, youl MYy it wht
v, YUV s Adwmyn gob.”
-Rplared Barth {2001, p29)
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The Research . -
R

« Youdents need 46 process a lage amount of wrhtan Anguasge.

« $tudenes Feara by aildag.

. The Abllity 16 read and comprehend (enls 11 enpandes duelgh
alking and wittlng,

+ Leaming geepent when vtrdenty lﬁlge In ceatting, taling, ard
wrltieg Jboul levdy acrodt Maiy diMErent iInyuucubnal contuxls
(Mnntl & Fouriey, 2007
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Reflection and Feedback

A double entry response journal will be used
thraughout the year beginning after
Professional Development whole Group
Workshop #4 / Grade Lavel Collaborative
Groups #4 on Wednesday, Seprember 2,
2009,

N
A

Assessment of Student Progress

WTth an Intikative of Mix nalure, tuccess (A8 ot ba measuied
smphy :1.“ teacing level progrery achleved by sudents.
Trpaally bs BPpOeTant, are the pollive antitudes al (he raads nd
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fNrn-hand 23 s1NTeAts Jrow ax reacess. A pevsondd fog will be
hepl lo documenl thedd R pe Mo 3nd communlaanon wilk by
open bebwetn Mt (exchor and the WeIBLALOF D co1une canulitent
1uppvt Mrouph Bt procest.
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“W]arz
Mot 555
ELED 641-01 Administration of Reading Programs £/, . |0
Spring 2009

Staff Professionaf Deve!_qpment Presgr}t‘_a_t_i_qp Evaluation
LiconstradtiveiFecdback:

. i .3 2 i
| Voice Just right Softer please Louder please
Projection \,/
Eye contact, : Just right i Too busy / movements | Too static / need to !
proximity, & were distracting / move around / make
scanning to \/ uncomfortable eye eye contact
address entire contact
audience e - A |
Clarity of Just right Too much information Not enough information
information and/or cluttered \/
on slides L i
Active Actively engaged Somewhat engaged with | Not engaged enough |
engagement with audience ' audience (some with audience :
with audience . (responded to response to mood, ( (unresponsive or
mood, questions, questions, and/or / | unaware of mood, 1
i _l and/or comments) | cormments) | questions or commen_’_tg)_1
Handout } Easy to read & Difficult to read or ./ | Not provided or not
' understand understand / too much enough information
ol information
Knowledge Conveyed Conveyed adequate Conveyed insufficient
" impressive depth of | depth of professional depth of professional
profassional knowledge \/ knowledge
L .. | knowiedge _ ’ ]
I PD Plan ~Goals, outcomes & Goals, outcomes & PD Goals, outcomes & PD
PD topics/sessions topics/sessions seem . topics/sessions not
aligned & \/ somewhat aligned & alignad or incomplete
L _ | comprehensive | complete i _ )
Comfo Composed, no Somewhat composed, i Inconsistent
nerves evident minor nerves evid/ent composure, seemed
= - nervous
Creativity  Presentation style, Presentation style, Presentation style,
slides, and/or slides, and/or activities | slides, and/or activities
1 activities reflected reflected some creativity | did little to show
personal creativity to engage audience creativity / visual
that helped engage \/ interest for audience
. teagdeee ¢+ Y |
"(adJ

grode Ranges /A 1527 [B10-18 [C5:0 {D <5 | -
Yone had a fod Yo abas - He datrbes in He PPT 007 Y yovid.



Student

PORTFOLIO ASSESSMENT CRITERIA

1. Are there clearly established relafionslips between each piece of evidence and
the purpose it meets? (Tied back to 2003 1RA Standayds for Reading

Specialists)

P e ——————

penfficient Relationships
Established ..

Adequate Relationships
Established

Very Explictt Linkages
Established

Commems:

2. Fsthere o sufficient variety of evidence? (Reflect application and growth
beyond a simple collection of classroom maleriels)

e
Only a few different kinds /A'feasonabié?ange 0\() An exceptionally diverse
of evidence presented ; evidence types range of evidence presented
Comments: T~

3. 1Is here a sufficient depth of evidence? (Reflects a change in the candidate’s

daily teaching routine)
Minimal evidence of Studept understands Student provides extensive
application of concepts o oncepts within evidence | evidence of using coucepls
best practices d shows signs of applying | to implement best practices
these concepts in their in their professional fife
v professional life
Commens: N

4. Has the student reflected upon the evidence in this porifolic in an articulate

manner?
Student reflection is limited | Student articulates 2 clear Student articulates an
to 1solated 1deas and understanding of lileracy | understanding of beliefs and
activities jnstruction and the links practices (hat demonstrates
betwect: thedry and practice intelligent thought and
- P action
Comments: AL
s “Tsre "
M
v/ i
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PORTFOLIO ASSESSMENT CRITERIA

1. Are there clearly established relationships between each piece of evidence and
the purpose i meets? (Tied back to 2003 IRA Standards for Reading

Specialists)
Insufficient Relationships Adequate Relationships Very Explicit Linkages
Established Established /Y Csiablished

Comments: z ? Pre |

2. Is there a sufficient variety of evidence? (Reflect application and growth
beyornd a simple collection of classroom materials)

An exceptionally diverse
range of evidence presenied

A reasonable range of

" Only a {ew differem kinds
cvidence types

L___of evidence prescnted

Comments: . . .« . P

3. Isthere a sufficient depth of evideace? (Reflects a change in the candidate’s
daily teaching routine)

Minimal evidence of Student vaderstands Student provides extensive
application of concepts of concepts witlin evidence | evidence of using concepts
best practices and shows signs of applying | 10 implement best practices
these concepts in their i‘n/lheir professional life
professional life
Comments: O

gt ol ol i B (Sl ey

4. Hax the student reflected upon the evidence in this portfolio in an articulate
manner?

Student reflection is limited | Student articnlates a clear Student articulates an
to isolated 1deas and understanding of literecy | understanding of beliefs and
activifies mstruction and the hinks practices that demonstrates
between theory and praclice intelligent thought and
~ action
Conunents:

A s
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