Implemented Unit Plan taken from Teacher Candidate Work Sample + Rubric – Acceptable
(Rubric scores pertaining to the Unit Plan are highlighted.)
Teacher Candidate Work Sample

Teacher Candidate:________0256676____________

Use the following rubric as a guide for all indicators.
0-Unacceptable
Not present.
The candidate
does not include
the indicator in
his/her planning,
action, or
reflection.

1-2 Developing
Elements of the indicator are
clearly present but are
partially or ineffectively
carried out.
The candidate may be
beginning to meet the
knowledge, skills, and
competencies needed to meet
the needs of some learners.

3-4 Acceptable
Elements of the indicator
are of good quality, but
there is room for
improvement.
The candidate
demonstrates the
methods and skills
needed to meet the
needs of most learners.

5-6 Target
High quality of the indicator.
The candidate knows and
consistently demonstrates the
methods, skills, and strategies
needed to meet students’
diverse needs and interests.

CONTEXTUAL FACTORS RUBRIC

Rating

1. (MACRO) KNOWLEDGE OF SCHOOL & COMMUNITY: Candidate displays a comprehensive understanding
2.

3.
4.
5.

6.

of the characteristics of the district, community, and school that may affect learning.
PHYSICAL CLASSROOM: comprehensive understanding of the characteristics of the physical classroom,
including available technology and resources, rules and routines, grouping patterns, social climate, and
scheduling..
KNOWLEDGE OF STUDENT CHARACTERISTICS: Candidate displays a thorough and explicit
understanding of characteristics of class members and how it may affect learning.
KNOWLEDGE OF STUDENT SKILLS: Candidate displays a thorough and explicit understanding of
students’ skills and prior learning that may affect learning in the current context.
KNOWLEDGE OF DIFFERENTIATION: Candidate displays a thorough and explicit understanding of
characteristics of specific students and approaches to learning (e.g., interests, abilities/disabilities,
learning styles/ modalities) for the individual student.
IMPLICATIONS FOR PLANNING: Candidate provides specific implications for instruction and assessment
based on student individual differences and district, community, school, and classroom characteristics.

7. PROFESSIONAL WRITING: This section is well organized, readable and uses appropriate spelling
and grammar. Highly Professional presentation.

LEARNING GOALS AND UNIT OBJECTIVES RUBRIC
1. LEARNING GOALS: Learning goals reflect the big ideas and outcomes of the unit. They are significant,
challenging, varied and appropriate.
2. STANDARDS: Most of the unit objectives are explicitly aligned with national, state or local standards.
3. CLASSIFICATION OF OBJECTIVES: All unit objectives are significant, challenging and varied.
4. CLARITY: Most of the unit objectives are clearly stated as learning outcomes.
5. APPROPRIATENESS: Most unit objectives are appropriate for the development, pre-requisite

1._4__
2._5__

3._5__

4._4__
5._5__
6._4__
7._5__

Rating
1._5___
2._4___
3.__4_
4._4__
5._3__

knowledge, skills, experiences, and other student needs. Most unit objectives will move students
towards meeting learning goals.

6. RATIONALE: Statement of why the unit is important.
7. PROFESSIONAL WRITING: This section is well organized, readable and uses appropriate
spelling and grammar. Highly Professional presentation.

6._5__
7._4___

4.
5.
6.
7.
8.

ASSESSMENT PLAN RUBRIC
VISUAL ORGANIZER FORMAT: Clearly presents how assessments fit the whole plan.
(VO)MULTIPLE FORMS OF ASSESSMENT: Assessments are varied, including pre and post.
(VO)OBJECTIVES W/ASSESSMENT: Clearly presents how objectives line up with
assessments.
(VO) RATIONALE FOR ASSESSMENT CHOICE: Choices match the overall objectives.
(VO) ADAPTATION BASED ON STUDENT NEEDS:
RATIONALE IN NARRATIVE:
SCORING PROCEDURES
PROFESSIONAL WRITING

1.
2.
3.
4.
5.
6.
7.

DESIGN FOR INSTRUCTION RUBRIC
USE OF PRE-ASSESSMENT DATA.
UNIT VISUAL ORGANIZER.
LESSON PLANS.
ALIGNMENT with LEARNING GOALS AND UNIT OBJECTIVES.
CLASSROOM CLIMATE.
USE OF TECHNOLOGY.
PROFESSIONAL WRITING.

1._4___
2._4___
3._5___
4._4___
5._5___
6._4___
7._4___

1.
2.
3.
4.
5.
6.
7.

INSTRUCTIONAL DECISION-MAKING RUBRIC
RETHINKING YOUR PLANS FOR A GROUP OF STUDENTS.
REVISIONS for a group of students based on analysis of student learning.
EXPLANATIONS OF MODIFICATIONS: Group.
RETHINKING YOUR PLANS FOR AN INDIVIDUAL STUDENT.
REVISIONS for an individual student based on analysis of student learning.
EXPLANATIONS OF MODIFICATIONS: Individuals.
PROFESSIONAL WRITING.

1._5___
2._4___
3._4___
4._5___
5._5___
6._5___
7._4___

1.
2.
3.

ANALYSIS OF STUDENT LEARNING RUBRIC
1.
2.
3.
4.
5.
6.

ALIGNMENT WITH SELECTED UNIT OBJECTIVES.
CLARITY AND ACCURACY OF GRAPHS AND DATA.
INTERPRETATION OF DATA.
EVIDENCE OF IMPACT ON STUDENT LEARNING.
INSIGHTS ON EFFECTIVE INSTRUCTION AND ASSESSMENT.
PROFESSIONAL WRITING.

Rating
1._4___
2._5___
3._5___
4._5___
5._4___
6._5___
7._5___
8._5___

Rating
1._5___
2._4___
3._5___
4._4___
5._6___
6._5___
Rating

SELF-REFLECTION RUBRIC
1.
2.
3.
4.
5.

DESCRIPTION OF INCIDENTS.
DESCRIPTION OF EFFECT ON STUDENT TEACHING EXPERIENCES.
DESCRIPTION OF SELF-LEARNING.
PLANS FOR PROFESSIONAL DEVELOPMENT.
PROFESSIONAL WRITING.

1._5___
2._6___
3._5___
4._5___
5._5___

Implemented Unit Plan
Student #0256676
“Acceptable”
II. Learning Goals
LG 1: The students will be able to understand world geography and the effects of
geography on society, with an emphasis on the United States.
LG 2: The students will analyze and explain characteristics and interactions of the Earth’s
physical systems.
LG 3: Extract geographical information using maps to better understand historical issues
and trends.
LG 4: The students will be able to understand relationships between geographic factors
and society.
Unit Objectives
Objectives
Objective 1: 8th grade
students will be able to
locate, describe and
explain places, regions
and features on the Earth
Objective 2: 8th grade
students will be able to
identify and describe the
five themes of geography

Objective 3: 8th grade
students will be able to
identify and compare
political and physical
maps and define
vocabulary terms on a
physical map
Objective 4: 8th grade
students will be able to

Related Content
G 1 (7-8) All students will
describe, compare, and
explain the location and the
physical and human
characteristics of places,
cultures, and settlements

Domain/Level/Classification
DOK1-Recall and reproduction
DOK 2-Skills and concepts

G 3 (7-8) All students will
describe, compare, and
explain the locations and
characteristics economic
activities, trade, political
activities, migration,
information flow, and the
interrelationships among
them
G 1(7-8) All students will
describe, compare, and
explain the location and the
physical and human
characteristics of places,
cultures, and settlements

DOK1-Recall and reproduction
DOK 2-Skills and concepts

G 4 (7-8)All students will
describe unifying

DOK 1-Recall and reproduction
DOK 2-Skills and concepts

DOK1-Recall and reproduction
DOK 2-Skills and concepts

locate and label physical
and political regions on a
map of the United States

characteristics of physical
and cultural regions

Learning Goals Rationale
The purpose of this unit is to allow students to learn and understand geography. This unit will teach
students about different landforms, physical regions, maps, natural resources, and climates of the United States.
Learning Goals 1 and 2 are aligned with the Geography Standard 1 and 4, which focuses on the
interconnectedness of physical features and human characteristics and cultures. Introducing students to the basic
concepts of geography will help students understand and connect geography with history. The five themes of
geography help students understand and correlate geography with historical and current events that they will
learn throughout the year(s). This unit is laying the groundwork and acts as a stepping-stone to their historical
path of learning. This unit emphasizes the importance of location, place, movement, interaction, and region. It
demonstrates the connection and illustrates how certain features and/or characteristics affect people, places, and
events.
Introducing maps allows students to examine the Earth’s physical features, as well as study political
boundaries that people have set up to divide the world into countries, states, cities and towns. This benchmark
lines up with Learning Goal 4 and the Geography Standard 4, which concentrates on the physical features and
human characteristics of regions within our world. This concentration will help students connect history and
develop knowledge, skills and understanding relating to people, places and environment at different scales.
Focusing on United States geography aligns with the local 8th grade standards that have been put forth by the
school district.
Linking cause and affect with geography and society, helps students look at our natural environment and
connect it to the way we live, not only within history but how geography pertains to their everyday lives.
Learning Goal 3 links with the curriculum Geography Standard 3 and 4. Gaining knowledge and skills that
pertain to geography, involves learning about current events and how we, as a society, live with our
environment. It connects how we depend on our environment, and how we have changed our environment.

The learning goals are aligned with mainly 2 depths of knowledge. Because this unit is an introduction
to the physical and political features of the United States, the unit is aligned with depths of knowledge that
require more recall and reproduction, in addition to skills and concepts of maps and physical features. The unit
is also designed and modified for the student’s that I am teaching. They are heterogeneously grouped and they
have all tested between 1 and four on the stanine exams, which are administered locally. This will be an
implication in terms of group work. This unit encourages students to learn the geography of the United States
before embarking on the historical aspect of the United States. The learning goals for this unit are appropriate
and purposeful for 8th grade students. The learning goals line up with the local curriculum standards.
Additionally, these goals instill and introduce the scaffolding the students will need to embark on United States
History that they will learn throughout the 8th grade year. The student’s prior knowledge of United States
geography, is minor, and needs to be the starting point before learning Early Exploration and Colonization of
North America. This unit will be laying the foundation for the entire school year as well as future educational
years. Extracting historical and linking geographical information is a skill that will help students better
understand the world around us.

III. Assessment Plan
Assessments

Objectives
Addressed

Rationale for
Assessment

Adaptations

1) Pre-assessment
World Map Pre-test
of Continents and
Oceans

Objective 1

As much time needed for
pre-test

2) Formative
Assessment
Continents and
Oceans interactive
web based game

Objective 1

World map pre-testblank map chosen to
assess students prior
geographical
knowledge of
continents and
oceans

Student
participation
3) PostAssessment
World Map of

Ongoing assessment
of recall and
recognition
Objective 1

Quiz chosen on
Continents and
Oceans to show

Some students will be
provided with a word bank
or some will have an option
to use a word bank
Varied levels of the web
based games available to
students
Preferred seating for
students with AutisticSpectrum Disorder
Table of contents notebook

Continents and
Oceans quiz

knowledge and
comprehension

to assist students in
organization
Extended time given for
students that have IEP’s
with extended time for tests
or quizzes

1) Pre-assessment
Admit Slip-What is
geography and why
is it important?
2) Formative
Assessment
Oral questioning,
asking students to
brainstorm ideas
about the 5 themes
of geography
Graphic organizer
for the 5 themes of
geography

Create a collage of
words on
wordle.net using 50
words to represent
or describe the 5
themes of
geography

Student
participation and
literacy component

3) Post-assessment
Sharing-out of
Wordle collage on
5 themes of
geography on

Objective 1 & 2

Objective 2

Objectives 1 & 2

Objectives 1& 2

Objectives 1& 2

Objectives 1& 2

Admit slip chosen to
asses students prior
knowledge of
geography and to
activate
brainstorming ideas
about geography
Oral questioning-ongoing to
Assessment chosen
to reveal
understanding,
concepts and skills
Assessment chosen
to reveal student
comprehension and
knowledge
Assessment chosen
to reveal
understanding,
concepts and skills

Media literacy
component to assess
meaningful learning
and to allow students
to be creative

Students
participating in
technology applies to
meaningful learning

Student led and centered
discussion
Wait time on answering
Guided questions
Table of contents notebook
to assist students in
organization
Group work on
brainstorming ideas to
allow
Preferred seating for
students with AutisticSpectrum Disorder
Students work in pairs
cooperatively to learn from
others
Modeled activity on
wordle.net to ensure student
understanding
Wordle program chosen to
accommodate the visual
and creative learners
Varied participation:
talking, group work,
gathering information,
writing

Smart Board

1) Pre-assessment
Class discussion on
political and
physical mapsWhat is a physical
map? What is a
political map?

2) Formative
Assessment
Graphic organizer
T-chart- using
World Atlas
comparing
characteristics of
maps
3) PostAssessment
Class Discussion on
compare map
differences

Objective 3

Assessment chosen
to recall student’s
prior knowledge

Varied participation:
talking, writing
Wait time on answering
Guided questions

Objective 3

Objective 3

1.) Pre-Assessment Objective 3 & 4
Blank map of the
United States with
the beginning letter
of each state
2.) Formative
Assessment
Filling in a blank
Objective 1, 3 &
map of the United
4
States on Smart
Board, a copy of
the map, and
United States Bingo
game
Objective 1
3) PostAssessment
2 quizzes given on

Assessment chosen
to compare and
contrast physical and
political maps

Assessment chosen
to activate student’s
prior knowledge and
to introduce political
boundaries

Graphic organizer/T-chart
Class participation and
guided teacher discussion
Table of contents notebook
to assist students in
organization
Preferred seating for
students with AutisticSpectrum Disorder
Wait time on answering

Pre-test-blank map
of the United States
chosen to assess
students prior
geographical
knowledge

Extended time on map

Assessment chosen
to reveal student
comprehension and
knowledge

Varied classroom setting:
groups

Assessment chosen
for the visual and
kinesthetic learners

Quizzes chosen on

Each state has the
beginning letter of the state
to help students in
remembering the states

Extended time given to
students to figure out the
state and to find it on the
bingo card
Manipulative used for the
kinesthetic learner
Smart Board used for the

the political map of
the United States

United States map to
show geographical
knowledge and
comprehension

visual learner

Assessment Rationale
The rationale for the assessments requires basic skills and mental procedure beyond recall. The
assessments require students to comprehend knowledge and to gather information. The pre-assessments, allow
me, as well as the students, to discover what is already known in terms of geographic information. It is critical
to recognize prior knowledge, so students can engage in questioning, formulating, thinking and theorizing, in
order to construct new knowledge appropriate to their level. Ongoing or formative assessment throughout the
learning process is critical, because it directs the teacher and student as to where to go next. Formative
assessment plays an important role in feedback on what the student has learned.
Activating student’s knowledge with formative and summative assessments assists both teachers and
students about student understanding. Tying information together such as classroom discussion of what students
learned is key in the assessment process. It is important to know what the students learned as well as what they
did not learn. Instructing students to share-out their information and to explain what they learned to their fellow
classmates, is another form of formative assessment. Having them re-teach what they learned is a way to retain
the knowledge they gained.
Pre-Assessments with Adaptations
For Learning Goals 2 and 3 the students will be pre-assessed and asked to locate and label the
geographical locations of the seven continents and four oceans on a map. The purpose of this pre-test is to
discover how much geographical knowledge the students have and need to further this unit (Appendix A). The
pre-test is a map of the world and the students will be instructed to locate and label the seven continents and
four oceans. As an adaptation, I decided to use a matching form of pretest rather than just giving a blank map
because of the student’s learning abilities. Having this pre-test will inform me as to how much time I need to
spend on teaching this information. I will allow as much time needed as another adaptation. The importance of

this unit is to lay the foundations of geography and for students to understand and explain specific geographical
locations. I will be available to all students if they need my assistance.
Another pre-assessment used in this unit is admit slips, asking the students, what is geography and why
is it important? And the other for a different lesson on physical features is, what is a natural border? These preassessments are aligned with Learning Goals 1 and 4. An admit slip assesses students prior knowledge and also
can act as an introduction to the day’s lesson. The admit slip also is design to activate brainstorming and to gage
student’s knowledge. Class discussion, in terms of pre-assessment provides teacher an opportunity to clarify and
provide any new information. For Learning Goal 3, the students will be prompted with a question on the Smart
Board, what is a physical map and what is a political map? Class discussion gives students opportunities to
share their ideas, perspectives, and viewpoints. This will also let me know how much information they know
about maps, which will inform me how much time I need to spend on the differences between the two.
Another pre-test will be administered for a pre-assessment for Learning Goal 1 is a blank map of the
United States (Appendix B). As an adaptation, I put the beginning letter of each state in the state’s location.
This modification may prompt student’s prior knowledge on United States geography on a political map. This
pre-test will determine how long I will need to spend on the political map of the United States.
Formative Assessments with Adaptations
The use of formative assessment is so important to student learning. It is an interaction between student
and teachers that allows an understanding of knowledge gained. Using questioning as a formal assessment about
the 5 themes of geography allows for an opportunity for deeper thinking. Expanding learning through
questioning and brainstorming expands and reveals the degree of understanding. This discussion is aligned with
Learning Goal 1 and 4. Employing class discussion provides teacher an opportunity to clarify and provide any
new information. The graphic organizer used for Learning Goals 3 and 4, is an assessment chosen to see how
the students organized their thoughts (Appendix C). They are used to provide visual support that will assist the
student in learning and understanding what is being taught. The organizer will assist in the summative
assessment as well in organizing what they learned and conveying that in their Wordle assignment.

For Learning Goal 1, I will use a bingo game as a formative assessment (Appendix D). This will act as a
review for the students and will determine how ready they are for the post-assessment, which will be a quiz on
the United States political map. The bingo game is a manipulative used to accommodate the kinesthetic learner.
The Smart Board will be used as a technology piece in this lesson. I will have a blank map on the Smart Board,
as I point to a specific state, the student’s will be instructed to look for the state name on their bingo card. An
adaptation I will use is wait time in between pointing to states, so students have time to find the state on the
bingo card and process the information.
A vocabulary list on physical features will be aligned with Learning Goal 2. The students will match the
vocabulary word with the definition (Appendix E). Learning the vocabulary before they learn how to read a
physical map will assist them in the map reading process. Understanding the physical features and knowing the
definitions is aligned with the local city’s curriculum. As they learn the vocabulary, they will move on to the
physical features of the United States map (Appendix F).
Post-assessments with Adaptations
There will be two quizzes given for post-assessments, one on the world map and the other on the United
States map (Appendix G and H). Both quizzes will be aligned with Learning Goals 1 and 4. After the postassessment quizzes are completed, it will illustrate to me student learning. Extended time will be provided as an
adaptation for students who need extra time to take either quiz.
Another post-assessment used, is a computer program called Wordle. It is a collage of words that the
students create on computers. The students will create a word collage representing what they learned about the
five themes of geography. This post-assessment, when completed will illustrate meaningful student learning and
is aligned with Learning Goals 1 & 4. Another post-assessment, will be a game called the fly swatter game.
This is a vocabulary game used to assess student learning. I will use this game to assess student’s
comprehension of the physical features vocabulary. This post-assessment will align with Learning Goals 1 and
2. To add some manipulative for the kinesthetic and visual learners, the students will create a map locating and
labeling physical features on a blank map using Fruity Pebbles and colored pencils. This post-assessment will
align with Learning Goals 2 and 3. The students will be able to be creative through this assessment and apply

meaningful learning. A rubric will be given to students for this map assignment (Appendix I). A quiz will also
be given for a post-assessment on the physical features of the United States to reinforce learning (Appendix J).
Extended time will be provided as an adaptation.
IV. Design for Instruction
Day

Topic

Objective

Guiding Question

One

Geography-Continents and
oceans

~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth

What are continents
and where are they on
a map or globe?

Two

Geography-Continents and
oceans

~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth

What are continents
and where are they on
a map or globe?

Three

Five Themes of Geography

~8th grade students will be
able to identify and describe
the five themes of geography

How does geography
affect how and where
people live?

~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth
~8th grade students will be
able to identify and describe
the five themes of geography

How does geography
affect how and where
people live?

Four

Five Themes of Geography

~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth
Five

Physical and political maps

~8th grade students will be
able to identify and explain
the different types of maps

Six

Physical Map of the United
States

~8th grade students will be
able to locate and label
physical and political regions
on a map of the United States
~8th grade students will be
able to locate, describe and

How do maps provide
information about
people, places, and
physical environments?
What are natural
boundaries?

explain places, regions and
features on the Earth
Seven

Physical Map of the United
States

Eight

Political Map of the United
States

Nine

Political Map of the United
States

~8th grade students will be
able to locate and label
physical and political regions
on a map of the United States
~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth
~8th grade students will be
able to identify and explain
the different types of maps
~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth
~8th grade students will be
able to locate and label
physical and political regions
on a map of the United States

What are natural
boundaries?

Why is it important to
learn the location of
states on the map?

Why is it important to
learn the location of
states on the map?

~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth
Ten

Political Map of the United
States

~8th grade students will be
able to locate and label
physical and political regions
on a map of the United States

Why is it important to
learn the location of
states on the map?

~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth
Eleven

Political Map of the United
States

~8th grade students will be
able to locate and label
physical and political regions
on a map of the United States
~8th grade students will be
able to locate, describe and
explain places, regions and
features on the Earth

Why is it important to
learn the location of
states on the map?

Results for Pre-Assessments for Design for Instruction
The purpose of this unit is to allow students to learn and understand geography. The unit begins with
world geography and is an introduction to continents and oceans. I administered a world map pre-test to gain
knowledge on what students knew in terms of the earth’s geography. From this pre-test, I was able to assess
student knowledge on the earth’s geography. More than 50% of the students were unable to locate and label the
continents and oceans correctly on a world map. This pre-test informed me how much time I needed to spend on
the Earth’s geography. The graph below illustrates 2 of the student’s assessment and the class average for
Learning Goal 2 and unit Objective 1 (Figure 1).
Figure 1

The results were clear in the pre-assessments for both map pre-tests administered to students. As shown
in Figure 1, I needed to teach the Earth’s geography and the political geography of the United States. The class
average was below 50% in both pre-assessments. The Earth’s geography is less information; therefore I have
allowed two days for Objective 1. For Objective 4, the results for the class’ average were less than 50%. The
student’s need more time to learn the political geography of the United States. Admit slips are designed to
activate brainstorming and to measure student’s knowledge. Class discussion, in terms of pre-assessment
provides teacher an opportunity to clarify and provide any new information. For Objective 2, I administered an

admit slip with the prompt, what is geography and why is it important (Appendix K). This enabled me to
measure student understanding about geography and allowed me to introduce the five themes of geography. The
results were more than I anticipated. Many of the student’s understood the general meaning of geography.
Another prompt I used to engage students and pre-assess student knowledge, was the prompt on the Smart
Board asking students, what is a physical map and what is a political map? This pre-assessment was aligned
with Objective 3. This allowed me to gauge how much knowledge student’s had and how much time I needed to
spend on the different maps. From this prompt, I was able to assess from our class discussion that this was an
introduction to the different types of maps. Most students did not know the difference or did not know the
meaning of a political or physical map. The graphic organizer chosen for this lesson, helped student’s organize
the information that I taught. The result for the pre-assessment aligned with Objective 4 was an admit slip
prompting the student’s knowledge on natural borders (Appendix L). The student results were again very low.
Most students’ could not answer the prompt and seemed very confused by the question. This once again,
allowed me to assess how much I needed to teach about the physical features on a map, with the concentration
of the United States.
Alignment with Learning Goals for Design for Instruction
This unit will teach students about different landforms, physical regions, maps, natural resources, and
climates of the United States. Learning Goals 1 and 2 are aligned with the Geography Standard 1 and 4, which
focuses on the interconnectedness of physical features and human characteristics and cultures. Introducing
students to the basic concepts of geography will help students understand and connect geography with history.
Learning Goal 3 is aligned with local Standard 1. In my design for instruction, students will gain knowledge of
physical and political maps as well as compare the two. Learning Goal 4 is aligned with the Geography
Standard 1, 3 and 4. The five themes of geography help students understand and correlate geography with
historical and current events that they will learn throughout the year. This unit is laying the groundwork and
acts as a stepping-stone to their historical path of learning. This unit emphasizes the importance of location,
place, movement, interaction, and region. It demonstrates the connection and illustrates how certain features
and/or characteristics affect people, places, and events.

Linking cause and affect with geography and society, helps students look at our natural environment and
connect it to the way we live, not only within history but how geography pertains to their everyday lives.
Learning Goal 3 links with the curriculum Geography Standard 3 and 4. Gaining knowledge and skills that
pertain to geography, involves learning about current events and how we, as a society, live with our
environment. It connects how we depend on our environment, and how we have changed our environment.
The learning goals for this unit are appropriate and purposeful for 8th grade students. The learning goals
line up with the local curriculum standards. Additionally, these goals instill and introduce the scaffolding the
students will need to embark on the United States History they will learn throughout the 8th grade year. The
student’s prior knowledge of United States geography, is minor, and needs to be the starting point before
learning Early Exploration and Colonization of North America. This unit will be the laying the foundation for
the entire school year as well as future educational years. Extracting historical and linking geographical
information is a skill that will help students better understand the world around us.

Classroom Climate
To ensure a positive and supportive learning environment, I will make adjustments to my unit as needed.
I understand that adaptations and modifications will need to be made as we make our way through this unit. As
I mentioned in my Contextual Factors, my student’s will need me to modify and adjust as they learn this unit. I
will make sure that the student’s who have a difficult time with attentiveness, are placed in the proper seating. If
information needs to be broken down into smaller pieces or steps, I will accommodate my student’s learning
abilities.
My unit is also designed to accommodate the visual and kinesthetic learners. Knowing that my students
are at a lower learning ability is the reason for my instructional design. It is well thought out and purposeful for
the student’s that I will be teaching. Having admit slips or writing prompts on the board is a way to ensure
student’s immediately get on task as they enter the room. Giving the student’s a focus as they enter the room
will assist in the attentiveness and structure of the classroom. I will also model work so that the students are

clear in what is expected of them. The student’s are going to create a physical map using Fruity Pebbles, to
ensure that student’s are clear on the assignment, I will show them a model of what the map should look like. I
will also make sure that my instructions are clear and purposeful. This will promote and help with the learning
goals that I have set up for this unit. Graphic organizers are another way to help students with clarity and
thought. Another way I will model is, as the student’s share-out their information they have found for their
organizer, I will be sure to have one on the Smart Board so every student has the correct information.

Technology
The technology I will be using will primarily consist of the Smart Board that is connected to the
computer. This will allow the students to visually see the maps, Power Points, web-based geography games,
graphic organizers, geography bingo, and writing prompts. This technology is necessary because it will give the
students a visual and interactive approach to learning. I find that the Smart Board is an effective tool to
communicate ideas, knowledge and improves purposeful learning. The students will also use computers in the
computer lab. Integrating technology in my unit is important for student engagement and learning process.
Student learning varies within the classroom and implementing technology will assist me in reaching different
student levels of learning. The use of this technology will allow me to achieve my learning goals and objectives
for the unit.

1. Fruity Pebbles Physical Map Lesson Plan
Objective:
Students will be able to locate and label physical features on the United States map
Standards: Rhode Island Social Studies GSE’s
G 1 All students will describe, compare, and explain the location and the physical and human characteristics of
places, cultures, and settlements
Materials:
Physical map of the United States on Smart Board, physical map of the United States worksheet, Smart Board,
Fruity Pebbles cereal, textbook, rubric, glue, and colored pencils
Opening:
Teacher will ask students to list any major rivers and mountains they may know. Teacher will then ask students
what rivers and mountains they listed.
Activity:

Teacher will show students a blank physical map of the United States on overhead and ask them to identify any
rivers they may know on the map. Teacher will locate a river on overhead transparency with student’s
assistance. Teacher will then model how the student’s will label rivers on the map. Teacher will pass out a
blank physical map to the students along with Physical Map Worksheet and rubric. Students will label and
locate the rivers on the map independently. Students will use their textbook for assistance with locating and
labeling their maps. Teacher will show a model of a completed physical map, so students are able to visually
see what the map should resemble. After they have labeled the physical characteristics (from the worksheet) the
teacher will have students use Fruity Pebbles and colored pencils to create a physical map on their own, using
their worksheet to guide them through the steps.
Assessment:
Students will be assessed using the Physical Map Rubric
Making a Physical Map of the United States
Directions: Using fruity pebbles and colored pencils locate and label the following. Use page 624 in the
American Nation textbook to help you find the physical features. Be sure your labels and map key are clear and
readable.
1. Locate and label these rivers: Mississippi, Red, Columbia, Missouri, Ohio, Snake, Rio Grande,
Tennessee, Arkansas, Colorado, and Platte
2. Locate and label the Appalachian, Sierra Nevada, and Rocky Mountains
3. Locate and label the Grand Canyon
4. Locate and label the Great Lakes: Superior, Michigan, Huron, Erie, and Ontario
5. Locate and label the Chesapeake Bay
6. Locate and label the Atlantic Coastal Plains and the Gulf Coastal Plains
7. Locate and label a peninsula on the map (what is a peninsula? I’m glad you asked, it is a piece of land
that is surrounded by water on 3 sides)
8. Label the Gulf of Mexico and Atlantic and Pacific Oceans
9. Make a map key showing what each symbol and color represents
10. Have fun and use creativity! Do not eat the fruity pebbles until after you have finished the assignment
2. Lesson Plan: 5 Themes of Geography
Goal:
This activity will provide an overview of the five fundamental themes of geography
Standards: G 3 (7-8) All students will describe, compare, and explain the locations and characteristics
economic activities, trade, political activities, migration, information flow, and the interrelationships among
them

Objectives: Students will be able to:
Describe the five themes of geography
Identify the five themes of geography
Materials: 5 Themes of Geography Power Point, Graphic Organizer, computers, Wordle program
Opening: Admit slip: What is geography and why is it important?
Procedure: After students answer their writing prompt, teacher will ask students to read their answers and
discuss answers with class. Teacher will introduce the five themes of geography through a power point
presentation. Teacher will pass out a graphic organizer so that students can organize information given to them
in the Power Point. While showing the slides, the teacher will summarize the five themes of geography and
make sure all students have the correct information in their graphic organizer. The teacher will ask for class
input and discussion. After the teacher has made sure all students have the correct information, teacher will ask
students to pair up and brainstorm ideas/words that would describe the five themes of geography. Teacher will
model the Wordle program on the Smart Board and instruct the students to write 50 words describing the five
themes of geography. Students will work in the computer lab. Teacher will assist any students who need help
with computer program or questions on the assignment.
Assessment: Students will be assessed through the completion of their word collage

3. Lesson Plan: Political Map of the United States Bingo Game
Standards: G 4 (7-8) All students will describe unifying characteristics of physical and cultural; regions
Objective: Students will be able to locate and label physical and political regions on a map of the United States
Materials: Blank Map of the United States, Smart Board, bingo card with random state names, Skittles, and
paper cups
Opening: Who does not know how to play the game Bingo?
Activity: Teacher will go over the rules of Bingo to make sure all students know the basic rules and are clear on
how to play the game. Teacher instruct student on the game they will be playing to review for the quiz on the
political map of the United States. Teacher will pass out the bingo card with random state names. Teacher will
pass out bingo chips. These chips will be in a paper cup and students are instructed they are not to eat the bingo
chips. Teacher will begin the game by pointing to a state on the blank map on the Smart Board and will number
it 1. Teacher will give students’ enough wait time to figure out the state and find it on the card. Teacher will

repeat action and continue until someone calls out Bingo. Teacher will make sure student has the correct states
and begin the game again. The game will act as a review for a quiz of the United States geography.
Assessment: The game will allow teacher to assess student knowledge.

V. Instructional Decision Making
While student teaching and implementing this unit on geography, I had to modify and make a number of
changes in order to accommodate my students. Deriving upon these modifications that I implemented was
student responses or non-responses. I observed my student’s verbal and nonverbal communication to determine
my lesson plans. These cues allowed me to adjust my lesson for the entire class or individual students.
During a classroom activity, with the focus being the five themes of geography, I had to rethink my plans
to accommodate student “ten”. As I previously mentioned in Contextual Factors, student “ten” reads on a 3rd
grade level. She is also a shy and withdrawn student. The students were instructed to share-out their Wordle
collage in front of the class. Student “ten” looked frightened when I announced this part of the lesson the day
before. As students were sharing-out their Wordle collages, I could see Student “ten” get more and more
anxious. To accommodate student “ten,” I allowed her to share-out her collage in her seat. I modified for this
particular student because she clearly was feeling anxious and extremely nervous about standing in front of the
class and having the focus on her. I adjusted my lesson in order to accommodate student “ten.” When she did
her sharing-out of her collage, she was still uncomfortable and had trouble with her oral speaking, but she was
able to show the class and become a little more engaged than if she had to stand in the front of the class. I made
this decision to help her slowly get comfortable with speaking in front of her peers. She often does not answer a
question in class because she is so nervous. If I make small steps with her, she may become more comfortable
in my class as well as others.
I modified my lesson for student “nine” during the five themes of geography introduction. The students
were instructed to respond to an admit slip. The admit slip asked the student’s, what is geography and why is it
important? I instructed the students to read their answers aloud. As I called on student “nine” to read her
response, she immediately stated that she did not want to read her answer. My initial thought was to move on to

another student and pass her by once again. But I thought that she needed to “come out of her shell” and
participate in the lesson. As I rethought my plans quickly, I instructed the students to exchange their class work
with the person next to them and then they were to exchange the paper again to the person behind or in front of
them. Having the students switch their responses around, allowed them to be more comfortable reading the
information in front of them because it was not their own work. This decision I made assisted this particular
student in terms of her confidence in reading aloud in class. I removed the pressure from her having to read her
answer, which she thought was incorrect. She felt more comfortable reading another student’s answer rather
than her own. When I called on her to read what she had in front of her after the students exchanged their work,
she was willing and more responsive in class.
Another instructional modification method I employed to assist the class as a whole, was to chunk
information in my lesson. As I was teaching and saw the frightened and overwhelmed look on the student’s
faces, I instantly knew from their non-verbal cues, that I needed to modify my lesson. Another observation that
I made was the assessment from the pre-test of the United States map. The students were not able to tackle and
learn the entire blank map of the United States at once. My instructional decision making for this lesson was to
chunk the information for the class; break it down into smaller parts. I drew a line and split the map in half so
the map did not seem so big and scary. The class immediately looked relieved. My learning goal was for the
student’s to locate and label the states on a blank map of the United States. Assessing my lesson and goals, I
realized they could still learn and complete this goal but I needed to break it down into smaller pieces. Because
these reasons I was able to effectively teach these lessons.
VI. Analysis of Student Work
Pre-assessment of student’s achieving learning goals designed for this unit allowed me to observe and
assess from pre and post assessments. Giving the students a pretest to determine how much prior knowledge the
students possessed in terms United States Geography was assessed in Learning Goal 1. This assessment was a
quantitative assessment. The formative assessment enabled me to diagnose how much information they knew
and it directed me as to where to go next. The post assessment for Learning Goal 1 was also a quantitative
assessment and I was able to assess the effectiveness of my goal and student learning.

Learning Goal 4 pre-assessment was an admit slip which allowed me to gauge student knowledge of
basic geography and it’s definition. The goal was to move to the five themes of geography and create a collage
as a post-assessment for this learning goal. Student’s tended to struggle with comprehension of the five themes
of geography. The achievement of this goal for the student’s was harder to reach because of their prior
knowledge and learning skills.
Whole Class
Learning Goal 1: The students will be able to understand world geography and the effects of geography on
society with an emphasis on the United States. For this learning goal, I gave the students a pre-test, which was a
blank map of the United States with a modification. 70% of student’s were unable to fill out less than half of the
map correctly. My learning goal was for students to understand the geography and political make-up of the
United States. For the lesson, I used mnemonics to teach the political map of the United States. The use of
mnemonics aids in student’s memory. I also chunked the information and broke the map into two pieces so the
students would learn the map more effectively. Throughout the formative assessment, and as I constantly
reviewed the map with the students, they were able to retain the information and perform much better and reach
the learning goal by the time they finished their post-assessment. 80% of the students scored a 70% or above on
the post-assessment quizzes (See Figure 1). See Appendix M for examples of Whole Class work.
Figure 1

Learning Goal 4: The students will be able to understand relationships between geographic factors and
society. For this goal I used an admit slip to pre-assess student’s knowledge about basic geography. The
response to the question, what is geography and how is it important, showed more understanding than I
expected. The formative assessment for this lesson is where the comprehension and understanding proved to be
less successful. The graphic organizer used for this lesson helped students organize their thoughts. It was used
to provide visual support that assisted some student’s learning and understanding. The student’s had difficulty
transferring the knowledge that they gained from the lesson to then transfer ideas in the Wordle collage
assignment. Student’s had a difficult time using words to express what they learned. More than 60% of the class
averaged above 65% on this assignment (See Figure 2).

Figure 2

Subgroups
Learning Goal 1: The students will be able to understand world geography and the effects of geography on
society with an emphasis on the United States. I decided to choose male and female as my subgroup because
there is little diversity within the classroom. There are 3 females and 9 males in this class. 2 of the females in
my class were the highest performing students and scored above 90% on the post-assessment quizzes. The male
students in the class had some difficulty in both pre and post assessments. Overall most of the students, as I
showed in Figure 1, scored above 70% in the post assessment. Considering the graph, the review game, and
chunking the information, 66% of the female students were able to grasp the information and score above 90%
on the post-assessment. 77% of the male students also improved and scored over 70% on the post-assessment
quizzes (See Figure 3).
Figure 3

Learning Goal 4: The students will be able to understand relationships between geographic factors and
society. For Learning Goal 4 and analyzing my data for my male/female subgroup, I was able to see the
difficulty students had with this learning goal. I think the literacy aspect of the lesson was the most difficult
portion for the students to comprehend and in turn transfer what they learned into their own words. Female
students at pre-assessment scored as an average of 41%. 66% of the female students scored above 75% in the
post-assessment. But the overall average for the female student’s for the post-assessment was Wordle collage
was 67%. As for the male students, at pre-assessment, they scored as an average 38%, the male students in the
post-assessment score and average of 65% (See Figure 4).
Figure 4

Individuals
Evaluating student’s work as a whole is important, but it is also important to analyze individual work as
well. Considering students and their individual learning abilities is essential when reflecting on student
understanding. I chose to analyze student “one” and student “five” from Contextual Factors. I will supply
examples of student work, please refer to Appendix N for student “one” and Appendix O for student “five.”
Student “one” is an energetic student, often off task, and has a hard time with following direction.
Student “one” did complete all of her assignments. She is a visual and kinesthetic learner. Because this unit
involved visual and kinesthetic accommodations; student “one” was able to keep interest in the lessons I
designed. Although she does have some difficulty staying focused and remaining on task, she proved to be
successful in both learning goals. Because of her inability to stay on task, to accommodate her needs I provided
her assistance from the special education teacher that was in the room. When student “one” remained on task,
she scored the highest in the class for her post-assessment for Learning Goal 1 at 100%. For Learning Goal 4
she scored 80% in her post-assessment assignment. In terms of the pre-assessment for Learning Goals 1 and 4
she scored above average. In addition, her formative assessments proved to be the same above average in the
class, both scores were 70%.
Student “five” is a below average learner. His behavior in class is outstanding, but in terms of academics
he is struggling. He scored below average on both pre-assessments for Learning Goals 1 and 4. For Learning
Goal 1 pre-assessment, he scored 32% and for pre-assessment for Learning Goal 4 he scored 30%. He has a
hard time staying focused and understanding and following directions. Because he has a difficult time with
instructions, as an accommodation I would make sure student “five” was clear on what was expected of him. He
often looked lost and unsure of what he was doing in class. He did complete all of his work but had trouble
finishing it. His scores for the formative assessment for the two learning goals were 45% and 41%. He did
improve with the post-assessment in Learning Goal 1 and scored a 70%, but for Learning Goal 4, he scored a
48%, which was not a big improvement from the formative assessment.
I think Learning Goal 1 was more successful in terms of my instructional activities. The activities that
were designed to meet Learning Goal 1 and Objective 4 seemed to grab the attention of the student’s more than

any other learning goal or objective. Using games as a review and implementing technology, made student
learning more meaningful. Breaking the information down into smaller parts, also assisted student’s in their
learning and I think it boosted their confidence as well. As they began to learn the information in smaller parts,
they started to have fun with the knowledge that they were learning and began to take more interest in the
geography of the United States.
I think Learning Goal 4 and Objective 2 proved to be the most difficult because the students had a
difficult time grasping the information and transferring it into their own words. I thought the technology that I
added to this lesson would spark more interest, but they were mostly frustrated with this assignment. I think this
was also due to their learning abilities and their levels of comprehension. Given a chance to redo this
assignment, I may have the students use pictures from magazines or newspapers to explain the five themes of
geography rather than using words. The students had a hard time with this task, I think using pictures rather
than words would improve post-assessment scores dramatically. I think too, had I shown more enthusiasm for
this lesson, students may have been more motivated. Because we were having a hard time as a whole, the mood
in the class for this particular lesson seemed to progress to a negative environment.

