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5 CANDIDATE DISPOSITION SELF-EVALUATION FORM

Preparing 1o Teach Portfolio

Name: — . m# U {I ( 46 g .
Telephone #: _ 40\ - E-mail. __ i} @r.'c.kg-m .
Teacher Preperation Program: Sccondary Education  Major/Conceniration AP cA‘I\ [ YG (EA A -

{§j; FEINSTEINSCHOOLOFEDUCATION AND HUMAN DEVELOPMENT

Assess the extent {hal you have demonstrated the identilicd attribute/behavior since your admission into the teacher
preparatign program. Rate yourself | (rarely) to 4 (almost alwayy) for each item.

Almest
Raraly Somelimes  Froquendly  Afwayr

(Professional Work Characlerisiics)

I Scek feedback from multiple perspectives and 1 2 O 4
make spprepos(e adjustnienily
(Seif-Reflection)

7. Self-monilor progress 1 2 { 1> 4
(Sclf-Reflection)

3 Upgrade knowledge and skills regulstly ) 2 D) 4
{Lijelong Learning}

4. Take initiative and am self-modivated 1 2 @ 4
flifelong Learning) .

5 Manilest respect towsrd shedenls 1 2 O 4
[Advoeacy for Children and Youdk)

6. Advocste for the well-being of students in schools 1 2 @ 4
(Advocacy for Children ard Youik)

7. Manifest sengitivity to dee needs and vialues of diverse lcamers 1 2 3 @
{Respect for Diversin}

8. Establish rappont and communicates well with diverse audiences 1 2 @ 4
fRespect for Diversiny)

9. Derronstrate strong commuonication skills | 2 @ 4
(Collaboretinn}

0. Use fordback eonstruclively l 2 (:D 4
{Tollaboration}

10 Demonslrate pood prganization skills 1 2 @ 4

3

12. Complete work in timely manner 1 @
(Professivral Work Characeteristics)

e [0

Sipnature of Candidat.

P27 Partladia. Scl Gvaluxicn.dac [ k)
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) TRINSTEIN SCHOOL O EDUCATIC ANDEVELORMENT

% FACULTY(PRACTICUM/METHODS) DisposmoN EVALUATION FORM

- A,
. - y{Smdmt[Dﬂ: o '{ / ? b ?
Telephone #: E-Mail:
Teacher Preparation Program: Secondary Education Major/Concentration:

Professional Education GPA:

Agsess the extent that the candidale postesses or has demonsirated the identified attribute/hehavior since her/his admiszion fnto the teacher
preparafion program. Rafe ber/him: 1 (rarely) (o 4 (almost always) for each item.

Almmost
Rarcly Sometimes Frequently Always
{, Secks feedback from multiple perspectives 1 2 @ 4
and makes appropriate adjustments,
(Self-Reflection)

2. Self-monitors progress I 2
(Self-Reflection)

3 Upgrades knowledge and skills regulacly 1 2
(Lifelong Learning)
(Lifelong Learning)

5. Manifests respeet toward students 1 2
(Advocacy for Children ond Youth)

a. Takes initiative and is self-motivated 1 2 & 4

6. Advocates for the well-being of students 1 2 4
in schools
(Advocacy jor Childven and Youth)

7. Manifests sensitivity to the nceds and 1 2 3 @
values of diverse leamers
(Respect for Diversity)

8. Eslabiishes rapport and communicales i 2 @ 4
well with diverse audiences
{Respect for Diversity)

9. Demonstrates sirong communication skills | 2 @ 4
{Collaboration)

10. Uses feedback constructively 1 2 @ 4
{Collaboration)

1. Demonstrates good organization skills i 2 @ 4
(Professional Work Characleristics)

12. Completes work in limely manner 1 @ 3 4

(Professional Work Characreristics)

Signawure of Evaluzator: S h Date: Al — 30 . ZOoc '}

¢.Prepanng o Teach Poerfstio Friniry Evalanica doc 12405:03
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Name:

4Y; FEINSTEINSCHOOLOFEDUC

Telephone #: F-mail:

Teacher Preparation Progrant: Secondary Education Major/Concentration

~ - T -

UMANDEVELOPMENT
REFEECTIONESSAY SCORING RUBRIC

/ ID#: _

P96y

Asxsecs the extent that the candidate hos demons{rated hisfier knowledge of the [ollowing Rhode Trlond Beginning Teacher Standards In the Refeciian Eraay.

Rate the candidale’s performance 1 (an arca of weakness) to 4 (sn arca of strength] for each Standard,

1. The reflection essay demonsirated a broad base of general knowledge
that the candidate has acquired. (RIBTS )

2. The reflection essay demonstrated an in-depth understanding of the
disciplines the candidates teach. (RIBTS 2)

3. The reflection essay demonstrated an understanding of how children
learn and develop, (RIBTF 3)

4. The reflection essay demonstrated an understanding of how students
diifer in their approaches to learning. (R/BTS 4)

5. The reflection essay demonstrated developing critical thinking, problern
solving, and performance skills. (RIBTS 5)

6. The reflection essay demonstrated an in-depth knowledge of an effective
learning environment. (RIDTS &)

7. The candidate ddressed in the reflleclive essay the imporiance of fostering
collaborative relattonships with colleagues and families to suppont students’
leaming, (RIBTS 7)

8. The candidate used effective communication in the reflective essay to
convey hisher message. (RIBTS 8)

5. The candidate discussed the imporiance of using format and informal
assessment strategies to support student leaming, (RIBTS 9)

10. The candidate demonsmated reflective practice thtoughout the
cssay. (RIBTS 16)

1. The candidate addressed ethical, legal and
professional stnndards throughout the essay. (RIBTS 11)

Comments:

Signature of Evaluator:

> 2 _ Date:
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. FEINSTEIN SCHOOL OF EDUCATION AND HUMAN DEVELOPMENT
IHPLEMENTED LESSON PLAN SCORINGRUBRIC

Preparing to Teach Partfolio

A
Nane: _ — D4 U

Telepbone #; E-mail:

: . ' ' ( N - - o/
Teacher Preparation Program: Sccondary Education Major/Concentration_ 3V & .f;-fl\ QZM}.‘J N2

Assess the extent that the candidate has gddressed the following Rhode Tsland Beginning Teacher Standards in the
implemented lesson plan. Rate the candidate’s performance 1 (an arca of weakness) to 4 (20 area of strenpth) for each
Standard.

Weaknesy Peweleping Coeuptience Strengiy

L The implemented lesson plan reflected an understanding of cenrral 1 2 @P 4
concepls, strucnires, and tools of inquiry of the discipline the
candidale tanght, (RIBTS 2)

2, The implemented lesson plan reflected an vnderstanding of how children 1 2 ( :33 4
learn and develop. (RIBIS 3) —

.

3. The implemented lesson plan reflected an understanding of how shidents 1 2 w 4
difler in their approaches (o leaming, (RIBTS 4)

4, The implementead lesson plan provided evidence of students developing 1 2 [3) 4
critical thinking, problem solving, and performance skills. (RIBTS §)

5 The lesson plan was implemented in an appropriate learning environment I 2 3 ;‘@
where positive social interaction, active engagement in learning, and self- -
motvation were cvident. (RIBTS @)

6. The candidate used effective communication in implementing, the lesson 1 2 @ 4

plan such that sradents explored, conjectured, discussed, and investipated
new ideas. (RIATS 8)

h
Pl
Lo

C

7. Formal and informal assessment strategies were intepraled in the lesson l 2
plan o support studeut learming, (RIBTS 9)

Comments:

i U\ '\}VA%*[ p : - .
Signarure of Reviewer _Zéﬁ‘f\ E\n; \\]'}'U "J\J _ Date _@\/ 50 i 29\9‘[ .
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SED 410

. >High School
Ancient Geeece: Alexander the Grear

Lesson Goals (Critical Question)

1. Students will understand the
interconnectedaess of the world.

2. Stodent will undersiand bow Alexander
the Great and his empire was the first great
example of culrural diffusion.

Cridcal Queston: How was the way
Alexander the Great ran his emprre different
from how the Persians ran their empire?
Why would this difference allow for greater
culmral diffusion?

Iearninig Objecrives

Given the objects the students bring with
them to the room stadents, working
individually or in paiss, will tdentify and list

! the locations where these things were

manufactured.

Given a note Rhing gutde and a2 PowerPoint
presenitatron students will label and define
key events in the rse and expansion of
Alexander the Great’s empire.

Given two different perspectives about
Alexander's ulnmate role (hero or villain)
students broken into groups will analyze why
each perspective 15 different and construct
ap arpument (o0 whether they believe he is a
hero or villain.

Given the Critical Question students will
compare how the roles of the Perstan
governiment and Alexander’s government
influcnced the people of their empires.

Instrucuonal Materials and Resources

Objects students bring with them to class
(ackets, hats, hackpacks, lunches, ete), a
power point presentation, laptop with
projector, a note (aking guide, 2 map of
Alexander the Great’s Fmpire, a piece of
notebook papez, the texthook “Journey
Across Time”, and a writing utensil.




Standards

World History Era 3: Standard 2D
NCSS Standards: V1 and IX
RIBETS: 1,3, 8

Antcipatory Set
Activities and Tasks
Organization

Coriclusion

The Anticipatory Set will be to ask the
students to identify where the objects they
have brought with them to the classraom
have come from. Once they have lisced
many of their objects individually we will
then discuss where many of these different
things come (rom as a class, This acuviry is
not only to stress the nterconnectedness of
the world but also to get them out of their
seats and excited after a braef quiz.

The Inroducnon/Review secaon will not
only allow the students to have an idea of
how they did on the quiz but will also
provide a bridge (rom the Greek Ciry-State
era to the Macedonian era of Greek History.

The Presentaton phase of the lesson will be
a lecture accompanied by a PowerPoint
presentaton that will detal the Rise and
Expansion of Alexander the Great and his
empife.

At the end of the PowerPoint presentation
students will be broken into groups and be
asked ro complete a group activiry, Students
will use the “Jovrney Across Time” 1extbook
with the “Hero vs. Villain” on pages 180-
181. Each proup member w1l have an
assignied role, two readers, one writer, and at
Jeast one presenter (depending on the size of
the proup). The end of the activicy wil! he o
tevicw the flading and answer whether each
group felt Alexander was a bero or villain.

The review secion will allow students to
make sure that their note taking guide has
beea completed with all the important
informaton. Also, the review secton will
again address the crmical queston and come
up with an answer.




Assessment

Before my lesson there will be a bref quiz
assessment about the material we bave
covered, as a group, up unal this point. This
assessment is being constructed and
administered by the cooperanng teacher.
The completion of the note wking purde
along with classroom participagon will be
part of the informal assessment duning the
lesson. The group actvity will be handed in
and count as a classroom assignment. There
will be no homework given with this lesson.




11/30/2009

Creatng an Empire. Expdating o Cuamre.

ALEXANDER THE GREAT

Motivational Activity

Direclions:

Take a few minutes (o look at the labels on
your clothing. Gheck your shoes, hats,
jackets, backpacks, elc far where they
came from. If you happen o have a
tunch on you take aloak at some of the
fruits, if you have any, also. Vite down
where all these things came fram.

AN

Motivational Activity Review

® Nike & V\ans & Chima \-\
® \Vans ® America \
® Uggs u3s m"'“fm@ Avsiralia |
® Northface FACEIRN 5 India 1
® OfdNavy T rem g oping i
® Flexfit Hals = @ Vietnam /
® American Eagle . l-wr" ® Cambodia/f'
® Chiquita ’,99”3 malei_/

Intro/Greek Review \

® Persian Wars
+ Where did Pergia stant?
» How did (hey rule \heir conguered peoplas?
+ Xarxes' army burhing Athens in 4803.C.
» Conditions of viclory.
& Pelpponnesian \War
+ Spana vs. Athens
= Slabe of Greece

/’l’/
» Rise of glher City-Stales (Thebas) - !




Critical Question

Howy was the way Alexander the Great ran
his empire different fram how the
Pearsians ran their empire? Why would
this difference allow for greater cultural
diffusion?

Rise of Macedonia
® Where is Macedonia?

Greeks.

® Onfy had to defend the
Northern border.

& Unified as Greece continuzd
o fragment.

11/30/2009

King Philip (I ‘

® Game lo throne 358 B G,
@ Admired Greek Cutiure.
® Wanted to unite Greace, iy
® Defeated Greece at Chaaronea. .é\. '-'E:ﬁ
® Wanted revenge on the

Persians for burning Athens in
480 B.C.

Alexander's Rise

® Bercame King al age 20!

® Well prepared by King
Philip for military
leadership .

& Inspired o continue his
falher's dream Lo invade
the Parsian Empire.




11/30/2009

o

Second Conquest (Egypt)

\,
\

Syria \\
{
Palestine

i
Alexandria; ‘
First City Named

Third Conquest (Persia)

Gaugamela:

Led to {he fall c_.!_lf_ersian"'
— e ——FwpTE

LT

Persians Defeded Danus agein.  City

Gaugamela

After Alexander |
Changed to Capital
2 { -
Granicus;  Ionian Stales:  Cilcian Gates Iasus‘.:f Egypt —7
First Major Freed Graak ~ el ; /
Baltie againat Slates o Oariué Il e
JdhePergaas _ —— : /
B ~ ]




® Never losi a battle
& Fight in all terrains
@ Led by example

® Risking his own life
@ Treated himselfas a

11/30/2009

—

Alexander’s Death

@ Died in Babylon
@ Died at age 32

@ Faver, wounds,
slcohalism?

® Successors naver lived

into four groups. Each group will have
two readers, one writer, and one

five members. Use the "Journey's
Aesoss Time” texibook and read both

complete the three quasfions.

,/ 1'!

—_— e /

§

(

presenter; iwo preserers if there are |
{

perspedives on pages 180 and 181 and /; -

soldier i up to his example.
@ Modeled himself after ® Cultural legacy
Achilles
\, [ \
Hero or Villain? \ Review \
\\ ‘\.'
The dlttimale view on Alexander is much | ® Macedonia and King Fhilip ii |
debated. The classreom will break up \

® Rise of Alexander
& Conquesl ‘
@ Death and Legacy :
® Hero or Villain? !

How was the way Alexander the Great (an his /.-~
empire different fram how the Pargians mn/."'
their empire? Why would this rﬂ[er&ntf atlow
for greater cullurak-diffusion? !

- 9 Y




Name:

Ancient Greece: Alexander the Great
Note Taking Guide

Introduction Question Answer:

Critical Questions: How was the way Alexander the Great ran his empire different from
how the Persians ran their empire? Why wauld this difference allow for greater cuitural
diffusion?

Macedonia:
A:

King Philip li:
A

Alexander’s Rise:
A

1" Conquest:
A:



2" Conquest:

3" Conquest:
A:

A" Conquest:

Alexander’s Methods
A;

Alexander’s Death:

Hero or Villain?



Lesson Plan Reflection
Alexander the Great

Now that the actual (eaching placements are done the next step to becoming an expert
teacher is to now reflcct on my experiences. Initially, this reflection wili be for the second
implemented lesson, the Alexander the Great {esson at Lincoln High School, but eventually I will

look at my experience as & whole.

When reflecting on this lesson T may come off that 1 am being overly critical but | do
want to state upfront that I felt that this lesson generally went well and as planned. There were a
few things that I had to adjust on the (ly, especially since what was supposed  be a five minute

quz ended up taking a bit lopger than that.

First to some of the strengths of the lesson. 1 felt (hat the motivational activity worked
really well. It was originally planned &s a good ice breaker for the beginning of the class but i
worked cven belter as somelhing that put distance between my lesson and the quiz the students
had just taken. If my activity did not work as well as it did I might have had students thinking
maore about how they did on their quiz rather than connecting with my lesson. [ will make sure
that when it comes to (eaching after quizzes that I will have activities that helps the students

forget about their quizzes.

The PowerPoint and the note taking gnides again worked well. In my own classroom 1
would hope that the frequent use of note taking guides would eventually lead to note taking

abtlities that would allow me to phasc out the guides all together. As far as the PowerPoint, | felt

S ———



like it pregentéd the information well and only in a few instances, such as changing the
Alexander’s death end Alexander’s legacy slides, } would keep it as is. Also, the fact that this
school had “gizma”, a handheld clicker, helped me get away from the computer and tcach n
front of the class, and as | become more comfortable I will probably be able 10 teach from all

over the class.

Finally, I felt that my activity during the class worked pretty well. Stadents throughout
the different groups were getting the same inforrnation that I was hoping they would get. Also,
the handed in portions of that group work activity allowed me to assess further to make sure

everyone got what I wanted out of my lesson.

One of the things that I felt I did not do as well with this lesson as I did with my [ast
imdividual lesson was my review. Some of this had 10 do with the quiz butiing into my time but
some of it also had to do with me letting the group activity go a little too long. One of the
biggest things I target with my reviews is to readdress the cntical question and [ was unable (o do

that at all, because of time.

The biggest difference between this lesson and my previous lesson was the lack of back
and forth between the students and I during the presentation part of my lesson. Once ¥ got past
the introduction Lhe class quickly became me lecturing and the students listening, something 1 do
not strive for. Part of the reason for this was our teacher’s policy about homework, she stayed
away from it, and thus the lack of previous reading on the subject matter. There 1s a big
difference between tying together information and presenting brand new information. However,
1his is something T would have control over in my classroom, and something 1 would attempt to

changc.



The experiences over the last two placements just furthered the idea that this is what I am
supposed (o do. [ feel that in both plecements I not only did well but I improved. One'of my
biggest concerns was addressed, which was actually seeing how I would do 2lone in front of a
class for a whole period. Whether it was coming to the conclusion that sixth praders are still kids
and sometimes it’s okay to treat them that way or learning just how different 2 gen ed classroom
can be from an honors classroom but even this difference does not mean they cannot leamn much
of the same malerial. Now that this reflection is over { cannot help bul to look ahead and wonder
where student teaching will take me, besides the other side of the globe. Will I finish student
teaching and look back at these Jessons and think how much belter they could have been? As
demanding as our placements were 1 cannot think of a betler Lime | have had al this school then

the time I spent away from it and in middie and high schools.



Feinstein School of Education and Hnman Development
Teacher Candidate Mini Work Sample

Rubvric Scores

Candidate | ~ EMPD & Y1 G¢&

Program: g oo , Se_ ‘\-ﬂ-ﬂq <t
College Supervisor: % Date I P

Total of Rubric Scores for Tasks: _
I. Leamning Goals } Total | T2 /36
and Unijt
Objectives _ »
| II._Assessment Plan ) Total | 3&/42
I11. Design for Total | 3.7 /36

Instruction L
Total L f‘j’—l’H




Learning Goals and Unit Objectives Rubric

Teaching Process: The candidate sels significant, challenging, varied and appropriate learning goals

and unit objectives.

Rating > 1-2 SCORE
Indicator - Unacceptable
partl - R T L S
Learning Goals Learning goals do not Learning goals reflact the Learning goals reflect the
(RIBTS 2) reflect the big ideas and big ideas and gutcomes of | bip ideas and outcomes of
outcomes of the unit. They | the unit. They are the unit. They are
are less than sigmificant, somewhat significant, signifirant, challenging, 6
challenging, varied and challenging, varied and varied and appraopriate
appropriate. appropriate.
:_P'artll-' . T e T

Alignment with
National, State or
Local Standards

Unit objectives are not

aligned with national, state
or local standards.

Sorne unit objectives are

aligned vsith national, state
or local standards.

Most of the unit ofijectives

are explicitly aligned with
national, stale or local

| {RIBTS 2) standards. A
Classification of Unit | Unit objectives are not Sorne unit objectives are Alf unit objectives are
Dbjectives sipnificart, challenging, or | somewhat significant, sighificant, challenging, and
(RIBTS 5) varied, challenging, and varied. varied, (0
Clarity Unit abjectives are not Some of the unit objectives | Most of the unit objectives
(RIBTS 8) stated clearly and are are clearly stated as are clearly stated a< g
activities rather than learning outcomes, learning outcomes.
learning outtomaes.
Apprapriateness Unit abjectives are not Some unit objectives are Moast unit objectives are
For Students appropriate for the appropriate for the appropriate for the
{RIBTS 3} devetopment, pre-requisite | development, pre- development, pre-requisite
knowledpe, skills, requisite knowledge, skills, | knowledge, skills, (;0
experiences, or other experiences, and other experiences, and other
student needs. Fews unit student needs. Some unit | student needs. Most unit
objectives will mgve objectives will move objectives will move
students towards meeting | students towards meeting | students towards meeting
learning goals. {earning goals. learning goals
Part’tl.’ L SR

Rationate / Purpose
{RIBTS 4}

A superficia) statement of
rationale is included.

The rationale requires more
delail to explain why this
unit is important to teach to
the intended populstion.
Explanation of
appropriateness of
objectives is superficial or
inaccurate.

A starement of rationale is
inchuded.

The rationale partially
explairis why this unit is
imporiant to teach to the
intended population.
Expianation of
appropriateness of
objectives is clear and
somewhat accurate.

A clearly written, rich
statement of rationale is
includad.

The rationale explains why
this unit is imporiant to
teach to the intended
population.

Explanation of
appropriatenass of
objectives is rich, insightful
and mostly accurate.,

TOTALR Z-/36



Assessment Plan Rubric

Teaching Process: The candidate uses multiple forms of assessment aligned with unit objectives to
assess student learning throughout the unit.

Rating 2
Indicator L

1-2

34

56

SCORE

Pact ]

Unacceptabla

Acceptable

Target

Visual Organizer
Fermat
{RIBTS 9)

The organizer does not
viwn|os ..

clearly present; ~

»  how the objectives
are aligned with
the assessments;
and/or

s  Lhe justification for
the method of
each assessment;
and/or

*  any appropriate
adaptations of the
assessments.

The organizer clearly

‘presents:

« how some of the
objertives are
aligned with the
assessments;
and/or

« the jastification for
the method of
some assessments
is incomplete or
INaPpPropriate;
and/or

®»  sDme assessment
adaptations are
missing or
inappropriate.

The organizer clearly

presents:

« how alf the objectives
are aligned with the
assessments; and

+  the justification for the
method of all
assessrnents; and

* appropriate
adaptations for 3l
assessments within
this context with these
students

s

Multiple forms of
Assessment
(RIBTS 9)

The assessment plan:
includes only pne
assessment form; does
npt assess students
before, during, or after
instruction.

The assessment plan:
includes multiple forms
of assassment; some are
performance-based;

and assess before,
during, and after
instruction.

The assessment plan:
includes multiple forms of
assessment {including
performance assessments,
lab reports, research
projects, erc.); assesses
student performance
before and after
nstruction.

-“Alignment of Unit
Objectives and
Assesamenle.
(RIBTS 9)

None of the objectives:
are aligned with the
overall assessment
plan: none of the
assessments are
congruent with
objectives in terms of
content and cagnitive
complexity.

Some of the objectives:
are aligned with the
overall assessment plan:
spme assessments are
congruent with
objectives in terms of
content and cognitive
complexity.

All of the objectives:

are aligned with the overall
assessment plan; off
assessments are congruent
with the abjectives in
terms of content and
cognitive complexity,




Justification for
Asgsessment Methods
(RISTS 9}

The assessment
methods selected do
not seem capable of
doing the job—one
finds oneself asking,
“Why did the candidate
assess the unit
objective

that way?”; or, there is
no evidence that vnit
objectives or student
characteristics played a
part in determming
assessment method.

Matching of
assessment methods to
unit objectives and
context seems
adequate, but this
information has to be
inferred or searched for;
or, some pf the
methods might be
improved.

The assessment methods
match the unit objectives
and context; the rationale
for the choice mentions
the unit phjective and/or
student charaneristics.

Adaptations Based an
the Individual Needs
of Students

(RIBTS &)

Candidate does not
adapt assessments at
all or adaptations are
limnited in scope to
meet the individual
needs of students;
these assessments are
inappropriate

Candidate makes
adaptations to some
assessments that are
appropriate to meet the
individual needs of
some students,

Candidate makes
adaptations to alf
assessments that ara
appropriate to meet the L(
individual needs of alf

students.

TPar LS e

(WU

Rationale
(RIBTS 9)

about the assessments
and their
appropriateness for
measuring learning
within this context with
these students.

Provides no statement

Provides some
s{atement about the
assessments and their
appropriateness for
measuring learning
within this context with
these students.

Provides-clear and accurate

slatement about the
assessments and their i
apprapriateness for L
measuring learaing within

this context with these
students, R

Scoring Pracedures
{MIBTS 9)

Scoring procedures are
absent or inaccurate;
items or prompts are
poorly written;
directions or
procedures are
confusing ta students

Some scoring
procedures are
explained; iterns or
prompts are clearly
written; some dicections
or pracedures are clear
to students

All scoring procedures are
explained; gif items or L
prompts are clearly \
wreitlen; all directions or
procedures are clear to
students

TOTAL 32/42



Design for Instruction Rubric

Teaching Process: The candidate designs instruction as is required in the particular program in order
to meet broad learning goals and specific unit objeclives. The design takes into account student

characteristics, needs, learning contexts, and standards of the discipline.

[ Rating - 1-2 34 5-6 SCORE
tndicator J Unacceptable Acceptable Target
Use of Pre- Pre-assessment data is Pre-assessment data is Pre-assessment data is
Assessment Dala presented but the format, presented in an presented in an
(RIBTS B) is difficult 1o navigate. organized format. arganized, detailed
format.
A clear explanation of how | A clear explanation of
pre-assessment data how pre-assessment A rich, insightful
influenced instructional data influenced explanatian of how pre- 5
design is lacking. instructional design is assessment data
lacking. influenced instructional
design is provided.
Unit Visual The visual organizer is An organized visual An organized, detailed
Organizer difficult to navigate, organixer is provided. visual organizer is
{RIBTS 2) provided,

The lessons within the unit
are not logically organized
(e.g., sequenced).

Most of the lessons
within the unit are
logically sequenced.

Lessons appear tg be
somewhat useful in
moving students toward
achievirg the learning
goals.

All lessons within the
unit are logically
sequenced.

Lessons are useful in
moving students toward
achieving the learning
goals.

Lesson Plans
{RIBTS 2}

Lesson plans are missing
required components,

Candidate’s use of content
appears to contain
numerous inaccuracies.

Cantent segms Lo be
viewed more as 1solated
skills and facts rather than
as part of a larger
conceptual structure,

Instruction incorporates
little variety of
instructional strategies and
techniques across
instruction, activities,
assignments, and
resgurces,

Lesson plans contain
required components,

Candidate’s use of
content appears to be
mostly accurate.

Shows some awareness
of the hig ideas or
strueture of the
disciphne,

Instruction incorporates
some variety of
instructional strategies
and techniques across
instruction, activities,
assignments, of
rasources.

Some reliance an
rextbook, some variety

Lesson plans contaip
required companents in
rich detail.

Candidate’s use of
conlent appears to be
accurate,

Focus of the contentis
cangraent with the big
ideas or structure of the
discipline,

Instruction incarparates
a signiflicant variety of
instructignal strategies
and technigues across
instruction, activities,
assignments, and for
resources,

The use of a variety of




Rating 9
indicator |

1-2
Unacceptabla

34
Acceptable

5-6
Target

SCORE

Heavy reliance on
textbook or single
resource {e.g., work
sheets).

of resources.

resources makes a clear
contribution to learning.

Alignment with
Learning Goals and
Unit Objectives
(RIBTS 2)

Few lessons are explicitly
linked to unit objeclives,

Few learning tasks,
assignments and rasources
are aligned with unit
objectives,

Not all unit objectives are
cavered in the design.

Most lessons are
explicitly linked to unit
objectives.

Most learning tasks,
assignments and
resources are aligned
with unit ohjectives.

Most unit pbjectives are
covered in the design.

All lessons are explicitly
linked to unit
objectives.

All learning tasks,
assignments and
resources are aligned
with unit ohjectives.

All unit phjectives arg
covered in the design.

Classroom Climate
{RIBTS 6)

Candidate does not
articulate how s/he will
{reate a supportive
lgarning environment that
ETICOUrages appropriate
standards ol behaviar,
positive social interaction,
active engagement in
{garning, and self-

molivation for all students.

Candidate articulates
plans in which some
asperts contribute to a
supportive learning
environment that
encourages appropriate
standards of behavior,
positive social
interaction, active
enpgagement in learning,
and self-motivation for
all students.

Candidate consistently
articulates plans that are
likely to create a
supportive learning
environment that
encourages appropriate
standards of behavior,
positive social
interaction, active
engagament in learning,
and self-motivation for
all srudents.

Use of Technology
(RIBTS 2)

Technology is
inappropriately used OR
candidate does not use
technology or provide a
rationzle for its omission.

A description of how
planning and/or
instruction could be
enhanced with the use of
technology is absent.

Candidate vses
technology
appropnately.

Technology contributes
to teaching and learning.

OR

Candidate provides a
clear rationale for
omission of technolpgy
AND describes how
planning and/or
instruction could be
enhanced with the use
of technology.

Candidate consistently
infegrates appropriate
technology.

Use of technolopy
makes a significant
contribution to teaching
and learning.

TOTAL 232 /36
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Process 1: Learning Goals

Part I: Learning Goals
1. Throughout this unit students will understand that the Pre-Columbian Americas

were a place of many great civilizations that interacted and traded among
themselves with no European interaction.

2. Throughaut this unit students will learn how Pre-Columbian Natives are not only
still present in the Americas but often have greatly infiuenced many current
contexts.

3. Throughout this unit students will understand how geography played an integral role
in both maintaining their cultures during their time and preserving much of their
culture into ours.

Part if: Unit Objectives
1. Students will identify and define key terms and unique concepts presented from

both the texibook and supplementary sources provided over the course of the unit.

NSH US:E1 1A: The student understands the patterns of change in indigenous
sacieties in the Americas up to the Columbian voyages.

NCSS 3: People, Places, and Environments.

RIBTS 2.2 & 6.2

Bloom’s Taxonomy: Level 1, Knowledge

2. Students will distinpuish the differences among the cultures presented in the unit.
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NSH W:E4 6A: The student understands the origins, expansion, and
achievements of Maya civilization.

NSH W:E4 6B: The student understands the rise of the Teotihuacan,
Zapotec/Mixtec, and Moche civilizations.

NC5S 5: Individuals, Groups, and Institutions

RIBTS 5.1 & 3.2

Bloom’s Taxonomy: Level 2, Comprehension

3. Students will survey the geographical [andscape of all three areas featured in the

unit and will articulate how geography affected specific cultures.

NCSS 3: People, Places, and Environments
NCSS 7: Production, Distribution, and Consumption
RIBTS 5.5 & 2.3

Bloom’s Taxonomy: Level 4, Analysis

4. Students will summarize the exchange of people, ideas, and goods through trade

networks throughout the area.

NSH W:E5 6A: The student understands the development of complex societies

and states in North America and Mesoamerica.
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NSH W:ES €B: The student understands the development of the Inca empire in
Andean South America.
NCSS 9: Global Connections
RIBTS 2.6 & 4.2

Bloom’s Taxonomy: Level 6, Evaluation

5. Students will distinguish the major defining aspects of the cultures highlighted and

compacre them to other global cultures.

NSH US:E1 1D: The student understands the differences and similarities among
the Africans, Europeans, and Native Americans who converged in the western
hemisphere after 1492.

NCSS 8: Science, Technology, and Society

NCSS 9: Global Connections

RIBTS 2.5 & 6.5

Bloom’s Taxoromy: Leve! 4, Analysis

6. Student will design a trip that visits many of the relics left from the pre-Columbian

Native cultures and explain how they still affect the current context.

NCSS 1: Culture and Cultural Diversity

NCSS 3. People, Places, and Environments
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RIBTS4.2&1.1

Bloom’s Taxonomy: Level 5, Synthesis

Part {il; Rationale Statement
The intended audience of this unit plan is for a 9" or 10™ grade World History Class. As

it is now set up the objectives are geared mostly towards a College Prep or Honors class but
could easily be adapted to reflect the needs of a General Education classroom. This unit would
reflect the (ast chapter of a section of the book labeled "The Growth of Civilization” and acts as
a bridge to the next saction labeled “The World in Transition.” The unit would be taught

towards the end of the 2" quarter.

The rationale for teaching this unit in the manner that follows is to not only stress the
rich history and culture that was the Pre-Columbian Americas but also to challenge and
redefine common knowledge about the Natives that lived here before European interaction.
Being that this unit is planned for a Coliege Prep or Honors class it is valid that the majority of
the objectives reflect higher leve! questioning. Though the first lessons will establish a
foundation of terms and ideas this unit will then ask students to go beyond knowing key terms
and ideas and often ask students to make comparisons both between culturaes presented in this

unit and others globally.

The wide variety of objectives not only provides a well rounded view of the Pre-
Columbian Americas but they also reflect the student’s needs. At this age it is important to try
to give students as many different avenues to understand the information presented in the

unit. By using objectives that not only refiect historical views but also geographical, cultural,
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economical, and even certain aspacts of palitical science students are able to find the

information presented in the unit using the methods they are best at.

Finally, the final objective and the project that corresponds with it address many needs
of the student. Through the planning of the trip students will not only learn proper research
methods but they will be able to do so locking at a topic that should keep them interested,
travel. By reflecting on a hypothetical trip the students are being asked to take on the role of
someone in another country and culture and in doing so reinforce many of the diflerent ideas
presented in the unit. This objective will not only foster new learning but review much of the
content presented throughout the unit and thus the presentation of the projects will be used as

a review for the test.
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Process 2: Assessment Pian
1. Students will identify and define key terms and unique concepts presented from

hoth the textbook and supplementary sources provided over the course of the unit.

Pre-Assessment: Motivational Activity from Lesson Plan #1

Formative Assessment: Jigsaw Activity from Lesson Plan 81, Review from LP #1,
Motivational Activity LP ¥ 2, Altitudinal Zonation Activity LP #S

Formal Assessment: Quiz, Test, Key Artifact

lustification: This unit is going on the idea that more often than not the ideas
that many students have about the Pre-Columbian Natives are misguided. Going
with this assumption it is important to understand just how misguided they are and
probing their previous knowledge is important in this objective. Once the previous
knowledge is understoad then it is needed to rewrite some definitions and introduce
the studenis to some new ones. Through the activities listed about students will not
only learn these new terms and ideas but will have to present them in ways that can
be measured, i.e. what the students are writing an the board in the Jigsaw Activity.
Students wili be able to demonstrate this knowledge by completing a quiz about half
way through the lesson, completing a test at the end of the unit, and through thair

key artifact.

2. Students will distinguish the differences among the cultures presented in the unit.
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Pre-Assessment: Motivational activity from LP #1

Formative Assessment: Jigsaw Activity from Lesson Plan 1, Review from LP #1,
Incan Women Activity from LP it4

Formal Assessment: Quiz, Test, Key Artifact

Justification: Again, students’ knowledpge about this topic is thought to be 2 bit
misguided so it will be important to distinguish what they know about natives as a
whole, in the last objective, and specifics between groups. The ligsaw and Review
from LP #1 wil) allow for a formative assessment early on that would be formalized
on the Quiz. Another formative assessrment will be made during the Incan Women
Activity when the students will compare how incan women were treated differently
then ali others in the area. The test and the key artifact will also offer formal

assessments.

Students will survey the geographical Jandscape of all three areas featured in the

unit and will articulate how geopraphy affected specific culturas.

Pre-Assessment. Photo Journal Activity from LP #2, Motivational Activity from LP
81 &P IS5

Formative Assessment: Aftitudinal Zonation Activity from LP #5, Aztec Activity
from LP #5

Formal Assessment: Test, Key Artifact, Altitudinal Zonation Activity fram LP #5
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Justification: The students will be able to dernonstrate their previous knowledge
of how geography is reflected in all the photo activities listed in the pre-assessment.
A farmative assessment will be demonstrated through the groups’ feedback in class
along with the ideas presented during the Aztec Activity. Finally, the group diet
exercise completed during the Altitudinail Zonation Activity will be formally assessed

as a minor grade.

Students will summarize the exchange of people, ideas, and goods through trade

networks throughout the area.

Pre-Assessment: Motivational Activity from LP #5, Motivational Activity from LP
#6

Formative Assessment: {ncan Roads Activity from LP #6, Alaskan Activity from LP
H6

Formal Assessment: Test, Key Artifact, Alaskan Activity from LP 86

Justification: Through the two simitar photo motivational activities students will
demonstrate some of their previous knowledge about trade networks. Through the
activities in lesson 6 students wiil be able to demonstrate this objective and then it
can be measured both in the test and in the key artifact along with the hiandout

from the Alaskan Activity.
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Students will distinguish the major deflining aspects of the cultures highlighted and

compare them to other global cultures.

Pre-Assessment: Motivational Activity from LP #3

Formative Assessment: Document Activity from LP #2, Mayan Glyphs Activity
from LP B3, Broken Spears Reading Activity from tP #3

Formal Assessment: Test, Key Artifact, Homework from LP 43

Justification: This is a key objective that will be seen in just about all unit plans.
Students should be familiar with the idea that when one chapter ends it daes not
mean that previous knowledge is now not needed. The Pre-Assessment is designed
to make sure students still have an idea of what European cities were like at the
time just before the Age of Exploration and in doing so they can compare them to
some of the key cities in the Americas. The formative assessment will allow for
actval wrilten work, such as timelines and summaries, to make sure sfudents
understand how connected the world is. Besides the final test and the key artifact
students will turp in Homework from LP #3, which is the reading from the textbook
with the added question “What elements of a European city do you see in this
reading?”, for a minar formal assessment grade.
Student will design 3 1rip that visits many of the relics left from the pre-Columbian

Native cultures and explain how they still affect the current context.
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Pre-Assessment: Phota Journal Activity from LP #2, Presentation of Key Arfifact
from LP #2.

Formative Assesstnent: Homewaork from LP 82, Feedback from Modeling Activity
from LP 44, Trip Presentations from LP 87

Farmal Assessment: Final Draft due after exam

Justification: This objective defines the student’s key antifact for the unit, This is
designed so that students who are better doing projects than taking tests will have a
major grade to count towards this unit. The pre-assessment will be done by
presenting a photo journal as part of an activity along with feedback given while
introducing the assignment. Students will be assessed on their progress first by the
proposal they make, then by the feedback during the modeling activity, and finally in
their presentations. if students are not giving a lot of feedback comparing some of
the models to their own then there might need to be another intermediary
assessment before the presentation, such as an itinerary. Finally, after the students
were given feedback and allowed a weekend to focus and finish the assignment
after being done with the unit test students will be formaily assessed when they turn

their project in. The project will be of greater value than the end of unit test.
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Process 3: Design for {nstruction

Day One:

“Texthook Lasson”

Unit Objectives Addressed: 1 & 2

Guiding Question: How were the natives in America similar and different fram each other?

Content: The content of this lesson is clearly related to the mformation presented in the
textbook chapter. This lesson will define terms for the North American, Socuth American, and

Meso-American Natives. This lesson will provide a basic introduction of the area as a whole.

Activities:

1: Motivational Activity. Compare and Contrast two pictures of Christopher Columbus,

one presenting him as a hero and the other presenting him as a villain.

2: Chapter Jigsaw Activity. Students broken up into three groups will define key terms
in their section of the textbook chapter, Nonth American Natives or South American Natives,
etc. Students will then present their key terms both on the board and as a presentation so alt

groups can understand the terms from their section.

3. Review Activity. Students broken into pairs will locate and label maps of all three

areas with the key terms given during the Chapter figsaw Activity.

Homework: Students wilt read an insen in the textbook called “lroquois Creation Myth” and

write a paragraph reaction to the reading.
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Day Two:
“North American Natives”

Unit Objectives Addressed: 3,4,5 &6

Guiding Question: How is the idea that Natives were uncivilized untrue?

Content: The content of this lesson is to have the students have a greater understanding of the
North American Natives. This will include photos, documents, and travel journals. This lesson

will also be used te introduce the chapter's main artifact.

Activities:

1: Motivational Aclivity. A photo analysis of a typical Narth American Native scene, a
great plains Native riding a horse chasing after buffala. On the board to accompany the picture

will be a question, “What is wrong with this image?”

2: Document Activity. Students will work with neighbors 1o understand and interpret
three different documents. The first document was presented for the homewaerk the night
before, “The Iroquois Creation Mylh”, and the other two documents will be presented without
the authors being labeled. Both documents will be addressing styles of government, i.e. The
froquois Confederation vs. the Early American Confederatton, and asking how different the two

ideas are. The idea is to challenge the common view of Natives.
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3: Photo Journal Activity, Students will be presented with a Photo Journal of the
Alaskan Heritage Center and asked to fill out a chart containing such prompts as “Where did

they live?” and “What resources do you see?”

4: Presentation of Key Artifact. Beingihat a Photo Journal from a travel experience was
just used as an educational tool in the prior activity it would be a good time to introduce the
Kay Artifact a “Take time to travel” project. Students wili create a trip in the current context
angd wouid explain many of the choices they made to why and where they would go. Students
will then reflect as if they had taken the trip. They can express their ideas either as a written
journal, a photo journal, a collage, or any other manner they can come up with and turn in.

This assignment will be collectad the day before the test and presentations will be used 25 a

review for the test.

Homework: Students will brainstorm and propose which area or culture they are going to

create 3 trip to for their Key Arlifact assignment.

Day Three{Selected Lesson]);
“Meso-American Natives”

Unit Objectives Addressed: 5

Lesson Objectives: Given two pictures of the Aztec Capital students will compare itto a

European city at the time.
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Given an excerpt from Broken Spears students will infer how an Aztec priest might have

received a European.

Given a Mayan timeline and their textbook students will compare when the Mayans

developed a systern of writing to other cultures around the warld.

Standards: NC551,3, &9

Materizls: Two Pictures of the Aztec Capital

Excerpts from the book Broken Spears

Mayan Timeline

The textbook

A projector, computer, and PowerPoint 2007

White Board and Markers

A notebook and a writing utensil

Guiding Question: How did the two great Meso-American cultures compare to European

cultures?

Content: The content of this lesson is will look further at the Mesa-American Natives and how
they compared to other cultures and what might have been some of the causes of their

eventual fall.
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Activities:

1. Motivational Activity. Given a picture of the Aztec capital student will write a brief
statement as if they were a European Explorer seeing it for the first time and comparing it to a

European city.

2: Broken Spears Reading Activity. Students take turns to read the first chapter of the
book Broken Spears. Students will then construct how an Aztec priest might receive a European

on a horse.

3: Mavyan Glyphs Activity. Students, using their textbooks and their prior knowledge,
will fill out a timeline reflecting how the time period when the Mayans created a system of

writing compared to other cultures.

Homewaork: Students will read an insert in the textbook called “History Through the Arts:
Chichen Itza” and respond to the two given questions along with an additional question of how

does this monumeant reflect aspects of other cultures, specifically European.

Day Four(Selccted Lesson):
“South American Natives”

Unit Objectives Addressed: 2 & 6

Lesson Objectives: Given readings on Incan women angd their creation myth students will

explain how the woman's role in incan society is related to the goddess of the moon.
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Given a few madel examples of native based trips students will compare the mode! trips

to their own.

Standards: NCS$3,6 & 10

Materials: A bandout about Incan Women

A handout about the Incan creation myth

A picture of Machu Picchu

A study guide

A projector, computer, 2nd PowerPoint 2007

Internet access

http.//www.discovernavajo.com/indianculturetour.htm}

http://www_adventure-life.com/tours/machu-picchu-pilgrimage-347

White Board and Markers

A notebook and a writing utensil

Guiding Question: How did the Incan Cultures beliefs about the God of the Sun and the

Goddess of the Moon translate into a higher role of woman in Incan society?
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Content: This lesson will look at the role of women in the Incan culture. The lesson will then
give a few examples of trips that professional travel companies have planned in many of the
areas that have been covered. This should act as a mode! for the Key Artifact and provide some

direction for students having any problems.
Activities:

1: Motivational Activity. This activity will use a picture of Machu Picchu as an
introduction of Incan culture. The question, “What can you tell me about this place from the

picture?” will be addressed as a class.

2. Incan Women Activity. Students will be presented with an excerpt about women of
the Incan society. Students will then be presented with the myth that surrcunds their supreme
god Vitacocha and his twa children and ask how their relationship determines women's role in

Incan society.

3. Modeling Activity. Students will be given a few examples professional trips simnilar to
what they are planning. Students will be asked to comment what things they like about the

trips and what kinds of things that are being left out.

Homework: Students will study the key terms given for the quiz tomorrow.

Day Five{Selected Lesson):
“Quiz/Geography”

Unit Objectives Addressed: 1, 2, &3
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Lassan Objectives: Given an Altitudinal Zonation map students will break up into graups and

construct a diet based on their given zane.

Given a map of the Aztec capital city students will analyze why the city was difficult to

conguer.

Standards:

Materials: A quiz

An Altitudinal Zonation map

A map of the Aztec Capital

A projector, computar, and PowerPoint 2007

White Board and Markers

A notebook and a writing utensil

Guiding Question: How did the geography of the Americans infiuence the cwvilizations that lived

there?

Content: After the quiz the content of this lesson will look how the geography of the Americas

affected the cultures that lived there, first the (ncans then the Aztecs.

Activities:

Quiz: The quiz will ask the students to pick two out of the three brief essay questions

and use twg terms per question.



Page 20 of 35
1: Motivational Activity. Using a series of photos accompanied by questions such as
"where is this food grown?” will act as the first activity. Students should come to the
conclusion that there are many different climates and types of geography from the wide

selection of foods shown.

2: Altitudinal Zonatton Activity. The class will be given an Altitudinal Zonation map and
explained how it relates to the Incans. Students will then be broken into four groups
representing each of the altitudes and asked to create a diet based on the items given in their
2one. Each group will be allowed to take one items from both the zone above and below their

own.

3: Aztec Activity. As a class students will examine a map of the Aztec capital and discuss

why geography played an important role in protecting the city.

Day Sk
"Trade Lesson”

Unit Objectives Addressed: 4

Guiding Question: Why was trade so important among the Natives in America?

Content: The content of this lesson wilf present information about the trade networks found in

the Americas.

Activities:
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1: Metivational Activity. Using the final frame from yesterday’s motivational activity, of
an Ecuadorian marketplace, the new question of “haw did all these items end up in one market

piace?” will be asked.

2: Incan Roads Activity. Students broken up into three groups will define key terms in
their section of the textbook chapter, North American Natives or South American Natives, etc.
Students will then present their key terms both on the board and as 3 presentation so all

groups can understand the tesms from their section.

3: Alaskan Activity. The photo journal from the Alaska Heritage Center will be revisited.
However, this time students will be given a list of resources that each tribe had access to.
When looking at the pictures it will be noted as a class which objects are from outside their
resource list. Students will then hypothesis the trading network, by using a map, which existed

between the five groups.

Homework: Students will need to be ready to present their trips for tomorsow’s class.

pay Seven:
"Review/Presentation”

Unit Objectives Addressed: 1, 2, 3,4,5, &6

Guiding Question: How are the cultures studied in the chapter still present in today’s world?

Content: This lesson will not only provide an outlet for the students’ main assessment for this

chapter but also provides a review for the test the following day.
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Activities:

1: Trip Presentations. Students will present their trips either on a fold out board, a
PowerPoint, or a reading from a trip journal. This will not be the final drafi of the project,
which would be due the Monday after the test, so it will allow the students to get some
feedback. While presenting students should be reflecting on the interconnectedness among

cultures and the ways their cultures have came through to the present.

Homework: Study for tomorrows test.

Day Eight:
“Test”

Unit Objectives Addressed: 1,2,3,4 &5

Rationale:

The structure of this unit is designed to ease students into the unit and then allow them
to explore once they have a strong foundation of knowledge. The first class is clearly rooted in
the texthook and the sole purpose is to provide a solid foundation as a jJumping off point to
other high end questioning. As the unit progresses the need for foundational terms slowly

fades away to the need for further intellectual stimulation from higher level questioning.



Page 23 of 35

The classroom climate is setup to foster a community of learning among all the
students. Most of the classes in this unit include a motivational activity that requires all
students to analyze photos as a group which would encourage active classroom participation.
Ohten lecture is left out in favor of group activities. Jigsaw activities often expect the students
to know the material well enough so that they can pass along the information to the other
groups in the class, and thus are treated as quality exercises. Not only do these group work
activities provide a great opportunity to learn the material but their value as proper
sacialization tools along with introducing students to other mernbers of the classroom provide

an added benefit to group work.

The materials used are also meant to reflect the needs of the students. The use of
technology is an everyday oocurrence. More often than not the computer is used as a means to
present photo analysis pieces but it also can be used 10 show students valid models and valid
sources. For instance, students are shawn models of their key artifact by using internet
itineraries of professional tour companies. The presentation of their project aiso can reflect a
student’s ability to u<e technology. Some students will decide to create a fake photo journal of
their planned trips while others will create travel blogs to reflect their trips. Technology is not
only a valid methed to present educational information but it also provides students with a
wide variety of methods to express their learning which is needed in a dlassroom such as this

one.

in conclusion, this unit is designed 1o provide a solid foundation of terms and ideas so

then students are free to explore the higher end questions presented later in the unit. Through
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the various group activities students should be able to learn the importance of the subject
material along with the importance of properly interacting with their peers. The subject matter
of the unit is something that is vital to understand the interactioris and outcomes of the
European Colonization of the Americas which would eventually lead 10 the emergence of our
country. The natives of this continent are usually portrayed as savages that raided settlers as
thay made their way expanding across to the Pacific Ocean but this unit is designed to change
this idea. The ultimate goal of this unit is to provide a foundation of knowledge that would
allow students to examine the role of later natives as they come in conflict with the expanding

United States and just maybe quastion the idea of Manifest Destiny.
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Aztec City 1:

-
s 4 B
ARt At vvaay
Assamman
ma

—vde -
-deMessrecvananiata-.
i A=y

v o4
a

apuii

fatfieed]¢

b




Page 27 of 35

Broken Speoars Reading:

Chapter One

Omens Foretelling
the Arrival of the Spaniards

Introduction

The documents presented in the first thirtecn chaprers relste
the events that began z few ycars before the arrival of the Spaniards
onthe cast coast of Mexicn and ended with the fall of Tenochtitlan
to "_“‘- conguistadors. The Jast two chaprers offer, by way of con-
::1““011. a somewhat different account of the Conguest writken in
,.D:B b)_’ the anonymous infonuants of Tlarelolco, and three of the

Octiical (threnodics, ot sougs of sorrow) lamendng the defear

destrochion of the Aztce capinal
hlichhc rexis have been arranged to give 2 chronclogical nar-
of the Conquest, and they contain a number of obvioug

Lrse




[ "

discrepmncior and cozradictons. We have oo semped fo solve
sl of ehye prablams which thee discrepaneics pose for Uy historian.
Our fyndamen@l coneern & with the human taterest ol the aca
counrs, which revesl how the Nl inwerpseved the downfzll of
dwir clyilizacon

This Fest dpwer begine wich 2 paaage from the Codex
Floremino; the otiging st is in the Nahuatl of Sahagun’s hative
informants. I is Tollowsd by two selectons from the Hitaria de
Thazcols by Dirpo Moioz Camarga, who macricd Wit the pebilicy
of Tiapcala. The Tlaxcalteoas albed thamelves with Corres, and
Munor Camarga wroez from their point af view, buc his degerip-
ton of the omets which appeared in Mexico agseca quirs closcly
with te of Sahapgun’s irlormana.

The Ormens a5 Described by
Sabagur's Ief oronants

The first bud omsen; Ton yeart belore the Spantards fimt
came here, 8 bod omen spruud wi the Cky. e weas bl 3
flaming car of com, or & Rery signzl, or the blme of dayhresk;
it seamed oo blred fire, drop by drup, like s wobnd in rhe sky.
Ye was wide 2t the base ud nacrow ar the pesl and it shore ia
rhe very heart of the havens.

Thit is how it apjreared: ir shone in the csarem sky in the
middie of the ragh It appcarcd 21 midnighe 2ad byrmed il ehe
bresk of day, but it vanisied at the sising of the sun. The timé
during which il appeared ta us wis 4 hull year, beginring in W
year 12-House.

When ic 6rst appeazed, there was grest outery wad oo
fusion. The people clapped rheis hands against ¢heir mourhs
they were uinazed and frightened, and ssked chemselves whet

it coohd mead.
The sacond Bad omer: The remple of Hui.n.ibpocuh‘

four
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bt inxo fiames. It is thonght that no ane set it afire, that it
burred dawn of ity own accard, The mame of i divine site was
Thoteotan [House of Avthodcy].

And mow it is |-I'I-I-I'I:Li-|:|g. the woaden solumny are burn_i.ﬁg!
“The Rainzs, the conpues of fire shaar aor, rhe bursts of Are shoor
up Luo rhe u.\ry'.

The flames swiltly destenyped all the wondwark of the
remple. When the fice war fits seen, che people shouted:
“Mexitanos, come running! We can pur ir oot Bring your
warer jars. .17 Bor when they threw water an the bhaze it
only Aanicd higher. They could nar pur it ovt. and Lhe vemple
borred to the grovnd.

The thivd bad omer: A temple wag damaged by a lighe-
cngbolt. Tha way the remple of Xinhtecuhtli,! which was
bl of ®raw, im the place kagwn 15 Treanmoleo.! 12 wig ain-
ing tht day, bue ir was anly 1 light min or 2 drizale, and ro
thundar sras hewd. Therefore the ighoning-bob was mzhen as
=n omen. The people said: "“The remple was strack by 2 blow
from die sup.

_ The fourth b ooxem Fie streamed throuph the sky
whilz the sun wat seill shining. {r wat divided into three pars,
tt flashed oue frem where the sup sers and raced saight ro
where the sun ricey, giving aff 3 shower of sparks Like s rod-hor
;Nl. When the people sew its bong train wrcaming through elee

Svens, there was 2 great outcry and confosion, 1¢ if they
were thaldng a thapsand bimte bells.

. Tha fifth bad gwuen: The wind bghed the warer unt! jr

_cd._h W as if it were boiling with wape, s if it were shae-
E:‘i&:ﬂm fn.:my. It began froun far off, rosc high in the
bouses eglg, against che walks of the houss. The Acoded
Youg petd inbo the warer, Tht wis in che bske rhat ie next

-2



The sixth bad gmen: The people heard 2 weeping woman
nighe after night. She passed by in the middle of the night, wail-
ing and crying out in 2 loud voice: “My children, we musc flee
far away from this cicy!” At other omes she cried: “My chil-
dren, where shall I take you?™™

The seventh bad omen: A strange creature was caprured
i the ners. The men who fish the lakes canghr a bird the color
of ashes, a bird resembling a crane. They broughr ic to Mote-
cuhroma m the Black House.®

This bird wore a strange mirrox in the crown of irs head,
The mirror was pierced in the center like a spindle whorl, and
the night sky could be seen in its face. The hour was noon, bur
the stars and the wamalbzazeli® conld be seen in the face of thar
mirror. Motecuhzoma took it as 2 great and bad amen when he
saw the srars and the mwanmlbuarth.

Bur when he loocked ar the mirror a second nme, he saw
a distant plain, People were moving across it, spread out in
ranks and coming forward in great haste. They made war
against cach other and rode on the backs of animals resembling
deer.

Motccuhzoma ezlled for his magicians and wise men and
asked them: “Can you explein what I have seen? Crearures like

lurran beings, running and fighting ... !"” Bur when they
looked inro the mirror to answer him, 2ll had vanxhed away,
and they saw nothing.

The eighth bad omen: Monstrous beings appeared in the
streets of the ciry: deformed men with rwo heads bue only or
body. They were taken to the Black House and showsn
Morecuhzoma: but the moment he saw them, they all vanish
away.

six

b
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Mayan Timeline:




Chichen ltza Woerksheet:

Chichén [zZa

At a site I the rorthein
Yucatan, the steamy Central
Amerizzn ran fores: opens 1o
an ancient nlaza surrounded by
massive iimestong buidings
that ware constiucled alimost
1,000 years ago. The place is
Chichén 1423, the anclem civic,
poditicel, and cuitrel center of
the Mays Afier the arrivat of
Toltec invaders m the a.n. 900s,
the northecn Maya began cor-
struztion of the ceniral plaza.
On the western side of the
central plaza lies an enormous
i-shaped ball caun comglex,
simlar to those tound through-
out Mesoarnerizca. The court
nself 1s aout 272499 feet
long with a temple 2t sach
end. Scrolars believe that two
opposing leams faced off on
the court, ying [0 score points
by puning the ball theough one
ol the twa rings or. the wal's of

Page 31 of 35

the vouri. Images on the walls
indicate that the losers paid a
heavy price—they baganmo
human sacrifices

Chichén 1tzd contains an
asirenomical obsenvarary and
several imponant {emples, such
as the Tomple of the Warriors
and the Castillo {casue). The
terrrles wers dedicated 1o the

feathered sa/pent god Kukulcan,

or Quetzalogsil On iwo days
ench vesr, in the 137 and the
spring. the afigrnoon sun and
tr.e shitirg shadows cast shim-
rrering light on the serpenl carv-
ngs thal hne the extericr walls
ol the Castillo, making rhem
appear to wiggle as i they
were alive.

Tie name Chickén i1za
means “mouih of the well of

The astronomical abservatary st Chichén

Itz3.” The name refers 1o the
site’s fwge naiural sinkhole, o
well. The well was an wmpornant
rehgious place 1o the angient
Maya, Pilgams came from zll
over ihe region 10 offer human
sacrifices in an effor to please
ihe gods and ward off disasie.
Archaeo ogists have dredged
up a vast assortment of ona-
menig, masks, jewelry, and
other aftifacts fiom the Ddtiom
of the great well,

Thinking About Art

1. Wiat are some of the 13a-
lurcs of Chizhén liza that
indicate that ihe iaya were
deeply raligious?

2. \What does Chichén hza
mean? Where does the
name corne fram?

(¥3:
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Incan worksheet:

Name:

Directions: Read the following excerpts about the woman’s life in Incan society and Incan gods
and be prepared to discuss how they are two interreiated pieces.

Women's Role in the Andean Inca Civilization

Women's roles in the Inca Culture differed from that of both European women and those in the
Axiec culture at the fime, in that those women existed for the benelit of men. In Inca society.
women had much different roles from men, but these roles were considered as complementary to
those of men and a necessary part of Lhe society. In fact, women played an essential role in the
Inca society. Their primary role, as always, was to raise and take care of children, take charge of
houschold duties, inciuding: cooking, weaving cloth, working in the fields, and spinming. But
they also warked right beside men 1o other activities for which they were suited, from agriculture
to public works.

Before the conqucst, the Inca household was an avtonomons socio-economic unit,
indicating that there was much freedom for the individval family, including women. An example
is the evidence of skeletal analysis of (his period, which shows (hat women in this period
consumed food in similar quality and quantity as men. This can be interpreted as women having
equal participation in community and domestic life. In addition, women in the Inca civilization
played a large role in religion, controlling the cults of the goddesses (unlike Aziec culture where
men controlled religion). However, afier the conquest, womnen's social position was lower than
that of men's (typical of Spanish culture of the time), and began to exclude women from its
rituals and government.

Incan Gods and Goddesses

Wamen had a dnal or complementary mle in Incan society because oftheir religion.  The Incas,
like many of their Andean predecessors, viewed the cosmos in a way that emphasized what they
saw as the duality of nature. The Incan people believed that the god Viracocha was the creator
of all things. Viracocha was hermaphroditic in nature, being [irst male and then female.
Stemming from Viracocha werc the Sun, or the male, 2nd the Moon, the female. These two were
siblings as well as spouses and gave life (o the other gods and goddesses as well as to man and
woman. From the Sun extended Venus Moming, Lord Earth, and Man. From the Moon
extended Venus Evening, Mother Sca, and Womean. Venus Morning was equated with the Sapa
Inca himself (the ruier of Tahuantinsuyu), Lord Earth symbolized the male nobility and
headmen, and Man symbolized the male coonmoners. A parallel chain of authority for women
sternmed from the Moon goddess. Venus Evening was the Coya, or quecn of the Inca, Mother
Sea was the female Incan nobility, and Woman the female commoners. Stemuning from each of
these chains were also parellel kinship chains of men and women, in which some men and some
women (with the Sapa Inca and Coya coming first) had authority over other men and women,
and so on.

http://precolumbianwoman.com/index.htm
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Aztec Capital Map:




