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CEC Assessment #8: Additional Assessment

Individualized Education Program (IEP)


a. A brief description of the assessment and its use in the program 


The Individualized Education Program (IEP) entry is completed during SPED 662: Internship in the Elementary or Middle or Level.  The Individualized Education Program (IEP) artifact provides graduate elementary/middle teacher candidates’ an authentic experience in creating an appropriate educational program for a student with exceptional learning needs.  Special education teacher candidates must demonstrate competence in conducting educational assessments, writing present level academic and/or functional statements, annual goals, and short-term objectives.  Evaluation procedures and other related components (e.g. Assistive Technology, accommodations, related services) with specific attention to the legal/ethical processes and regulations are necessary parts of this experience.



b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


Graduate elementary/middle teacher candidates work directly with students with exceptional learning needs during their internship in elementary or middle school programs. The IEP relates most directly to the following Council for Exceptional Children Standards #4, 7, 8, 9, 10. 

CEC STANDARD 4: INSTRUCTIONAL STRATEGIES

How assessment aligns with CEC Standard #4:  The IEP documents teacher candidates’ ability to employ instructional strategy knowledge and skills in their design of appropriate educational programs for students with exceptional learning needs. Graduate elementary/middle teacher candidates must select, adapt and use instructional strategies to promote positive learning results for elementary or middle level students with disabilities.  Candidates must employ evidence-based practices (ICC4K1) in their selection of strategies and materials according to student characteristics (ICC4S3). The aspect of the standard is assessed under rubric section: Introduction.


CEC STANDARD 7: INSTRUCTIONAL PLANNING

How assessment aligns with CEC Standard #7:  The IEP documents teacher candidates’ knowledge and skills in instructional planning as they write Annual Goals and Short-Term Objectives based on state and local curricula guidelines (ICC7K3) for a student with exceptional learning needs.  Elementary/middle graduate candidates develop individualized annual goals and objectives based on the student’s abilities/needs, the learning environment, and cultural/linguistic factors.  Clinical supervisors and cooperating teachers provide feedback about the IEP so that planning process is comprehensive and collaborative (ICC7S2, IGC7S3).  IEPs are written with strong suggestion to incorporate appropriate technologies when possible.  The aspect of the standard is assessed under rubric section: Annual Goals, Short-Term Objectives.


CEC STANDARD 8: ASSESSMENT

How assessment aligns with CEC Standard #8: In order to write IEPs for students with exceptional learning needs, elementary/middle graduate teacher candidates must gather and conduct multiple forms of formal and informal assessment data (both formative and summative) to help identify exceptional learning need, develop/implement individualized instruction, regularly monitor student’s progress, and adjust instruction accordingly to address student’s exceptional learning needs (ICC8K3, ICC8K5, ICC5S5).  Candidates are continually guided by legal/ethical principles and best theory/practice as they make decisions about meaningful nonbiased assessments for their students (IGC8K2, ICC8S6, ICC8S9).  The aim is for candidates to collaboratively develop IEP goals/objectives for elementary or middle school students and report on results to families and relevant personnel (ICC8S7).  Aspects of the standard are assessed under rubric sections: IEP, PLAAFP, Annual Goals, and Short-Term Objectives. 

CEC Standard 9: Professional and Ethical Practice.  

How assessment aligns with CEC Standard #9: In the IEP, graduate elementary/middle teacher candidates engage in important professional activities that benefit individuals with exceptional learning needs, their families, colleagues and their own professional growth.  Candidates’ development of constructive working relationships with families/colleagues and participation in learning communities that benefit students with exceptional learning needs is assessed in this entry (ICC9S8).  Candidates must also demonstrate awareness of legal/ethical considerations and act with sensitivity to the many aspects of diversity of individuals with exceptional learning needs and their families (ICC9S1, ICC9S4).  Teacher candidates are offered opportunities to self-assess and encouraged to make plans for their own professional growth.  Aspects of the standard are assessed in rubric sections: IEP, PLAAFP, Annual Goals, and Short-Term Objectives.

CEC Standard 10: Collaboration.  

How assessment aligns with CEC Standard #10: In the IEP, graduate elementary/middle teacher candidates must effectively collaborate with families, colleagues, and other related service providers/personnel in culturally responsive ways (ICC10K2, ICC10S2).  The IEP requires clinical supervisors and cooperating teachers to assess the candidate’s ability to serve as a collaborative resource to their colleagues as they aim to better meet the needs of students with exceptional learning needs through individualized educational programs.  This standard is assessed in rubric sections: Introduction, PLAAFP, Annual Goals, and Short-Term.  


c. A brief analysis of the data findings;


Of the students in the M.Ed. in Mild/Moderate Disabilities (Elementary/Middle) since 2008, all teacher candidates (n=17) met standard (CEC standards 4, 7, 8, 9, & 10) by performing at the Acceptable or Target level on the overall analysis of the IEP.  From Fall 2008 through Fall 2010, this analysis was on the overall performance of teacher candidates and did not provide information on strengths or areas in need of further instruction on skills and knowledge assessed within individual rubric components.  


Since Fall 2008, all IEP data was collected on candidate performance at each component of the rubric to allow for greater analyses of elementary/middle graduate teacher candidate skills.  It must be noted that there were no M.Ed. candidates eligible for internship in Fall 2009.  Overall, no clear areas of weakness were identified in the analysis of data.


d. An interpretation of how that data provides evidence for meeting standards:  Evaluation data on the IEP indicates that teacher candidates have met standards through a rubric that documents performance on CEC Standards 4, 7, 8, 9, & 10.  Historically, the IEP (along with the entire Exit Portfolio), were completed by the teacher candidate during an 8-week internship.  Candidates conducted formal/informal assessments, created present level statements, and developed IEP goals/objectives based on math, reading or writing, and/or functional issue.  As of August 2009, all candidates must now complete a 16-week internship.  As stated previously, all elementary/middle graduate candidates met standard by achieving “Acceptable” (or higher) at the rubric level on the following elements: Introduction; IEP, PLAAFP, Annual Goals, and Short-Term Objectives. 

CEC Assessment #8: Additional Assessment


Department of Special Education Exit Portfolio


Individualized Education Program Entry

Purpose 


The Individualized Education Program (IEP) artifact is designed to promote reflection, discussion, and decisions regarding the regulations, process and various components of an IEP.  The project provides the opportunity for special education teacher candidates to demonstrate competence in educational assessment, writing present level statements, annual goals, evaluation procedures and other related components of the IEP for students with exceptional learning needs.  


Standards Addressed


The following Rhode Island Professional Teacher Standards (RIPTS) and NCATE/Council for Exceptional Children (CEC) Standards are addressed through development of the IEP Entry.


		R.I. Professional Teacher Standards

		CEC Standards

		Conceptual Framework



		RIPTS Standard 4:  Teachers create instructional opportunity that reflects a respect for the diversity of learners and an understanding of how students differ in their approach to learning.

		CEC Standard #4: Instructional Strategies:  Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with exceptional learning needs.


CEC Standard #7: Instructional Planning: Individualized decision-making and instruction is at the center of special education practice.




		Knowledge: Human Learning and Development, Diversity: Cultural Diversity; Pedagogy: Assessment





		RIPTS Standard 7:  Teachers work collaboratively with school personnel, families and the broader community to create a professional learning community and environment that supports the improvement of teaching, learning and student achievement.

		CEC Standard #10: Collaboration: Special educators routinely and effectively collaborate with 
families, other 


educators, related service providers, and personnel from community agencies in culturally responsive ways.




		Knowledge: Areas of Specialization; Pedagogy: Professional Practice





		RIPTS Standard 9:  Teachers use appropriate formal and informal assessment strategies with individuals and groups of students to determine the impact of instruction on learning, to provide feedback and to plan for future instruction.

		CEC Standard #8: Assessment: Assessment is integral to the decision-making and teaching of special education and special educators use multiple types of assessment information for a variety of educational decisions.




		Knowledge: Area of Specialization, Knowledge: Reflective Problem Solving; Technology; Pedagogy: Assessment, Professional Practice  






		RIPTS Standard 11:  Teachers maintain professional standards guided by legal and ethical principles.

		CEC Standard #9: Professional & Ethical Practice: Special educators are guided by the profession’s ethical and professional practice standards.




		Knowledge: Area of Specialization, Pedagogy: Professional Practice





Process


Candidates collect and analyze assessment data on one student with exceptional learning needs as a basis for completing the IEP.  Cultural and linguistic diversity and family issues must be considered with the analysis. Current regulations pertaining to IEP team membership, process and components are considered.  Appropriate present level of academic and functional performance statements, goals, objectives, evaluation procedures and other IEP components are presented.  


Product


Candidates develop a clearly organized Individualized Education Program Entry that includes all appropriate components consistent with the student’s exceptional learning needs.  The format of the IEP Entry is as follows:


Introductory Page


· A ONE-PAGE strength-based summary of the student’s strengths and needs in separate paragraphs 

· Describe the student inclusive of age, gender, disability label, dominant language, and language of the home.


· Summary includes brief statement of data sources (e.g. CBA, Woodcock-Johnson, etc) that contribute to strength and need statements


· A final sentence indicates the need for specific goals/objectives that are indicated in the IEP.


Individual Education Program (formal RIDE approved document)


The IEP must include the following information*:

· Present Level of Academic Achievement and Functional Performance statements (PLAAFPs) are indicated in the appropriate strengths and needs sections in strength-based terms.  Academic areas can include English-Language Arts (reading recognition, reading comprehension, listening comprehension, written expression), mathematical calculation, mathematical applications, other academic areas (science and/or social studies).  Functional areas can include organizational skills, behavioral skills, social skills, activities for daily living, communication access skills and vocational skills.

· Areas to be covered in IEP are clearly indicated.


· A baseline statement (with chart/graph when appropriate) is made that directly corresponds with the Annual Goal and Short-term Objectives.  This statement is made in positive terms (e.g. what the student can do now?) rather than in what they cannot do yet.  This statement also includes data sources as well.


· At least THREE measureable Annual Goals (AGs)—TWO focused on Academic need; ONE based on functional challenges; that directly relate to the present level statements.


· GLEs, GSEs, and AAGSEs are referenced underneath AGs.


· Short-term Objectives (STOs—at least 4/goal) that are observable and measurable


· Progress Monitoring and Evaluation Criteria and Procedures clearly stated that directly relates to baseline statement.


· Accommodations of coursework and modifications of programs are listed (when appropriate)


· State/District Testing Accommodation page is filled out as appropriate.  This page corresponds with the Accommodations section information.


· Technology considerations are made


· Special Education Services (amount of time/degree of service) indicated


· Related Services (when appropriate)


· Headers are filled out with appropriate name, meeting date, and dates of IEP year


· If extended school year services are not warranted then dates must be written accordingly

 (e.g. 10/1/10-6/15/11; 8/30/11-9/30/11)


Submission Information


For Graduate Candidates Only:  The IEP Entry is completed during the special education internship under the supervision of the Cooperating Teacher and the RIC Supervisor.  The Exit Portfolio must include the IEP rubric completed by the RIC Supervisor.


*IEP Entry components may be changed based on state and federal changes in IEP requirements


		Indicators

		Evidence

		Unacceptable

		Developing

		Acceptable

		Target



		INTRODUCTION


Candidate provides a context for designing an appropriate IEP that provides the current cognitive, social, and personal needs of their student in strength-based language.

(RIPTS 4, CEC 4, 10; Knowledge: Reflective Problem Solving; Pedagogy: Professional Practice)

		A one page introduction to the IEP is provided that respects the confidentiality of the subject.  Content summarizes relevant school history, cultural/ linguistic background, and current cognitive and personal/social needs of the subject. Student’s strengths and needs are identified using strength-based language separately.  Briefly states data sources. Professional language is used in terms of spelling, punctuation and grammar in this introduction, and throughout the IEP.



		Candidate’s introduction is missing or inadequate, and/or 


-violates confidentiality,  and/or


- fails significantly to meet the requirements of professional language.

		Candidate’s introduction lacks clarity, strength-based language, and/or 


-violates student confidentiality, and/or


- contains more than two errors in spelling, punctuation or grammar.

		Candidate’s  introduction is professionally written, informative and strength-based.  Demonstrates respect for the confidentiality of student.  There are no more than three errors in spelling, punctuation or grammar.

		Candidate’s introduction is highly informative, clearly written, and succinctly summarizes all key student information in strength-based terms.  Introduction demonstrates respect for the student’s confidentiality, and is free from stylistic errors in spelling, punctuation or grammar.


ICC4K1, ICC4S3, ICC10S2



		IEP


Candidate uses a variety of formal/informal assessment strategies and instruments that are aligned with instructional content and methodology. 


(RIPTS 9, 11; CEC 8, 9; Knowledge: Technology)

		An appropriate RIDE approved ELEMENTARY IEP form is used.  All applicable components, including evaluation criteria, transition plans, special and related services are completed.



		Candidate does not use an appropriate form, and /or major required components of the ELEMENTARY IEP are incomplete, and/or contain incorrect information or content elements.

		Candidate uses an appropriate IEP form.  Some minor components of the ELEMENTARY IEP are incomplete, and/or contain incorrect information or content elements.




		Candidate uses the appropriate IEP form is used, and all  required components of  the ELEMENTARY IEP are completed and include correct information or content.

		Candidate uses the appropriate IEP form is used, and all required components of  the ELEMENTARY IEP are completed and include correct information or content.

ICC8K2, ICC8K3, ICC8K5, ICC8S7, ICC8S9; ICC9S1, ICC9S4



		IEP


Present Level Statements


(RIPTS 4, 7, 9; CEC 7, 8, 9, 10; Knowledge: Reflective Problem Solving; Pedagogy: Assessment, Professional Practice)




		Present Level of Academic Achievement and Functional Performance Statements (PLAAFPs) are written in three separate areas: 2 academic and 1 functional concern .  


Each PLAAFP must include –


-clearly stated specific behaviors, description of  the measurement conditions, 


-levels of proficiency, are stated positively in parent friendly, strength-based language. 

		Candidate’s PLAAFPs are described ambiguously without a clear reference to GLEs, GSEs, or AAGSEs 


-major components of the PLAAFPs format are missing or inaccurate, and/or  one or both PLAAFPs are missing. 

		Candidate’s PLAAFPs are included; but one or both are insufficiently provided in terms of the required components. 

		Candidate’s PLAAFPs are included and all required components are included, and are accurately written.  

		Candidate’s PLAAFPs are included and address important areas of academic/functional need.  All required components are included and are written clearly in objective and measurable terms.  


ICC7S2, IGC8K3, ICC8S5, ICC8S9; ICC9S4, ICC9S8,


ICC10K2, ICC10S2







ELEMENTARY IEP RUBRIC                             Candidate’s Name __________________________________________ (Elementary Page 1 of 2)  
                                           

		Indicators

		Evidence

		Unacceptable

		Developing

		Acceptable

		Target



		Annual Goals

(RIPTS 4, 7, 9; CEC 7, 8, 9, 10; Knowledge: Reflective Problem Solving; Pedagogy: Assessment, Professional Practice)

		TWO Annual Academic Goals and ONE Functional Goal (AGs) that are written and are consistent with the PLAAFPs for the IEP subject.

Grade Level Expectations (GLEs), Grade Span Expectations (GSEs) or Alternate Assessment Grade Span Expectations (AAGSEs) are referenced and embedded in goal statements.

Functional goal includes the functional target performance and measurability.

		Candidate has at least one AG missing which does not correspond in an appropriate way to the subject’s PLAAFPs.  AGs are unclear (not observable or measurable) and/or unreasonable.

Target performance in functional AG not appropriate to student needs.



		Candidate’s AGs are present but may not correspond in all ways to the subject’s PLAAFPs.  AGs are somewhat unclear (not observable or measurable) and/or unreasonable.

No reference made to GLEs, GSEs, or AAGSEs.

Target performance in functional AG is not clearly related to student needs.

		Candidate’s AGs are present and correspond appropriately to the subject’s PLAAFPs.  AGs are observable, measurable, and reasonable.

GLEs, GSEs, or AAGSEs are checked and somewhat embedded.


Target performance in functional AG is related to student needs.

		Candidate’s AGs are present and correspond in all ways to the subject’s PLAAFPs.  AGs are exceptionally written.  They are observable, measurable, with clear criteria and reasonably address the learning needs of the student.

GLEs, GSEs, or AAGSEs are accurately checked and are fully embedded.

Target performance in functional AG is fully related to student needs and is clearly measurable.

ICC7K3, ICC7S2, IGC7S3, ICC8S6, ICC9S4, 


ICC10K2, ICC10S2



		Short-Term Objectives (or Benchmarks)

(RIPTS 4, 7, 9; CEC 7, 8, 9, 10; Knowledge: Reflective Problem Solving; Pedagogy: Assessment, Professional Practice)



		Short Term Objectives (STOs) or Benchmarks are written in a manner that directly connects the PLAAFPs to the AGs.  STOs are sequential and logical in content (measurable, observable with criterion).  A minimum of 4/goal (quarterly) STOs must be provided.

		Candidate’s STOs are missing, and/ or 


-there is little, or no connection between the PLAAFPs and the AGs, and/or


-fewer than 4 STOs are presented.

		Candidate offers fewer than 4 STOs. Although there may be a connection between the PLAAFPs and AGs, the connection has weaknesses in content, criteria, sequence or logic.

		Candidate’s STOs are written in a manner that generally connects the PLAAFPs to the AGs.  STOs are sequential,  demonstrate some criteria for judgment, and are mostly logical in content.  A minimum of 4/goal (quarterly) STOs are provided

		Candidate’s STOs are written in a manner that specifically connects the PLAAFPs to the AGs.  


STOs have an evident content sequence, criteria for judgment, and logic.  A minimum of 4/goal (quarterly) STOs are provided

ICC7S2, IGC7S3, ICC8S6, ICC9S4, ICC10K2, ICC10S2





Candidate’s Name __________________________________________ 


Evaluation:  Unacceptable ____
Developing ____

Acceptable _____
Target ____

SPED 662 Instructor’s Signature: _______________________________________     Date: ____________         
(Elementary  Page 2 of 2)



M.Ed. Special Education (Mild Moderate Disabilities Elementary/Middle)

Assessment 8: Data Table





Additional Assessment 


DATA TABLE


Individualized Education Program


		

		Fall 2008

n=5

		Spring 2009


n=2

		Fall 2009

n=0

		Spring 2010

n=2



		

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T



		Introduction

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		

		

		50%


(1)

		50%


(1)



		IEP Form




		

		100%


(5)

		0%


(0)

		

		100%


(2)

		0%


(0)

		

		

		

		

		100%


(2)

		0%


(0)



		Present Level of Academic and Functional Performance (PLAAFP)




		

		60%


(3)

		40%


(2)

		

		100%


(2)

		0%


(0)

		

		

		

		

		0%


(0)

		100%


(2)



		Annual Goals




		

		80%


(4)

		20%


(1)

		

		100%


(2)

		0%


(0)

		

		

		

		

		0%


(0)

		100%


(2)



		Short-Term Objectives




		

		80%


(4)

		20%


(1)

		

		50%


(1)

		50%


(1)

		

		

		

		

		0%


(0)

		100%


(2)



		Overall Evaluation

		

		80%


(4)

		20%


(1)

		

		100%


(2)

		0%


(0)

		

		0%


(0)

		0%


(0)

		

		50%


(1)

		50%


(1)





U=Unacceptable      D=Developing    A=Acceptable    T=Target


M.Ed. Special Education (Mild Moderate Disabilities Elementary/Middle)

Assessment 8: Data Table





Additional Assessment 


DATA TABLE


Individualized Education Program


		

		Summer 2010

n=4 

		Fall 2010


n=4

		Spring 2011

n=

		Summer 2011

n=



		

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T



		Introduction

		

		25%


(1)

		75%


(3)

		

		25%


(1)

		75%


(3)

		

		

		

		

		

		



		IEP Form




		

		100%


(4)

		0%


(0)

		

		100%


(4)

		0%


(0)

		

		

		

		

		

		



		Present Level of Academic and Functional Performance (PLAAFP)




		

		25%


(1)

		75%


(3)

		

		25%


(1)

		75%


(3)

		

		

		

		

		

		



		Annual Goals




		

		50%


(2)

		50%


(2)

		

		25%


(1)

		75%


(3)

		

		

		

		

		

		



		Short-Term Objectives




		

		50%


(2)

		50%


(2)

		

		25%


(1)

		75%


(3)

		

		

		

		

		

		



		Overall Evaluation

		

		50%


(2)

		50%


(2)

		

		25%


(1)

		75%


(3)

		

		

		

		

		

		





U=Unacceptable      D=Developing    A=Acceptable    T=Target













�Need appropriate header – not sure what requirement this fills



�Need appropriate header – not sure what requirement this fills
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Individualized Education Program


CEC Assessment #2: Content Based Assessment


Classroom/Student Management Project


 
a. A brief description of the assessment and its use in the program 


The Classroom/Student Management Project is completed during SPED 503, a special education course taken by all elementary/middle graduate students with a concentration in special education.  This project provides teacher candidates a means to analyze the learning environment, inclusive of school, teacher, classroom and students.   Supports for all students, with and without special needs, in the classroom are analyzed with considerable attention given to supports that assist in positive behavior and student learning.  The skills and knowledge demonstrated in the Classroom/Student Management Project is extended in subsequent methods courses specific to mild/moderate disabilities at elementary ages (SPED 412) and secondary levels (SPED 424).



b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


The Classroom/Student Management Project relates most directly to the following Council for Exceptional Children Standards #3: Individual Learning Differences, #5: Learning Environments & Social Interactions, and #8: Assessment.

		CEC STANDARD 3: Individual Learning Differences. 





How assessment aligns with this aspect of CEC Standard #3: Elementary/middle graduate teacher candidates research the characteristics of the school, observe and interact with students, and learn about the dynamic interactions/relationships between/among all constituents involved.  They are asked to describe students in terms of their academic functioning, linguistic difference, disability, personal and social skills, racial, ethnic and socioeconomic considerations, and unique individual characteristics (ICC3K1). Teacher candidates develop a Functional Behavioral Assessment and design a Behavioral Intervention Plan that provide positive interventions specific to identified target behaviors (IGC3S1).  Graduate candidates also consider the cultural implications that affect student achievement as well.  These aspects of the standard are assessed under rubric sections: Classroom/Student Description, Intervention Plan, & Hypotheses.


		CEC Standard 5: Learning Environments and Social Interactions





How assessment aligns with this aspect of CEC Standard #5: Elementary/middle graduate teacher candidates analyze the school and classroom structure in terms of positive behavioral support for all students (ICC5K1-2).  Teacher candidates align the existing structure with the learning characteristics of the students (academic performance and diversity of the student population) and identify functions of behavior and hypothesize about ways to intervene that may better meet student needs (IGC5K2).  Teacher candidates identify the supports available to allow student understanding of their behavioral responsibilities and the structure of the school day.  Graduate elementary/middle candidates identify changes in the current classroom that may better match the learning, culture, linguistic and social needs of the students in the class (ICC5K7; ICC5S5).  Teacher candidates develop a positive behavioral intervention plan inclusive of identified behaviors and function, to support student learning.  Teacher candidates identify the effect on student learning achieved through this system. This is analyzed in rubric section: Classroom/Student Description, Intervention Plan, & Hypotheses.


		CEC Standard 8: ASSESSMENT





How assessment aligns with CEC Standard # 8: Elementary/middle graduate teacher candidates design a Functional Behavioral Assessment (FBA) and Behavioral Intervention Plan (BIP) after they have gathered relevant behavioral information about students with exceptional learning needs.  In the Classroom/Student Management Structure Project, teacher candidates demonstrate assessment skills by identifying appropriate and problematic social behaviors, and formally documenting and maintaining necessary records (ICC8K1, IGC8S1, ICC8S9). Teacher candidates interpret assessment results (ICC8S5) in combination with relevant background information (ICC8S1) to determine appropriate hypotheses and develop intervention plans that are appropriate for their students.  This is analyzed in rubric section: Target Behavior, Previous and New Interventions, Summary, & Hypotheses.



c. A brief analysis of the data findings;


Fall 2007 – Spring 2009:  The M.Ed. in Mild/Moderate Disabilities: Elementary/Middle program accepted its first official candidates in Fall 2006.  At the onset of the program’s data collection system from three classes, from Fall 2007 through Fall 2009, only data on overall performance on the Classroom/Student Management Project was collected.  Data from this time period (n=62) indicated that 98% of students either achieved the minimum “Acceptable” standard or higher on this assessment. Only one student achieved a “Developing” score on their project, which resulted in a resubmission of their project.


Fall 2010:  In Fall 2010, additional data was collected on the Classroom/Student Management Project at the rubric component level to allow greater analysis of graduate elementary/middle teacher candidate skills.  To proceed in the program, all students must achieve an overall “Acceptable” rating to demonstrate achievement of the standards.  Failure to do so results in candidates needing to retake the course or resubmit their project to demonstrate proficiency in all 3 CEC standards.


d. An interpretation of how that data provides evidence for meeting standards: 


An overall analysis over the past three years, all graduate students of special education except one, achieved at least an “Acceptable” rating on the Classroom/Student Management Project.  This analysis of the data indicate an exceptionally high degree of confidence that elementary/middle graduate teacher candidates met standard on CEC #3, #5, and #8, indicating their understanding of individual learning differences, learning environments and social interactions, and assessment practices that affect students with exceptional learning needs.

It must be noted that data from Fall 2010 (n=15), seems to indicate that graduate candidates appear strong in identification of target behaviors & interventions, developing a plan based on hypotheses and designing new interventions.  Areas to further review for additional teacher candidate support seems to be summarizing data gathered and assuming meaning of influential issues such as multi-cultural and legal/ethical concerns.  This data set at the rubric level, however, is relatively young, and may/may not indicate this as a consistent pattern of strengths/needs.  Further analysis of the data indicate that although most students met standard on CEC #3, #5, and #8 the breakdown of performance within the standards can be summarized as:


		Rubric Indicator/CEC Standards

		Performance at 


Acceptable or Target Levels



		Class/Student Description


(ICC3K1, 


ICC5K1-2)

		87%



		Target Behavior


(ICC8K3; IGC8S1)

		100%



		Previous Intervention


(ICC8K3; IGC8S1)

		100%



		Develop a Plan


(ICC3K1, IGC3S1; IGC5K2; ICC5S5; ICC8K3; IGC8S1)

		93%



		Summary


(ICC8K3; IGC8S1, ICC8S5)

		74%



		Hypothesis


(ICC3K1, IGC3S1; IGC5K2; ICC5S5; ICC8K3; IGC8S1, ICC8S5, ICC8S9)

		100%



		New Interventions


(ICC3K1, IGC3S1; ICC5S2)

		100%



		Influential Issues


(ICC5K7; ICC9S4, IGC9S2)

		81%



		Overall Evaluation

		87%







CEC Assessment #2: Content Based Assessment

Classroom /Individual Student Management Project 

Purpose


Behavior that signifies students' social and academic learning is the focus of this project.  Prospective special educators learn about, describe, and come to understand factors in the social context of the special and general education settings that influence student behavior and consequently their social and academic learning.  They identify previous intervention, complete a Functional Behavioral Assessment, and analyze situational factors that adversely affect students' learning.  Prospective special educators propose a new intervention plan inclusive of a student’ developmental and cultural issues.  Candidates will develop an evaluation process for determining the effectiveness of their redesign.  


Standards


The classroom structure project relates most directly to the following Council for Exceptional Children and Rhode Island Professional Teacher Standards and Indicators:

CEC Standard 3: Individual Learning Differences. 


Special educators understand the effects that an exceptional condition2/ can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of these learning differences and their possible interactions provides the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. 

CEC Standard 5: Learning Environments and Social Interactions


Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to para-educators and others, such as classroom volunteers and tutors. 


CEC Standard 8: Assessment

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general curriculum and to participate in school, system, and statewide assessment programs. Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments. 


RIPTS Standard 1:  Teachers create learning experience using a broad base of general knowledge that reflects an understanding of the nature of the world in which we live


· Teachers reflect a variety of academic, social and cultural experiences in their teaching.(1.1)


· Teachers use a broad knowledge base to create interdisciplinary learning experiences (1.2).


RIPTS Standard 3:  Teachers create instructional opportunities that reflect an understanding of how children learn and develop.

· Teachers understand how students learn – how students construct knowledge, acquire skills, develop habits of mind, and acquire positive dispositions toward learning (3.1).


· Teachers design instruction that meets the current cognitive, social, and personal needs of their students. (3.2)


· Teachers create lessons and activities that meet the variety of developmental levels of students within a class.  (3.3)


RIPTS Standard 6:
Teachers create a learning environment that encourages appropriate standards of behavior, positive social interaction, active engagement in learning, and self-motivation.


· Teachers use principles of effective classroom management to establish classrooms in which clear rules and standards of behavior are maintained (6.1).


· Teachers establish a safe and secure environment (6.2).


· Teachers organize and allocate the resources of materials and physical space to support active engagement of students (6.3).


· Teachers provide and structure the time necessary to explore important concepts and ideas (6.4).


· Teachers help students establish a classroom environment characterized by mutual respect and intellectual risk taking (6.5).


· Teachers create learning groups in which students learn to work collaboratively and independently (6.6).  


RIPTS Standard 9: Teachers use a variety of formal and informal assessment strategies to support the continuous development of the learner.

· Teachers gather information about their students (e.g., experiences, interests, learning styles, and prior knowledge) from parents/guardians, colleagues and the students themselves. (9.1).


· Teachers use a variety of assessment strategies and instruments, (e.g., observation, portfolio, teacher made tests, self-assessments) that are aligned with instructional content and methodology. (9.2).


· Teachers encourage students to evaluate their own work and use the results of this self-assessment to establish individual goals for learning. (9.3).


· Teachers maintain records of student learning and communicate student progress to students, parents/guardians, and other colleagues. (9.4).


· Teachers use information from their assessment of students to reflect on their own teaching and to modify their instruction. (9.5)


Product


In the Classroom /Individual Student Management Project, candidates describe the following features of the special education setting in which they are doing field work: (1) classroom description (classroom diagram, list of rules, and concise summary of  student population); (2) problem identification; (3) previous intervention strategies (4) Functional Behavioral Assessment, (5) alternative intervention strategies; (6) adaptations in the intervention program warranted by the diversity of the class or individual student population; (7) evaluation procedures; and (8) legal and ethical issues raised by the new intervention strategies.


A format and evaluation criteria for the structure project are provided by the instructor.

The Classroom /Individual Student Management Project (graded and signed by the professor) is included in the Preparing for Internship Portfolio as the artifact for SPED 503.

CEC Assessment #2: Content Based Assessment

Classroom/Student Management Project Rubric

Rhode Island Beginning Teacher Standard # 6

CEC Standards 3, 5, 8 


		Steps to the FBA

		UNACCEPTABLE




		DEVELOPING




		ACCEPTABLE




		TARGET




		1. Classroom Description


(RIPTS 6; CEC#3: ICC3K1, CEC#5: ICC5K1-2)

		Candidate’s classroom description has been omitted

		Candidate provides a brief description of the classroom. Elements of the classroom description have been omitted.

		Candidate offers a clear description of the classroom including a classroom diagram, list of rules and a concise summary of student population.

		Candidate offers a clear description of the classroom including a classroom diagram, list of rules and a concise summary of student population. The description is presented in detail.



		2. Identify & Define a Target Behavior


(RIPTS 6; CEC#8: ICC8K3; IGC8S1)

		Candidate selects a behavior but no operational definition is included

		Candidate selects a behavior and offers an operational definition but it is not defined in clear, measurable terms.

		Candidate selects a behavior and offers an operational definition that is defined in clear, measurable terms.

		Candidate selects a behavior and offers an operational definition that is defined in clear, measurable terms.  At least two examples of the behavior are provided.



		3. Previous Interventions


   (RIPTS 6; CEC#4:ICC4K1; ICC4S2-3)

		Candidate’s discussion of previous interventions has been omitted.

		Candidate offers a brief discussion of previous interventions. The description lacks clarity.

		Candidate offers a clear discussion of previous interventions. An outline format is included.

		Candidate offers a detailed description of previous interventions. An outline format is included.



		4. Develop Plan (for gathering the data: Include the steps of the FBA)

(RIPTS 6; CEC#3: ICC3K1, IGC3S1; CEC#5: IGC5K2; ICC5S5; CEC#8: ICC8K3; IGC8S1, ICC8S5, ICC8S9)




		Candidate offers no plan for data gathering.



		Candidate’s plan is incomplete. The FBA forms from the CD program utilized in class have not been included.

		Candidate’s plan is included but is missing a key component. The FBA documents from the CD program utilized in


class have been included.

		Candidate’s complete plan for gathering the data has been provided. The FBA documents from the CD program utilized in class have been included.



		Steps to the FBA

		UNACCEPTABLE




		DEVELOPING




		ACCEPTABLE




		TARGET




		5. Summarize your Data (e.g. Quantitative and Qualitative terms; utilize an ExcelTable for summarizing Quantitative data and graphing the results). Follow the format for graphing utilized in the Excel workshop.


(RIPTS 9; CEC#8: ICC8K3; IGC8S1, ICC8S5, ICC8S9)




		Candidate’s data are not summarized.


Excel data has not been submitted electronically.

		Candidate’s data have been summarized briefly.


No Excel tables or graphs have been included.




		Candidate’s data have been summarized sufficiently to


determine the magnitude

of the behavior.


Excel tables and graphs have been included.


Excel formulae have been utilized accurately.

		Candidate’s data have been summarized thoroughly in words based upon all data.

Excel tables and graphs have been included. 


Anecdotal notes FOR ANTECEDENT AND CONSEQUENT EVENTS have been included.



		6. Identify competing hypotheses (about what functional the behavior


serves).  (RIPTS 9; CEC#8: 


ICC8K3; IGC8S1)




		No competing hypotheses have been presented based upon the data.



		Candidate offers one or two completing hypotheses that  have been presented based upon the data.

		Candidate offers three or four hypotheses that have been presented based upon the data.

		Candidate offers five or six hypotheses that have been presented based upon the data.





		7. Identify most compelling

hypothesis or hypotheses for the function that the behavior


serves and support your

conclusions based upon your data.


(CEC#3: IGC3S1; CEC 8: ICC8K3; IGC8S1)



		Candidate presents no hypothesis.

		Candidate presents one hypothesis that 

is not supported by the data.

		Candidate presents one compelling hypothesis

that is supported by


the data.

		Candidate presents one or two compelling hypotheses that is/are

supported by the data. The

hypothesis provides a “good fit”. That is, the hypothesis or hypotheses makes sense based upon the data.





		Steps to the FBA

		UNACCEPTABLE




		DEVELOPING




		ACCEPTABLE




		TARGET




		8. Describe New Intervention Plan consistent


with procedures described in

the text. Additional resources can be utilized if referenced properly.


(CEC#3: ICC3K1, IGC3S1; CEC#5: ICC5S2)

		Candidate offers no intervention plan.

		Candidate’s intervention plan is described, but the plan does not include methods to increase and decrease behavior. No clear positive behavioral support program has been summarized.

		Candidate’s intervention plan incorporates strategies to


increase as well as

decrease behaviors. A clear and specific positive behavior support plan is summarized.

		Candidate’s intervention plan incorporating strategies to


increase as well as decrease

behaviors. A clear and specific positive behavior support plan is summarized. At least two additional resources have been used and referenced (APA style).



		9. Identify Multi-cultural Issues

(CEC#5: ICC5K7)

		Candidate’s discussion of multicultural issues and program adaptations has been omitted.

		Candidate offers a brief discussion of multicultural issues has


been included; however,

no adaptations in planning and/or implementation have been made in the PBSP.

		Candidate offers a thorough identification of multicultural issues. Adaptations

have been made to the PBSP based upon discussion of multicultural issues.


This discussion is related directly to your intervention.

		Candidate offers a thorough identification of multicultural issues. Adaptations have

been made to the PBSP based upon discussion of multicultural issues. . At least two additional resources pertaining to multicultural issues or interventions have been used and referenced (APA style).



		10. Ethical and/or Legal

Issues (CEC#9: ICC9S4, IGC9S2)

		Candidate’s discussion pertaining to ethical and/or legal issues has been omitted.

		Candidate offers a brief discussion pertaining to ethical and/or legal issues.

		Candidate offers a thorough discussion pertaining to ethical and/or legal issues. 

This discussion is related directly to your intervention.

		Candidate offers a thorough discussion pertaining to ethical and/or legal issues.

At least two additional resources pertaining to ethical and/or legal issues have been used and referenced (APA style).





Name: _____________________________


1st draft: ____________
2nd draft: _____________


Overall Rating:  (  Unacceptable

(  Developing
    
(  Acceptable    

(  Target


M.Ed. Special Education (Mild/Moderate Disabilities Elementary/Middle)                                                  Assessment 2: Data Table 

                                                                                                               DATA TABLE                           Content Based Assessment 

Classroom/Student Management Project


		RUBRIC ELEMENTS

		Fall 2007

n= 20

		Fall 2008

n=19

		Fall 2009

n= 23



		

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T



		Class/Student Description


(ICC3K1, 


ICC5K1-2)

		

		

		

		

		

		

		

		

		



		Target Behavior


(ICC8K3; IGC8S1)

		

		

		

		

		

		

		

		

		



		Previous Intervention


(ICC8K3; IGC8S1)

		

		

		

		

		

		

		

		

		



		Develop a Plan


(ICC3K1, IGC3S1; IGC5K2; ICC5S5; ICC8K3; IGC8S1)

		

		

		

		

		

		

		

		

		



		Summary


(ICC8K3; IGC8S1)

		

		

		

		

		

		

		

		

		



		Hypothesis


(ICC3K1, IGC3S1; IGC5K2; ICC5S5; ICC8K3; IGC8S1)

		

		

		

		

		

		

		

		

		



		New Interventions


(ICC3K1, IGC3S1; ICC5S2)

		

		

		

		

		

		

		

		

		



		Influential Issues


(ICC5K7; ICC9S4, IGC9S2)

		

		

		

		

		

		

		

		

		



		Overall Evaluation

		

		45%


(9)

		55%


(11)

		5%


(1)

		58%


(11)

		37%


(7)

		

		58%


(17) 

		92%


(6)





M.Ed. Special Education (Mild/Moderate Disabilities Elementary/Middle)                                                  Assessment 2: Data Table 

                                                                                                               DATA TABLE                           Content Based Assessment 

Classroom/Student Management Project


		RUBRIC ELEMENTS

		Fall 2010

n= 15

		Fall 2011

n=

		Fall 2012

n= 



		

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T



		Class/Student Description


(ICC3K1, 


ICC5K1-2)

		13%


(2)

		13%


(2)

		74%


(11)

		

		

		

		

		

		



		Target Behavior


(ICC8K3; IGC8S1)

		

		33%


(5)

		67%


(10)

		

		

		

		

		

		



		Previous Intervention


(ICC8K3; IGC8S1)

		

		33%


(5)

		67%


(10)

		

		

		

		

		

		



		Develop a Plan


(ICC3K1, IGC3S1; IGC5K2; ICC5S5; ICC8K3; IGC8S1)

		7%


(1)

		33%


(5)

		60%


(9)

		

		

		

		

		

		



		Summary


(ICC8K3; IGC8S1)

		26%


(4)

		7%


(1)

		67%


(10)

		

		

		

		

		

		



		Hypothesis


(ICC3K1, IGC3S1; IGC5K2; ICC5S5; ICC8K3; IGC8S1)

		

		13%


(2)

		87%


(13)

		

		

		

		

		

		



		New Interventions


(ICC3K1, IGC3S1; ICC5S2)

		

		13%


(2)

		87%


(13)

		

		

		

		

		

		



		Influential Issues


(ICC5K7; ICC9S4, IGC9S2)

		20%


(3)

		26%


(4)

		54%


(8)

		

		

		

		

		

		



		Overall Evaluation

		13%


(2)

		47%


(7)

		40%


(6)
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Classroom/Student Management Project


CEC Assessment #1


COURSE GRADE COMPETENCE

 
a. Description of the assessment: 


In lieu of a licensure exam, M.Ed. Special Education Certification: Elementary/Middle teacher applicants must demonstrate competence in their foundational understanding of special education and the development/characteristics of students with exceptional learning needs.  Thus, candidates must either demonstrate competency, as indicated by overall course grade of a B- or better, in our pre-requisite course: Special Education 300:  Introduction to the Characteristics and Education of Children & Youth with Disabilities or have an acceptable course grade in an equivalent course focused on CEC Standards #1 & 2 at our or another institution.  Similar acceptable courses include two offered at Rhode Island College that all general education teacher candidates must take in special education: SPED 433: Adaptation of Instruction for Inclusive Education or SPED531: Universal Design for Educating All Students.  Additionally, courses offered at the University of Rhode Island have also been accepted: EDC 402: Educating Students with Special Needs in Inclusive Settings or EDC 453: Individual Differences.


b. Alignment with SPA standards:

The pre-requisite requirement into the M.Ed. Special Education Certification: Elementary/Middle program focuses on two of the Council for Exceptional Children Standards: #1: Foundations & 2: Development & Characteristics of Learners.  The primary aim of our introductory SPED 300 course (or equivalent) is to teach candidates about special education foundations: laws, professional practices, and organizations affecting the lives of children/youth with exceptional learning needs.  This course also aims to inform candidates about the development and characteristics of all learners’ varied strengths and needs in the context of inclusive settings for students with mild/moderate disabilities through course assignments, readings, and class participation.  


		Course Name & Number

		CEC Standard Addressed

		Catalog Description of How the Course Meets Standards



		SPED 300: Introduction to the Characteristics and Education of Children & Youth with Disabilities

		ICC1K1-5, IGC1K3, IGC1K5, IGC1K8; ICC2K1, ICC2K2, ICC2K5, ICC2K6

		The educational implications of intellectual, physical, and behavioral


differences among children are discussed. Definitions, characteristics, etiologies, incidence, and educational provisions are also examined.



		SPED 433: Adaptation of Instruction for Inclusive Education

		ICC1K1-5, IGC1K3, IGC1K5, IGC1K8; ICC2K1, ICC2K2, ICC2K5, ICC2K6

		The teacher’s role in inclusive education is defined by the assessment and adaptation of curriculum, methods, and materials.



		SPED 531: Universal Design for Educating All Students 

		ICC1K1-5, IGC1K3, IGC1K5, IGC1K8; ICC2K1, ICC2K2, ICC2K5, ICC2K6

		Principles/practices of universal design for teaching, learning, and assessment are provided.  



		(URI) EDC 402 or 453:  Educating Students with  Special Needs in Inclusive Settings or Individual Differences

		ICC1K1-5, IGC1K3, IGC1K5, IGC1K8; ICC2K1, ICC2K2, ICC2K5, ICC2K6

		Introduction to the history/development of special education, federal mandates, & RI regulations related to the education of students with disabilities. Overview of categories of exceptionality, characteristics, & services are studied.





c. Grade Policy and Minimum Expectation:

As indicated in graduate program policy material, prior to formal admission to the M.Ed. in Special Education Certification (Elementary/Middle) program all undergraduate coursework must have: “A minimum cumulative grade point average (GPA) of B (3.00 on a 4.00 scale) in all undergraduate course work. Applicants with undergraduate GPAs less than 3.00 may be admitted to degree candidacy upon submission of other evidence of academic potential.”  Additionally, the Special Education program states that candidates must attain at least a B- or better in individual special education courses.  Courses considered for pre-requisite admission must be no more than 5- 7 years old as indicated on official college transcripts.

Fall 2007 – Fall 2010: Of the 22 candidates, 100 percent of students either achieved the minimum “acceptable” standard of at least a B- or better in the pre-requisite course expected prior to admittance into the M.Ed. certification program. 

d. Data Table(s): 

Candidates Grades in SPED300 OR Equivalent Courses


		Academic Year


(n = # of candidates)

		Average Course Grade 


& Range *

		% of Candidates meeting at least “minimum” grade expectation



		2007-2008 (n = 7)



		3.3 (3.1-3.6)

		100%



		2008-2009 (n = 5)



		3.85 (3.6-4.0)

		100%



		2009-2010 (n = 10)



		3.7 (3.4-4.0)

		100%





* A = 4, B = 3, C = 2, D = 1, F = 0

e. An interpretation of data findings: 


An overall analysis over the past three years identifies that all teacher candidates achieved at least at an acceptable grade as noted on official transcripts.  Data has not indicated that any teacher candidate received an unacceptable or developing grade (C+ or lower) in SPED300 or equivalent course when they’ve applied and were accepted into the M.Ed. in Mild/Moderate Disabilities Elementary/Middle program.  A failing or marginal grade would result in candidates needing to re-take the course before formal admission into the Special Education Certification program.  Typically, the program does not keep data on candidates who are asked to repeat or retake the course due to a low or failing grade.  The overall grade performance provides strong evidence that teacher candidates are meeting standard on CEC #1 and CEC #2 and thus ready to embark on their M.Ed. program with particular emphasis on teaching/instructing elementary/middle-age students with exceptional learning needs.  .  

NOTE:  An advising sheet is used to determine alignment with overall course content, minimum course grade and CEC standards when reviewing applicant transcripts beyond SPED 300: Introduction to the Characteristics and Education of Children & Youth with Disabilities. 


Assessment #1 


Course Content and Advising Worksheet


Graduate Intern_____________________________
Date of Advisement_________________


		Course Name




		Course Catalog Description or Artifact Completed




		Course Grade 


& Year Completed




		CEC Standards Met



		

		

		

		





Accept Course Equivalent:  _________
Reject Course Equivalent:  _________


Briefly list reason to accept or reject equivalent: __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


____________________________________________________________________________________________________________________________________________________________________________________


COURSE GRADE DATA


CEC Assessment #7: Additional Assessment

Oral Language Project


a. A brief description of the assessment and its use in the program 


The Communication Inventory is completed during SPED 505: Oral & Written Language—Classroom Interventions.  The assessment demonstrates that graduate elementary/middle teacher candidates have an understanding of language differences and disability to use in program planning, lesson development, collaboration, and assessment. 



b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


Teacher candidates observe a student with diverse language and special needs and describe the student in terms of current language and language history, culture, learning, and supports received.  The classroom environment is observed to identify the techniques used to support student language, culture, and learning. The Communication Inventory relates most directly to the following Council for Exceptional Children Standard:


CEC Standard   3:    Individual Learning Differences. 


How assessment aligns with CEC Standard #3:  Elementary/middle graduate teacher candidates must analyze the  individual learning differences of students from varied culturally and linguistically diverse backgrounds (ICC3K3).  Teacher candidate’s review elementary or middle-aged students academic, social, and learning strengths and preferences in the context of their familial traditions and experiences (ICC3K1).  This assessment is designed to provide assist candidate’s understanding of the impact of dual language development on the student’s school life.  This is assessed under rubric section: Description of the Student, Oral Language Sample.


CEC Standard 6: Language

How assessment aligns with CEC Standard #6:  Elementary/middle graduate teacher candidates describe the diverse language strengths/needs of a student whose primary language is not English (ICC6K2).   The student’s language history is reviewed and analyzed with respect to the level of spoken and written language using WIDA standards of language proficiency (IGC6K1).  Teacher candidates compare levels of proficiency between English and the language of origin for the elementary or middle schooler.  Teacher candidates understand typical and atypical language development and describe the practices of cultural and linguistic sensitivity that promote language learning (IGC6S2).  These practices (see additional information in Additional Guidance for further information) are identified within transitional bilingual and/or dual language classrooms in urban school environments.  Teacher candidates identify language supports (instructional methods, materials, augmentative communication, symbolic support for basic language learners, language intervention techniques) to promote language learning.  Teacher candidates develop a plan to remedy the learning needs of students with diverse language backgrounds.  This is assessed under rubric sections: Description of the student, Transcription; Sentence Scoring; MLU; Eyeballing Technique; Oral Language; Remedial Plan, Reflection. 

CEC Standard 8: Assessment.  

How assessment aligns with CEC Standard #8: Graduate elementary/middle teacher candidates must gather and conduct multiple forms of formal and informal assessment data (both formative and summative) to help identify exceptional learning need, develop/implement individualized instruction, regularly monitor student’s progress, and adjust instruction accordingly to address student’s exceptional learning needs with respect to oral language strengths/needs ((ICC8S2, ICC8S5, ICC8S6).  Elementary/middle graduate candidates are continually guided by legal/ethical principles and best theory/practice as they make decisions about meaningful nonbiased assessments for their students (IGC8K2). All aspects of the standard are assessed under the Oral Language Project rubric sections: Transcription; Sentence Scoring; MLU; Eyeballing Technique; Oral Language; Reflections; Writing Conventions.


CEC Standard 9: Professional and Ethical Practice.  

How assessment aligns with CEC Standard #9: In the Oral Language Project, graduate elementary/middle teacher candidates engage in important professional activities that benefit individuals with exceptional learning needs, their families, and their own professional growth.  The written interpretation and analyses inherent in this Project requires the candidate to regularly reflect upon/adjust their practice to effect student’s progress (ICC9S1, ICC9S4, ICC9S6, ICC9S11). The information is then respectfully shared as appropriate with students, families, colleagues and other relevant personnel mindful of legal/ethical matters.  This aspect of the standard is assessed in rubric sections: Reflections; Writing Conventions.  

c. A brief analysis of the data findings;


Fall 2007-Fall 2009: Of the students in the M.Ed. in Mild/Moderate Disabilities (Elementary/Middle) since 2008, almost all teacher candidates (n = 45/47) met standard (CEC standards 3, 6, 8, 9) by performing at the Acceptable or Target level on the overall analysis of the Oral Language Project from two classes as this course is offered once/year.  Two students did not meet standard (achieving developing or unacceptable).  From one class, in Spring 2008, this analysis was on the overall performance of teacher candidates and did not provide information on strengths or areas in need of further instruction on skills and knowledge assessed within individual rubric components.  



d. An interpretation of how that data provides evidence for meeting standards:  Evaluation data on the Oral Language Project indicates that teacher candidates have met standards through an assessment that documents performance on CEC Standards #3: Individual learning Differences,  #6: Language; #8: Assessment; and #9: Professional & Ethical Practice.  For this project, the teacher candidate observed a student with who had both a communication challenge, and a language difference.  

Since Spring 2009 (n=40), data have been collected on candidate performance at each component of the rubric, which indicated that all candidates, except one, achieved at least an acceptable rating overall.  One student failed to complete all course requirements in Fall 2010 for personal/familial reasons.  An average or mean of the two semesters are presented here as a summary of the different levels assessed.  It appears that elementary/middle graduate candidates are strongest in student description, oral language sample, sentence scoring, as well as conventions.  Areas to further review for additional teacher candidate support seems to be MLU, eyeballing technique, oral deficit descriptions, and remedial plan.  This data set at the rubric level, however, is relatively young, and may/may not indicate this as a consistent pattern of strengths/needs of candidate performance.  Further analysis of the data in terms of candidates’ understanding of  CEC Standards #3, #6, #8, and #9 will be ongoing.

		Rubric Indicator/CEC Standards

		Performance at 


Acceptable or Target Levels



		Student Description




		97%



		Oral Language Sample



		97%



		Developmental Sentence Scoring



		97%



		Mean Length of Utterance (MLU)



		95%



		Eyeballing Technique



		95%



		Articulation Analyses




		95%



		Oral Language Deficits




		93%



		Remedial Plan




		93%



		Reflection



		93%



		Writing Conventions



		97%



		Overall Evaluation

		97%







CEC Assessment #7


Oral Language Project


Guidance for Teacher Candidates


Purpose


To promote the understanding of diversity of oral language and the effect on communication and learning, an analysis of the communication and learning environment of a student is produced.  


Standards


This communication project relates most directly to the following Council for Exceptional Children (CEC) and Rhode Island Professional Teacher (RIPTS) Standards and Indicators:


CEC Standard 3:  Individual Learning Differences. 

Special educators understand the effects that an exceptional condition2/ can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of these learning differences and their possible interactions provides the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. 

CEC Standard 6: Language.  


Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs. Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models and they use communication strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English.

CEC Standard 8: Assessment

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general curriculum and to participate in school, system, and statewide assessment programs.  Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments.

CEC Standard 9: Professional and Ethical Practice.  

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.


RIPTS Standard 3: Teachers create instructional opportunities that reflect an understanding of how children learn and develop.


· Teachers understand how students learn – how students construct knowledge, acquire skills, develop habits of mind, and acquire positive dispositions toward learning (3.1).

· Teachers design instruction that meets the current cognitive, social, and personal needs of their students (3.2).


RIPTS Standard 4: Teachers create instructional opportunities that reflect a respect for the diversity of learners and an understanding of how students differ in their approaches to learning.


· Teachers design instruction that accommodates individual differences (e.g., stage of development, learning style, English language acquisition, learning disability) in approaches to learning. (4.1). 

· Teachers use their understanding of students (e.g., individual interests, prior learning, cultural experiences) to create connections between the subject matter and student experiences. (4.2).


· Teachers seek information about the impact of students’ specific challenges to learning or disabilities on classroom performance, and work with specialists to develop alternative instructional strategies to meet the needs of these students. (4.3)


· Teachers make appropriate accommodations (e.g., in terms of time and circumstances for work, tasks assigned) for individual students who have identified learning differences or needs in an Individual Educational Plan (IEP). (4.4)


RIPTS Standard 8: Teachers use effective communication as the vehicle through which students explore, conjecture, discuss, and investigate new ideas.

· Teachers use a variety of communication strategies (e.g., restating ideas, questioning, offering counter examples) to engage students in learning. (8.1).

· Teachers use a variety of modes of communication (e.g., verbal, visual, kinesthetic) to promote learning. (8.2).


· Teachers use technological advances in communication, including electronic means of collecting and sharing information, to enrich discourse in the classroom. (8.3)


· Teachers emphasize oral and written communication through the instructional use of discussion, listening and responding to the ideas of others, and group interaction. (8.4).


RIPTS Standard 9:    Teachers use a variety of formal and informal assessment strategies to support the continuous development of the learner.


· Teachers use a variety of assessment strategies and instruments, (e.g., observation, portfolio, teacher made tests, self-assessments) that are aligned with instructional content and methodology (9.2).

· Teachers maintain records of student learning and communicate student progress to students, parents/guardians, and other colleagues (9.4).


· Teachers use information from their assessment of students to reflect on their own teaching and to modify their instruction (9.5).


Product


Provide the following information on the oral language of a child.



1. identify child with language problems, L.E.P., or child below age 6.



2. take and transcribe language sample of at least 30 utterances.



3. perform DSA, MLU, and “eye-balling” assessment techniques



4. summarize findings and evaluate the effectiveness of each technique for your subject



5. identify, with rationale, 3 priority areas



6. develop and describe plan to remediate top priority


7. provide a Xerox copy of language sample & DSA 


The Oral Language Project Rubric (graded and signed by the professor) is included in the Preparing for Internship Portfolio.


CEC Assessment #7: Additional Assessment


Oral Language Artifact Rubric  


CEC Standards 3, 6, 8, 9 


		Evidence/CEC Standard

		Unacceptable

		Developing

		Acceptable

		Target



		1.    Description of Student


Candidate offers a clear description of the student in terms of:


· age and gender


· cultural/linguistic background 


· primary language


· why chosen in terms of  oral language concern, LEP, or developmental level


· Current school placement if applicable


ICC3K1, ICC3K3


.

		Candidate detailed description of the student and relevant oral language history is not provided or is lacking  two or more of the required elements.




		Candidate detailed description of the student and relevant oral language history is provided for all, except one of the required elements.




		Candidate detailed description of the student and relevant oral language  history  are  described for all required elements.  




		Candidate detailed description of the student and relevant oral language history are clearly and comprehensively described.  






		2.  Transcription of Oral Language Sample


Candidate’s complete oral language sample transcribed from tapes is presented.  It includes proper labeling of each party speaking during session.


ICC3K1, ICC3K3


ICC6K2, IGC6K1, IGC6S2

		Candidate’s transcription is not provided or does not follow the required format, or is incomplete.




		Candidate’s transcription is provided but has numerous format issues or omissions.




		Candidate’s transcription is provided but has minor format issues or omissions.




		Candidate’s transcription is provided using proper format  and is complete.






		3.  Developmental Sentence Scoring (DSA).  


The candidate’s DSA is provided, is correctly scored and graphed.  It is evaluated in terms of its effectiveness as a tool for identifying the language needs of the subject.

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		Candidate’s DSA or evaluation is not provided, or there are numerous scoring errors, or the evaluation does not demonstrate a reflective understanding of the process.




		While provided, the candidate’s DSA contains a few significant and minor errors in scoring..  The reflection on the results and the DSA process is weak or unclear.




		Candidate’s DSA contains few minor errors in scoring and the evaluation is clear and demonstrates understanding and reflection on the results and process.




		Candidate’s DSA scoring is virtually error free and the evaluation is very clear and demonstrates a significant understanding of  the results and a solid reflection on the value of the process.






		4. Mean Length of Utterance (MLU)


The candidate’s MLU is provided and is correctly scored.  It is evaluated in terms of its effectiveness as a tool for identifying the language needs of the subject.

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		Candidate’s MLU or evaluation is not provided, or there are numerous scoring errors, or the evaluation does not demonstrate a reflective understanding of the process.




		While provided, the candidate’s MLU contains a few significant and minor errors in scoring..  The reflection on the results and the MLU process is weak or unclear.




		The candidate’s MLU contains few minor errors in scoring and the evaluation is clear and demonstrates understanding and reflection on the results and process.




		The candidate’s MLU scoring is virtually error free and the evaluation is very clear and demonstrates a significant understanding of  the results and a solid reflection on the value of the process.






		5. “Eyeballing” Technique


Candidate’s results of using “eyeballing” to identify the subject’s oral language strengths and weaknesses are presented and reflected upon.

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		Candidate’s results of the “eyeballing” technique or its evaluation is not provided, or the evaluation does not demonstrate a reflective understanding of the results or the process.




		Candidate’s results of the “eyeballing” technique and its evaluation are provided. The evaluation is weak or does not clearly demonstrate a reflective understanding of the results or the process.




		Candidate’s results of the “eyeballing” technique and its evaluation are provided. The evaluation is appropriate and demonstrate a reflective understanding of the results and the process.




		Candidate’s results of the “eyeballing” technique and its evaluation are provided. Both demonstrate excellent insight and reflection into the results and the process






		7.Remedial Plan 


Candidate’s remedial plan is developed and described in detail for one of the top three oral language priority needs of the student.

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6



		Candidate does not present, or the plan described is lacking in sufficient detail, or does not address the identified problem in a manner likely to be successful.




		Candidate’s plan presented is generally appropriate to remediating the identified problem but lacks sufficient detail or clarity.




		Candidate’s plan presented is appropriate to the remediation of the identified problem with sufficient detail and clarity.




		Candidate’s plan presented is appropriate to the remediation of the identified problem with a high likelihood of success based on very clear understanding of the student’s needs and strengths.






		8. Reflection


The candidate presents a reflection on the benefits of the assignment to both the candidate and the student assessed.


ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6, 

ICC9S1, ICC9S4, ICC9S6, ICC9S11



		Candidate’s reflection is not provided or is limited in its discussion of the benefit to both the candidate and student.




		Candidate’s reflection is provided but lacks clarity or reflection in its discussion of the benefit to both the candidate and student..




		Candidate’s reflection is provided and is clear and shows appropriate level of  reflection in discussing the benefit to both the candidate and student.




		Candidate’s reflection is provided and is very clear and shows a highly appropriate level of  reflection in on the benefit  of the assignment to both the candidate and student.






		9.Writing Convention and Format


The entire report is evaluated in terms of organization, focus, relevance, spelling, grammar, appropriate use of professional language and vocabulary, and consistence adherence to the student’s confidentiality.


ICC9S1, ICC9S4, ICC9S6

		Candidate’s report shows multiple errors in three or more of the categories: organization, focus, relevance, spelling, grammar, appropriate use of professional language and vocabulary, and confidentiality.




		Candidate’s report shows occasional errors in one or two of the categories: organization, focus, relevance, spelling, grammar, appropriate use of professional language and vocabulary, and confidentiality.




		Candidate’s report shows primarily correct usage in all of the categories: organization, focus, relevance, spelling, grammar, appropriate use of professional language and vocabulary, and confidentiality.




		Candidate’s report is consistently well organized, focused, relevant, error free in terms of spelling, grammar and use of professional language, and strictly adheres to the requirements for subject’s confidentiality rights. 








Student Name ________________________   Evaluation:  Unacceptable ___

Developing ___

Acceptable ___

Target ___ 


Faculty Signature:  ___________________________   Date:  ___________________________    ARTIFACT COURSE GRADE:_________
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M.Ed. Program. in Mild/Moderate Disabilities (Elementary/Middle)                                                                      
Assessment 7: Data Table





Additional Assessment  

                                                                                                               DATA TABLE                          

Oral Language Project

		RUBRIC ELEMENTS

		Spring 2008


n=23

		

		Spring 2009


n=24

		

		Fall 2010


n=16

		



		

		U/D

		A

		T

		

		U/D

		A

		T

		

		U/D

		A

		T

		



		Description of Student

ICC3K1, ICC3K3

		

		

		

		

		0%

		4%


(1)

		96%


(23)

		

		6%


(1)

		31%


(5)

		63%


(10)

		



		Oral Language Sample 

ICC3K1, ICC3K3


ICC6K2, IGC6K1, IGC6S2

		

		

		

		

		0%

		46%


(11)

		54%


(13)

		

		6%


(1)

		69%


(11)

		25%


(4)

		



		MLU Calculation

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		

		

		

		

		0%

		46%


(11)

		54%


(13)

		

		6%


(1)

		69%


(11)

		25%


(4)

		



		Eyeballing Technique

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		

		

		

		

		4%


(1)

		21%


(5)

		75%


(18)

		

		6%


(1)

		38%


(6)

		56%


(9)

		



		Articulation Analysis

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		

		

		

		

		4%


(1)

		46%


(11)

		50%


(12)

		

		6%


(1)

		69%


(11)

		25%


(4)

		



		Oral Language Deficits

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		

		

		

		

		8%


(2)

		33%


(8)

		59%


(14)

		

		6%


(1)

		44%


(7)

		50%


(8)

		



		Remedial Plan

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6

		

		

		

		

		8%


(2)

		25%


(6)

		67%


(16)

		

		6%


(1)

		31%


(5)

		63%


(10)

		



		Reflection 

ICC6K2, IGC6K1, IGC6S2, ICC8S2, ICC8S5, ICC8S6, 

ICC9S1, ICC9S4, ICC9S6, ICC9S11

		

		

		

		

		8%


(2)

		50%


(12)

		42%


(10)

		

		6%


(1)

		19%


(3)

		75%


(12)

		



		Conventions

ICC9S1, ICC9S4, ICC9S6, ICC9S11

		

		

		

		

		0%

		41%


(10)

		59%


(14)

		

		6%


(1)

		31%


(5)

		63%


(10)

		



		Overall Evaluation

		8%


(2)

		8%


(2)

		84%


(19)

		

		0%

		25%


(6)

		75%


(18)

		

		6%


(1)

		31%


(5)

		63%


(10)

		











		

		



		

		



		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		



		



		

		

		

		

		

		

		

		

		



		



		

		

		

		

		

		

		

		

		



		



		

		

		

		

		

		

		

		

		



		



		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		





Oral Language Project






TEACHER CANDIDATE WORK SAMPLE DATA

M.Ed. in Special Education Mild/Moderate (Elementary/Middle Level)

CEC Assessment #3

Assessment of candidate ability to plan instruction

Teacher Candidate Work Sample


a. A brief description of the assessment and its use in the program 

The Teacher Candidate Work Sample (TCWS) is completed during the elementary/middle graduate internship, which is the final special education experience encountered by all graduate students with a concentration in special education (SPED662). Historically, this culminating experience has spanned 8-weeks full time teaching under the supervision of a cooperating teacher certified as a teacher of elementary/middle students with mild/moderate disabilities and a supervising professor on faculty within the Department of Special Education.  Since August 2009, however, all newly enrolled graduate candidates must complete a 16-week internship.



During the elementary/middle graduate internship, candidates are required to teach a comprehensive unit for the purpose of the TCWS.  The TCWS contains six teaching processes identified by research and best practice as fundamental to improving student learning. As a reflective practitioner, the teacher candidate plans, acts, and reflects on lessons taught to inform their practice in working with students with exceptional learning needs.



Each Teaching Process of the TCWS is followed by the Task, a Prompt, and a Rubric that defines levels of performance. The Rubrics are used to evaluate the TCWS. The components of the TCWS include:



PLANNING

· Contextual factors related to the community and students to be taught;

· Learning goals and unit objectives aligned with state or district content standards;

· An assessment plan designed to assess student learning before, during and after instruction, and;

· A design for instruction; 



ACTING

· Instructional decision-making that facilitates student learning;



REFLECTING

· Analysis of student learning and evaluation of self as teacher of the unit.



The TCWS is a comprehensive assessment of teacher candidate skills to plan and execute instruction. The sections of the TCWS that address ASSESSMENT OF CANDIDATE ABILITY TO PLAN INSTRUCTION are:

· Contextual Factors

· Learning Goals and unit objectives

· Assessment Plan

· Design for Instruction


b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.

Elementary/middle graduate teacher candidates develop a series of lesson plans and reflect on these plans after they are implemented with students with mild/moderate disabilities.  A standard lesson plan format includes: pre-requisite skills, Rhode Island Grade Level Expectations, key concepts to be taught, assessment procedures to be utilized, and any accommodations/modifications needed to enhance learning for students with/without exceptional learning needs.  The TCWS relates most directly to Council for Exceptional Children Standards 1,4,7,8 and 9 as follows: 

PLANNING: 

· Contextual factors related to the community and students to be taught; (CEC 1)

· Learning goals and unit objectives aligned with state or district content standards;(CEC 7, CEC8)

· An assessment plan designed to assess student learning before, during and after instruction; (CEC 8)

· A design for instruction; (CEC 4, CEC 7, CEC 8)



ACTING:

· Instructional decision-making that facilitates student learning; (CEC 7)



REFLECTING

· Analysis of student learning; (CEC 8)

· Evaluation of self as teacher of the unit.  (CEC 9)



CEC STANDARD 1: FOUNDATIONS

How assessment aligns with CEC Standard #1: Elementary/middle graduate teacher candidates identify the relationship of special education to the organization of the school (ICC1K3), the influences of families and their role within the school (ICC1K7) and impact of dominant cultures within the school  (ICC1K9).  Teacher candidates describe the potential impact of language differences, cultural differences, and values on the learning of students at the school (ICC1K10).  The continuum of placements within the district and school are described (IGC1K5, IGC1K8) and the supports available to meet the health, behavior, communication/language and sensory needs are described (IGC1K4).  A description of the learning needs of students with ELN, and the identification of assessments (and their limitation) that have been used to determine the characteristics of students with disabilities in their teaching placement (ICC1K5, ICC1K6).  This standard is assessed primarily in rubric sections:  Contextual Factors.





CEC STANDARD 4: INSTRUCTIONAL STRATEGIES 

How assessment aligns with CEC Standards #4:  Elementary/middle graduate teacher candidates provide a description of the evidence based instructional strategies that best support their students with exceptional learning needs  (ICC4K1, IGC4K2-6). This includes a record of student past performance, modifications to support each student’s learning style and the implications of each student’s learning needs on their past and current performance.  Teacher candidates summarize the past effective practices that support learning.  These are individualized to each student’s needs and may include instructional materials and strategies that foster student learning  (ICC4S3), strategies that are most effective in generalizing skills in different learning environments (ICC4S4), behavioral strategies to provide student feedback and self-management (ICC4S5), and strategies to promote successful transitions (ICC4S6).  Additional relevant information is described in terms of the methods to support individual students in terms of reading, mathematics, organization, comprehension, memory, vocabulary, writing and oral language (ICC4S3-6, IGC4S2-16).  Teacher candidates use information gathered on students to develop lessons that match their learning similarities and differences.  Student needs in areas of social/behavioral awareness (ICC4S5), pace of learning (IGC4S6), problem solving (ICC4S2), individual student needs in areas of study skills (IGC4S3), reading  (IGC4S4), mathematics (IGC4S5), organization (IGC4S6), memory (IGC4S11), and transitions (ICC4S6).   Selection of adapted materials and other assistive technology (IGC4S7) are chosen based on the analysis of the characteristics of learners and the expectations of the environment (classroom, vocational, community).  This standard is assessed under rubric sections: Contextual Factors, Learning Goals, Design for Instruction.



CEC STANDARD 7: INSTRUCTIONAL PLANNING.  

How assessment aligns with CEC Standard #7:  Elementary/middle graduate teacher candidates plan a unit and a series of relevant lessons to meet the individual needs of students with mild/moderate exceptional learning needs (ICC7S10).  Teacher candidates prepare/organize materials (ICC7S11) and plan instructional time (ICC7S12) to match student needs and the school’s curriculum.  The lessons reflect the scope and sequences of general and special curricula (ICC7K1) and are linked the Rhode Island learning expectations (ICC7K3).  Teacher candidates develop lesson-based objectives (ICC7S6) that link to longer range plans (IEP goals) that are evaluated and modify instruction in response to ongoing assessment data (ICC7S15).  Instructional planning clearly identifies materials chosen to support content and student learning (ICC7S8, IGC7S2), social and/or behavioral learning needs (IGC7S14, ICC7S7, IGC7K1, IGC7S1) of the intended students.  Teacher candidates utilize available technology to support student learning (ICC7K4).  Teacher candidates design instruction that match student receptive and/or expressive communication needs (ICC6K4, IGC6K3, IGC6S5-6), embedding assistive technology as appropriate to the learners.   Instructional procedures are selected to match student abilities, and involve careful collaboration with teacher assistants and related service personnel (ICC7S2).  Based on their reflection, teacher candidates evaluate student learning and re-prioritize student needs (ICC7S1) and modify future instruction (ICC7S13, ICC7S15) based on evaluation results.  CEC Standard #7 is assessed primarily under rubric sections: Learning Goals and Objectives, Design for Instruction, Instructional Decision Making, and Analysis of Student Learning. 



CEC STANDARD #8: ASSESSMENT     

How assessment aligns with CEC Standard # 8: Teacher candidates evaluate students continually to assess growth in academic content areas in general education curriculum, social-emotional development, and for purposes of IEP planning.  During the elementary/middle graduate internship in the TCWS, teacher candidates demonstrate assessment skills by selecting appropriate baseline assessments (IGC8S2-3, IGC8S2) considering reliable methods of response of individuals who lack typical communication and performance abilities (IGC8S4). Records of performance are created, and data captured (ICC8S9). Teacher candidates interpret assessment results (ICC8S5) in combination with relevant background learning information (ICC8S1) to determine the learning objectives that are appropriate for their students.  In lesson planning and implementation, teacher candidates use student background information to develop criterion for acceptable performance (ICC8S1, ICC8S5).  As the lesson progress, teacher candidates evaluate instruction and monitor progress of individuals with exceptional learning needs (ICC8S8) considering the communication/response modes for students with atypical abilities (IGC8S4).  Teacher candidates use assessment information in program decisions 

(ICC8S6).  Teacher candidates report results effectively (ICC8S7) and provide an explanation for the revisions based on assessment results (ICC8S8, ICC8S5).  CEC Standard 8 is primarily evaluated under the TCWS rubric sections: Learning Goals and Objectives, Assessment Plan, Design for Instruction, and Analysis of Student Learning.



CEC STANDARD #9: PROFESSIONAL AND ETHICAL PRACTICE    

How assessment aligns with CEC Standard # 9: Elementary/middle graduate teacher candidates are guided by the ethical and professional standards of the Council for Exceptional Children.  In the final section of their TCWS, teacher candidates self-reflect on their practice within the CEC Code of Ethics (ICC9S1) and convey their current practice and plans for future growth (ICC9S9, ICC9S11).  As they describe their experience, they evaluate areas of future growth to develop the highest education for individuals with ELN, (ICC9S5), and use language effectively to convey a clear description of their learning (ICC9S8).  To prepare themselves for their professional role as educators, teacher candidates reflect on their areas of teaching strength and areas in need of further development and knowledge (ICC9S10), and plan the professional activities (ICC9S12) that will further improve their commitment to providing high quality education and evidence-based practice (ICC9S5, ICC9S13).  They identify sources of information to further address their information needs (ICC9S10, IGC9S1).  CEC Standard 9 is primarily evaluated under the TCWS rubric section: Reflection on Student Teaching.





c. A brief analysis of the data findings;

The TCWS began full implementation in Spring 2010.  Overall elementary/middle graduate teacher candidates’ (n=10) performance on the TCWS indicates their performance at the Acceptable or Target level on all indicators that challenge students on a range of CEC standards.   Data are young and quite small, but no clear areas of weakness were identified in the analysis of data.  Teacher candidates are required to achieve the level of “Acceptable” to graduate, and the level of Target is only provided when a student demonstrates exceptional abilities in the assessed component.  



d.  An interpretation of how that data provides evidence for meeting standards: 

An overall analysis over the past two semesters identifies all teacher candidates performed at an acceptable level (or higher) on the Teacher Candidate Work Sample. Data of teacher candidate performance conveys that CEC standards were met by:



PLANNING

· Contextual factors related to the community and students to be taught; (CEC 1) 

All teacher candidates met or exceeded standards on all indicators, and demonstrated their ability to convey responsibilities of special educators to meet the needs of students with severe disabilities, the role of assessment and the influences of assessment in identifying students, and making placement decisions within a school district and within a school, the influence of culture and families in the school, knowledge of the district’s implementation of concepts of least restrictive environment  in providing support to students with disabilities, and the school’s implementation of positive behavior support and intervention. 



· Learning goals and unit objectives aligned with state or district content standards;(CEC 7, CEC8)

All teacher candidates met or exceeded standards on all indicators, and demonstrated their ability to prioritize focus of instruction (scope and sequence), develop a plan learning plan that addresses student difference and similarities, and link the goals and objectives to standards. Identified goals and objectives were developed based on teacher candidate assessment of current student performance, utilizing assessments and procedures to capture student abilities.



· An assessment plan designed to assess student learning before, during and after instruction; (CEC 8)

All teacher candidates met or exceeded standards on all indicators, as demonstrated their ability to develop an assessment plan that is selected/modified to capture student learning consistent with the defined objectives.  Teacher candidates consider student abilities (behavior, communication, sensory, attention, prior learning, technology needs) when developing their assessment plan.  



· A design for instruction; (CEC 4, CEC 7, CEC 8)

All teacher candidates met or exceeded standards on all indicators, as demonstrated their ability to plan instruction that conveyed understanding of the effective strategies to support student need, utilized resources, materials, and assistive technology to enhance student learning, and assessed student learning.  Teacher candidates demonstrated self reflection to identify lesson strength and areas for change to further develop student learning.  Each teacher candidate also utilized the technology that was available in their placement.



ACTING

· Instructional decision-making that facilitates student learning; (CEC 7) 

All teacher candidates met or exceeded standards on all indicators, as demonstrated their ability to review their instruction, and make responsive adjustments to their instruction based on their self-reflection and group analysis.  Student learning of defined objectives, behavioral support, communication, class structure, and/or materials were all areas considered by teacher candidates in decisions.



REFLECTING

· Analysis of student learning; (CEC 8)

All teacher candidates met or exceeded standards on all indicators, as demonstrated their careful analysis of student data, linking components of instruction that facilitated maximum student growth.  Teacher candidates interpreted data and reported their assessment findings using strength-based language.



· Evaluation of self as teacher of the unit.  (CEC 9) 

All teacher candidates met or exceeded standards on all indicators.  Strengths of teacher candidate performance were self-reflection of their learning and practice consistent with CEC standards during their experience.  Another relative strength was demonstration of teacher candidate’s plans for professional growth to improve practice. 


CEC Assessment #3

Assessment of candidate ability to plan instruction

GUIDANCE AND RUBRIC

 FOR TEACHER CANDIDATE WORK SAMPLE





[bookmark: _Toc238519049]Overview of FSEHD Teacher Candidate Work Sample (TCWS)

	

The Vision 

Teacher candidates will design a Teacher Candidate Work Sample (TCWS) centered on an instructional unit that provides evidence of their ability to facilitate student learning by:



• Using information about the learning-teaching context and student individual differences to set learning goals and plan instruction and assessment. 



• Setting significant, challenging, varied, and appropriate learning goals and unit objectives. 



• Using multiple forms of assessment aligned with learning goals to assess student learning before, during, and after instruction. 



• Designing instruction for specific unit objectives, student characteristics and needs, and learning contexts. 



• Using regular and systematic evaluations of student learning to make instructional decisions. 



• Using assessment data to profile student learning and communicate information about student progress and achievement. 



• Reflecting on his or her instruction and student learning in order to improve teaching practice and increase student motivation and achievement. 




The Assignment 

During Student Teaching, candidates are required to teach a comprehensive unit for the purpose of the TCWS.  The TCWS contains six teaching processes identified by research and best practice as fundamental to improving student learning. These six teaching processes fit into the FSEHD Conceptual Framework themes of Knowledge, Pedagogy, Diversity, and Professionalism.  As a reflective practitioner, the teacher candidate also plans, acts, and reflects to inform practice.



Each Teaching Process of the TCWS is followed by the Task, a Prompt, and a Rubric that defines various levels of performance. The Rubrics are used to evaluate the TCWS. The prompts/directions/tips support the construction of the TCWS. 



The components of the TCWS include*:



PLANNING

· Contextual factors related to the community and students to be taught;

· Learning goals and unit objectives aligned with state or district content standards;

· An assessment plan designed to assess student learning before, during and after instruction, and;

· A design for instruction; 



ACTING

· Instructional decision-making that facilitates student learning;



REFLECTING

· Analysis of student learning and evaluation of self as teacher of the unit.



The final component of the TCWS is a comprehensive reflection on the overall Student Teaching experience and a plan for future professional development.



Examples of units might include:

· The writing process in a special education placement;

· A poetry unit in an elementary classroom for language arts;

· Linear equations unit in a middle school mathematics classroom;

· The solar system in a science classroom;

· The short story as a literary genre in middle/secondary English;

· Tobacco prevention in a health education class.







[bookmark: _Toc238519050]
Teaching Processes Assessed by the TCWS



The following Teaching Processes and Indicators are adapted from the Renaissance Candidate Work Sample.



Process 1:  Contextual Factors 

The candidate uses information about the learning-teaching context and student individual differences to set learning goals, plan instruction and assess learning. 



· Demonstrates knowledge of district, community, school, and classroom factors 

· Presents knowledge of characteristics of class members 

· Describes knowledge of students’ skills and prior learning 

· Demonstrates knowledge of characteristics of specific students and approaches to differentiate learning 

· Includes implications for instructional planning and assessment 



Process 2:  Learning Goals 

The candidate sets significant, challenging, varied and appropriate learning goals and unit objectives. 



· Sets unit learning goals and unit objectives

· Aligns unit objectives with national, state or local standards 

· Selects unit objectives that are significant, challenging and varied 

· Describes unit objectives clearly

· Chooses unit objectives that are appropriate for students

· Provides a coherent rational for teaching the unit



Process 3:  Assessment Plan 

The candidate uses multiple forms of assessment aligned with unit objectives to assess student learning throughout the unit.



· Includes multiple forms of assessment 

· Aligns unit objectives and assessments

· Justifies assessment methods

· Adapts assessments based on the individual needs of students 

· Provides visual organizer of assessment plan 

· Demonstrates technical soundness

· Provides a rationale for the assessment plan




Process 4:  Design for Instruction 

The candidate designs instruction as is required in the particular program in order to meet broad learning goals and specific unit objectives.  The design takes into account student characteristics and needs, learning contexts, and standards of the discipline. (Candidates should use the lesson plan that follows)



· Aligns instruction with Learning Goals and Unit Objectives

· Demonstrates accurate representation of content 

· Includes lesson and unit structure 

· Uses a variety of instructional strategies and techniques

· Uses contextual information and data to select appropriate and relevant activities, assignments and resources 

· Uses technology 

· Articulates intended behavior, social interaction, and student engagement



Process 5:  Instructional Decision-Making 

The candidate uses ongoing analysis of student learning to make instructional decisions. 



· Rethinks plans for a group of students

· Modifies plans for a group of students based on analysis of student learning 

· Explains the modifications made for a group of students (re: learning goals & unit objectives)

· Rethinks plans for an individual student

· Modifies plans for an individual student based on analysis of student learning 

· Explains the modifications made for an individual student (re: learning goals & unit objectives)



Process 6:  Analysis of Student Learning 

The candidate uses assessment data to profile student learning, communicate information about student progress and achievement, and evaluate his/her own teaching. 



· Aligns analysis with selected unit objectives 

· Presents graphs accurately and clearly

· Includes evidence of impact on student learning 

· Describes insights on effective instruction  and assessment

· Evaluates own role and describes implications for future teaching



Final TCWS Component:  Candidate Reflection on Student Teaching Experience

Reflective practitioners continually and consciously evaluate their choices and actions. 



· Describes learning gained in the Student Teaching experience.

· Connects RIPTS and SPA standards to Student Teaching experience.

· Connects FSEHD Conceptual Framework to Student Teaching experience.

· Provides plans for professional development











LESSON PLAN TEMPLATE

DEPARTMENT OF SPECIAL EDUCATION





Teacher Candidate’s Name ____________________________           Date__________



Lesson Content Area:



Objectives of the lesson:





Aligned with Content Standards (list standard(s) and description)









Brief description of individuals (students and professionals) involved in the lesson







Materials/Resources used in the lesson: 







A brief sequence of lesson including induction, lesson body, and closure



1. Induction:





2.





3.





4.





5. Closure:







Differentiation of instruction to meet student needs:









Assessment plan for each stated objective:











Supports for Positive Learning Environment (Classroom Climate)











Describe use of Technology (if applicable) in lesson development, implementation and/or student involvement in technology.












Reflection of Lesson (maximum 2 pages)





Describe how decisions were made for lesson planning and implementation





Discuss the strengths and weaknesses of the lesson and generate appropriate ideas for possible improvements





Analyze/assess student engagement





Analyze/assess progress toward meeting in identified lesson objectives





Analyze/assess classroom management issues







Describe how the demeanor, actions and reactions of participants (students/teacher candidate) affect the classroom climate and individual students.





Identify concrete goals to focus on for future lessons.




		ASSIGNMENT 3: Analysis of Communication	













Contextual Factors Rubric



Teaching Process: The candidate uses information about the learning/teaching context and student individual differences to set learning goals and unit objectives, plan instruction and assess learning. 



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

Acceptable 

		5-6

Target 

		SCORE



		Part I:  The Macro Context



		Knowledge of District, Community, and School  (RIPTS 1)

ICC1K3, 7, 9-10

IGC1K4,5,8

ICC2K3-4, ICC3K3

		Candidate displays minimal, irrelevant, or biased knowledge of the characteristics of the district, community, school, and classroom. 

		Candidate displays a general understanding of the characteristics of the district, community, and school that may affect learning. 

		Candidate displays a comprehensive understanding of the characteristics of the district, community, and school that may affect learning, including cultural, linguistic, environmental, and family characteristics.

		



		Part II:  The Micro Context



		Physical Classroom

(RIPTS 6)

(CEC 5)





		Candidate displays minimal, irrelevant, or biased knowledge of the physical classroom, including available technology and resources, rules and routines, grouping patterns, social climate, and scheduling.

		Candidate displays a general understanding of the characteristics of the physical classroom, including available technology and resources, rules and routines, grouping patterns, social climate, and scheduling.

		Candidate displays a comprehensive understanding of the characteristics of the physical classroom, including available technology and resources, rules and routines, grouping patterns, social climate, and scheduling. Candidate identifies behavior management strategy, routines, and positive intercultural supports.

		



		Knowledge of Characteristics of Class Members

(RIPTS 4)

ICC3K1-3; 

IGC3K1-3                     (as appropriate)



		Candidate displays minimal, stereotypical, or irrelevant knowledge of characteristics of class members and how it may affect learning.

		Candidate displays a general understanding of characteristics of class members and how it may affect learning.

		Candidate displays a thorough and explicit understanding of characteristics of class members and how it may affect learning. Candidate identifies exceptional conditions, medical conditions, hearing/vision impairments, auditory processing issues.

		



		Knowledge of Students’ Skills 

And Prior Learning 

(RIPTS 3)

ICC3K1-2

ICC1K5-6

		Candidate displays little or irrelevant knowledge of students’ skills and prior learning. 

		Candidate displays a general understanding of students’ skills and prior learning that may affect learning in the current context. 

		Candidate displays a thorough and explicit understanding of students’ skills and prior learning that may affect learning in the current and future contexts. Candidate identified the impact on learners’ academic, social abilities, attitudes, interests and values.

		



		Knowledge of Characteristics of Specific Students and Approaches to Differentiate Learning (RIPTS 4)

ICC4K1, IGC4K2-6 IGC1K7, 9, ICC3K2 IGC3K1-3 











		Candidate displays minimal, stereotypical, or irrelevant knowledge of characteristics of specific students and approaches to learning (e.g., interests, abilities/disabilities, learning styles/ modalities).

		Candidate displays a general understanding of characteristics of specific students and approaches to learning (e.g., interests, abilities/disabilities, learning styles/ modalities).

		Candidate displays a thorough and explicit understanding of characteristics of specific students and approaches to learning for the individual student. (e.g., specialized materials, behavioral prevention/ intervention strategies,  abilities and disabilities, learning styles/ modalities)

		



		Part III:  Instructional Implications



		Implications for Instructional Planning and Assessment 

(RIPTS 4)

ICC4S3-6

IGC4S2-16            

 (as appropriate to students)

IGC1K9

		Candidate does not provide implications for instruction and assessment based on student individual differences and district, community, school, and classroom characteristics OR provides inappropriate implications. 

		Candidate provides general implications for instruction and assessment based on student individual differences and district, community, school, and classroom characteristics. 

		Candidate provides specific implications for instruction and assessment based on student individual differences and district, community, school, and classroom characteristics, laws and policies.

Candidate identifies instructional strategies, self-understanding, assistive technology, health policies, behavioral supports provided.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.



Highly professional presentation.

		







TOTAL______/42

Comments:


Learning Goals and Unit Objectives Rubric



Teaching Process: The candidate sets significant, challenging, varied and appropriate learning goals and unit objectives.  Addresses CEC Standard 7-Instructional Planning.



		Rating → 

Indicator ↓ 

		1-2

Unacceptable

		3-4

Acceptable

		5-6

Target

		SCORE



		Part I



		Learning Goals

(RIPTS 2)



ICC7K2

ICC7S1

		Learning goals do not reflect the big ideas and outcomes of the unit.  They are less than significant, challenging, varied and appropriate.

		Learning goals reflect the big ideas and outcomes of the unit.  They are somewhat significant, challenging, varied and appropriate.

		Learning goals reflect the big ideas and outcomes of the unit.  They are significant, challenging, varied and appropriate.   Candidate’s goals mirror the scope and sequence of general curricula.



		



		Part II



		Alignment with National, State or Local Standards 

(RIPTS 2) ICC7K3

		Unit objectives are not aligned with national, state or local standards. 

		Some unit objectives are aligned with national, state or local standards. 

		Most of the unit objectives are explicitly aligned with national, state or local standards. 



		



		Classification of Unit Objectives

(RIPTS 5) ICC7S1

		Unit objectives are not significant, challenging, or varied. 

		Some unit objectives are somewhat  significant, challenging, and varied. 

		All unit objectives are significant, challenging, and varied, and prioritized based on individual needs.





		



		Clarity 

(RIPTS 8)

ICC7S6

ICC8S4  ICC8S8-9

IGC8S3-4

		Unit objectives are not stated clearly and are activities rather than learning outcomes. 

		Some of the unit objectives are clearly stated as learning outcomes. 

		Most of the unit objectives are clearly stated as learning outcomes to evaluate instruction, capture, and monitor progress of students.





		



		Appropriateness 

For Students 

(RIPTS 3)



IGC8S3

		Unit objectives are not appropriate for the development, pre-requisite knowledge, skills, experiences, or other student needs. Few unit objectives will move students towards meeting learning goals.

		Some unit objectives are appropriate for the development, pre-requisite knowledge, skills, experiences, and other student needs.  Some unit objectives will move students towards meeting learning goals.  

		Most unit objectives are appropriate for the development, pre-requisite knowledge, skills, experiences, and other student needs. Most unit objectives will move students towards meeting learning goals.  Candidates use appropriate assessments, adapted to the unique sensory, physical, communication needs of the students.



		








		Part III



		Rationale / Purpose

(RIPTS 4)

IGC8S2-4



		A superficial statement of rationale is included.  

The rationale requires more detail to explain why this unit is important to teach to the intended population.  

Explanation of appropriateness of objectives is superficial or inaccurate.

		A statement of rationale is included.  

The rationale partially explains why this unit is important to teach to the intended population.

Explanation of appropriateness of objectives is clear and somewhat accurate.

		A clearly written, rich statement of rationale is included.  

The rationale explains why this unit is important to teach to the intended population.

Explanation of appropriateness of objectives is rich, insightful and mostly accurate. Candidate justifies program/ unit, integrates social, life skills, consideration of student age, and includes focus on communication needs.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  





Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		







TOTAL______/42

Comments:








Assessment Plan Rubric



Teaching Process: The candidate uses multiple forms of assessment aligned with unit objectives to assess student learning throughout the unit. Addresses CEC Standard 8: Assessment

		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Part I: Visual Organizer



		Visual Organizer 

Format

(RIPTS 9)

ICC8S8-9

IGC8S1-4



		The organizer does not clearly present: 

· how the objectives are lined up with the assessments; and/or 

· the justification for the method of each assessment; and/or 

· any appropriate adaptations of the assessments.

		The organizer clearly presents: 

· how some of the objectives are lined up with the assessments; and/or

· the justification for the method of some assessments is incomplete or  inappropriate; and/or 

· some assessment adaptations are missing or inappropriate.

		The Candidate clearly presents: 

· how all the objectives are lined up with the assessments; and 

· the justification for the method of all assessments; and

· appropriate adaptations for all assessments within this context with these students

Candidate’s identified objectives align with students’ learning needs, and accommodate unique abilities. 

		



		Multiple Forms of Assessment 

(RIPTS 9)

ICC8S8-9

IGC8S1-4



		The assessment plan: includes only one assessment form; does not assess students before, during, or after instruction. 

		The assessment plan:  

includes multiple forms of assessment; some are performance-based; and assess before, during, and after instruction. 

		The assessment plan includes multiple forms of assessment that assesses student performance before and after instruction. 

Assessment may include observation or analysis of student work, as appropriate for students.

		



		Alignment of Unit Objectives and Assessments. 

(RIPTS 9)



ICC8S3

ICC8S8-9

IGC8S1-4



		Very few or none of the objectives:

are aligned with the overall assessment plan: none of the assessments are congruent with objectives in terms of  content and cognitive complexity. 

		Some of the objectives:

are aligned with the overall assessment plan: some assessments are congruent with objectives in terms of  content and cognitive complexity.





		Most/all of the objectives:

are aligned with the overall assessment plan; all assessments are congruent with the objectives in terms of content and cognitive complexity.

Candidate’s records identify specific areas of student growth/difficulty.  Technology is used when appropriate to the assessment task.

		



		Rationale for  Assessment Choices

(RIPTS 9)



ICC8S8-9

IGC8S1-4

		Assessment choices do not match the unit objectives/context or, there is no evidence that unit objectives or student characteristics played a part in determining assessment method. 



		Assessment choices somewhat match the unit objectives/context seems adequate, but this information has to be inferred or searched for; or, some of the methods might be improved.  



		Assessment choices match the unit objectives/ context; the rationale for the choice mentions the unit objective and/or student characteristics. 

		



		Adaptations Based on the Individual Needs of Students 

(RIPTS 4)

ICC8S8-9

IGC8S1-4





		Candidate does not adapt assessments at all or adaptations are limited in scope to meet the individual needs of students;

these assessments are inappropriate. 

		Candidate makes adaptations to some assessments that are appropriate to meet the individual needs of some students. 

		Candidate makes adaptations to most/all assessments that are appropriate to meet the individual needs of all students. 



		








		Part II: Narrative



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Rationale for Assessment Plan

(RIPTS 9)



ICC8S8-9

IGC8S1-4

		Provides an inadequate statement about pre, formative, and summative assessments and their appropriateness for measuring learning within this context with these students.

		Provides adequate statement about pre, formative, and summative  assessments and their appropriateness for measuring learning within this context with these students.

		Candidate provides clear and insightful statement about pre, formative, and summative  assessments and their appropriateness for measuring learning within this context with these students.

		



		Scoring Procedures

(RIPTS 9)

ICC8S8

IGC8S3

		Scoring procedures are absent or inaccurate; items or prompts are poorly written; directions or procedures are confusing to students

		Some scoring procedures are explained; items or prompts are clearly written; some directions or procedures are clear to students

		Most/all scoring procedures are explained; all items or prompts are clearly written; all directions or procedures are clear to students

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		








Design for Instruction Rubric



Teaching Process: The candidate designs instruction as is required in the particular program in order to meet broad learning goals and specific unit objectives.  The design takes into account student characteristics, needs, learning contexts, and standards of the discipline. 

Addresses CEC Standards 4- Instructional Strategies, 7-Instructional Planning, 8-Assessment



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Use of Pre-Assessment Data

(RIPTS 8) ICC8S1,5,6,8



		Pre-assessment data is presented but the format is difficult to navigate.



A clear explanation of how pre-assessment data influenced instructional design is lacking.

		Pre-assessment data is presented in an organized format.



A clear explanation of how pre-assessment data influenced instructional design is lacking.

		Pre-assessment data is presented in an organized, detailed format.



A rich, insightful explanation of how pre-assessment data influenced instructional design is provided.



Background information and baseline data clearly inform criterion for acceptable performance in lesson.  

		



		Unit Visual Organizer

(RIPTS 2)

		The visual organizer is difficult to navigate.



The lessons within the unit are not logically organized (e.g., sequenced).

		An organized visual organizer is provided.



Most of the lessons within the unit are logically sequenced.



Lessons appear to be somewhat useful in moving students toward achieving the learning goals.



		An organized, detailed visual organizer is provided.



All lessons within the unit are logically sequenced.



Lessons are useful in moving students toward achieving the learning goals.

		



		Lesson Plan

CEC Standard

Links



		CEC 7: INSTRUCTIONAL PLANNING

1-Description of Lesson (ICC7S10)

2-Link to standards  (ICC7K2-3)

3-AT used (ICC7K4, IGC7S4)

4-Adapt.Materials & Equipment

ICC7S8, IGC7S2

Technology ICC7K4, IGC7S4

Behavioral Supports, Visual/Hearing supports (IGC7S14, IGC7K1, IGC7S1)



5- Plan of support for paraeducators  and related service professionals

(ICC7S2) if applicable

		6-Embedded Aug. com. To support learning

ICC6K4, IGC6K3; IGC6S-S5 (as appropriate)



7-Prerequisite skills  used to guide instruction (ICC7S1)



8-Links to IEP objectives (academic, social, communication, transition  domains) ICC7S7, IGC7S6 (transition, independent living, career education)

As appropriate to student’s IEP/age



9-Assessment  (CEC #8)



10-Reflection of Lesson (ICC7S13)

· Process and lesson implementation

· Student academic skill development, expanded core curriculum, communication/social skills/DL skills 



		

		CEC 4- INSTRUCTIONAL STRATEGIES

· ICC4S3- Adapts instruction based on characteristics of students. 

· ICC4S2 -Teach problem solving

· ICC4S5- teach student to self-awareness/control, PBIS strategies



		IGC4S7-AT/adaptations

IGC4S13- teach across curricula

Adapts instruction as appropriate to meet student needs in:

· Study skills (IGC4S3)

· Reading Challenges (IGC4S4)

· Mathematics (IGC4S5)

· Organization (IGC4S6)

· Behavior (IGC4S9)

· Memory (IGC4S11)

· Transitions (ICC4S6)








		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Lesson Plans

(RIPTS 2)





		Lesson plans are missing required components.

		Lesson plans contain required components.



		Candidate develops lesson plans that contain required components in rich detail.

		



		

		Candidate’s use of content appears to contain numerous inaccuracies.





		Candidate’s use of content appears to be mostly accurate.

		Candidate’s use of content appears to be accurate.

		



		

		Content seems to be viewed more as isolated skills and facts 

rather than as part of a larger conceptual structure.





		Shows some awareness of the big ideas or structure of the discipline.

		Focus of the content is congruent with the big ideas or structure of the discipline.

		



		

		Instruction incorporates little variety of instructional strategies and techniques across instruction, activities, assignments, and resources.

		Instruction incorporates some variety of instructional strategies and techniques across instruction, activities, assignments, or resources. 



		Instruction incorporates a significant variety of instructional strategies and techniques across instruction, activities, assignments, and/or resources. 

		



		

		Heavy reliance on textbook or single resource (e.g., work sheets).

		Some reliance on textbook, some variety of resources.

		The use of a variety of resources makes a clear contribution to learning





		



		Alignment with Learning Goals and Unit Objectives

(RIPTS 2)

ICC7K2-K3

		Few lessons are explicitly linked to unit objectives.



Few learning tasks, assignments and resources are aligned with unit objectives.



Not all unit objectives are covered in the design. 

		Most lessons are explicitly linked to unit objectives.



Most learning tasks, assignments and resources are aligned with unit objectives.



Most unit objectives are covered in the design. 





		All lessons are explicitly linked to unit objectives.



All learning tasks, assignments and resources are aligned with unit objectives.



All unit objectives are covered in the design. 

		



		Classroom Climate

(RIPTS 6)

ICC5S1

ICC5S4-5

ICC5S10,11





		Candidate does not articulate how s/he will create a supportive learning environment that encourages appropriate standards of behavior,  positive social interaction, active engagement in learning, and self-motivation for all students.

		Candidate articulates plans in which some aspects contribute to a supportive learning environment that encourages appropriate standards of behavior,  positive social interaction, active engagement in learning, and self-motivation for all students.



		Candidate consistently articulates plans that are likely to create a supportive learning environment that encourages appropriate standards of behavior, positive social interaction, active engagement in learning, and self-motivation for all students.

		



		

Comments 








		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Use of Technology 

(RIPTS 2)

ICC7S8

specialized materials



ICC7K4

IGC5S2, IGC4S7

Identifies Assistive technology use





		Technology is inappropriately used OR candidate does not use technology or provide a rationale for its omission.



A description of how planning and/or instruction could be enhanced with the use of technology is absent.

		Candidate uses technology appropriately.



Technology contributes to teaching and learning. 



OR



Candidate provides a clear rationale for omission of technology AND describes how planning and/or instruction could be enhanced with the use of technology.



Candidate includes some additional description of adapted materials, positioning devices, assistive technology (low tech and/or high tech), augmentative communication, computers to support learning

		Candidate consistently integrates appropriate technology.



Use of technology makes a significant contribution to teaching and learning. 



Candidate Includes adapted materials, positioning assistive technology (low tech and/or high tech), augmentative communication, computers to support learning

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		







TOTAL______/42

Comments:  




Instructional Decision-Making Rubric



Teaching Process: The candidate uses on-going analysis of student learning to make instructional decisions.  Addresses CEC Standard 8- Assessment and CEC Standard 7: Instructional Planning



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Part I



		Rethinking Your Plans for a Group of Students

(RIPTS 3)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Instructional decisions lack evidence that support the need for a change in plans; are inappropriate and not pedagogically sound. 

		Instructional decisions show some evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		Candidate’s Instructional decisions show significant evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		



		Revisions for a Group of Students Based on Analysis of Student Learning 

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Candidate treats class as “one plan fits all” with no revisions or revisions of the instructional plan are not connected to students’ responses or learning. 

		Some revisions of the instructional plan are made: to address student needs; based on the analysis of student learning; based on best practice; based on contextual factors. 

		Many appropriate revisions of the instructional plan are made: to address student needs; are informed by a thorough and thoughtful analysis of student learning/performance;

based on best practice;

based on contextual factors.  

		



		Explanation of the Modifications Made for a Group of Students (re: Learning Goals & Unit Objectives)

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Explanation of revisions is not connected to learning goals & unit objectives. The connections between the revisions and learning goals/unit objectives are superficial or absent.

		Explanation of the revisions made provides some connection to learning goals & unit objectives. The connections between the revisions and learning goals/unit objectives are appropriate.

		Explanation of revisions made specifies connection to learning goals & unit objectives clearly and completely. The connections between the revisions and learning goals/unit objectives are significant and insightful.

		



		Part II



		Rethinking Your Plans for an Individual Student

(RIPTS 3)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Instructional decisions lack evidence that support the need for a change in plans; are inappropriate and not pedagogically sound. 

		Instructional decisions show some evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		Instructional decisions show significant evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		



		Revisions for an Individual Student Based on Analysis of Student Learning 

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Candidate treats class as “one plan fits all” with no revisions or revisions of the instructional plan are not connected to this student’s  responses or learning. 

		Some revisions of the instructional plan are made: to address this student’s needs; based on the analysis of this student’s learning; based on best practice; based on contextual factors. 

		Many appropriate revisions of the instructional plan are made: to address this student’s needs; are informed by a thorough and thoughtful analysis of this student’s learning/performance;

based on best practice;

based on contextual factors.  

		



		Explanation of the Revisions Made for an Individual Student (re: Learning Goals & Unit Objectives)

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Explanation of revisions made lack detail with respect to learning goals & unit objectives.  The connections between the revisions and learning goals/unit objectives are superficial or absent. 

		Explanation of revisions made provide some detail with respect to learning goals & unit objectives. The connections between the modifications and learning goals/unit objectives are appropriate.

		Explanation of revisions made provide much detail with respect to learning goals & unit objectives.  The connections between the revisions and learning goals/unit objectives are significant and insightful.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		







TOTAL______/42

Comments:




Analysis of Student Learning Rubric



Teaching Process: The teacher candidate uses assessment data to profile student learning, communicate information about student progress and achievement, and evaluate his/her own teaching.                                 CEC Standards 7 and 8

		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Part I

		



		Alignment with Selected

Unit Objectives 

(RIPTS 9)





		Analysis of student learning:

· is not aligned with selected unit objectives; and/or

· provides a superficial profile of student learning relative to the objectives for the whole class, subgroups, and two individuals.

		Analysis of student learning: 

· is partially aligned with selected unit objectives;

· provides a somewhat comprehensive profile of student learning relative to the objectives for the whole class, subgroups, and/or two individuals. 

		Analysis of student learning: 

· is fully aligned with selected unit objectives;

·  provides a comprehensive profile of student learning for  two of the following groups: the whole class, subgroups, and/or two individuals. 

		



		Clarity and Accuracy of Presentation of Graphs

(RIPTS 9)

ICC8S5

		Presentation is not clear; does not accurately reflect the data. 

		Presentation is clear and logical; reflects the data somewhat accurately. 

		Presentation is clear and logical; accurately reflects the data. 

		



		Interpretation of Data 

(RIPTS 9)

ICC8S8, ICC7S6, ICC7S13,ICC7S15

ICC8S7, ICC8K1



		Interpretation is inaccurate; conclusions are missing or unsupported by data. 

		Interpretation is somewhat accurate; some conclusions supported by data. 

		Interpretation is meaningful and technically accurate; appropriate conclusions are supported by the data. Teacher candidates effectively communicate assessment results using  appropriate terminology.

		



		Evidence of Impact on Student Learning 

(RIPTS 9)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Analysis of student learning fails to include evidence of impact on student learning in terms of numbers of students who achieved and made progress toward the selected unit objectives and the amount of improvement they made.





		Analysis of student learning includes some evidence of the impact on student learning in terms of numbers of students who achieved and made progress toward the selected unit objectives and the amount of improvement they made.  

		Analysis of student learning includes clear evidence of the impact on student learning in terms of proportion of students who made progress toward the selected unit objectives and the amount of improvement they made. 

		



		

		



		Insights on Effective Instruction  and Assessment

(RIPTS 10)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Lacks reasonable hypotheses for why some students did not meet the selected objectives.



Provides an inaccurate or no description of why some tasks or assessments were more successful than others.

		Explores reasonable hypotheses for why some students did not meet the selected objectives. 



Provides a basic description of successful and unsuccessful tasks or assessments.



		Explores reasonable hypotheses for why all 3 categories of students did not meet the selected objectives. 



Provides a detailed explanation of successful and unsuccessful tasks and assessments.



		








		Self Evaluation and Implications for Future Teaching 

(RIPTS 10)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Provides few or no ideas or inappropriate ideas for redesigning unit objectives, instruction, and assessment. 



Lacks rationale.

		Provides some ideas for redesigning unit objectives, instruction, and assessment.



Offers a general rationale for why these changes would improve student learning. 

		Provides ideas for redesigning unit objectives, instruction, and assessment.



Offers a specific rationale as to why these modifications would improve student learning. 

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		





TOTAL______/42



Comments:  




Candidate Reflection on Student Teaching Experience Rubric



Teaching Process: Reflective practitioners continually and consciously evaluate their choices and actions. 

		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Description of Incidents

(RIPTS 10)

		Candidate provides a general description that lacks examples of incidents to tell what was learned during the Student Teaching experience.  

		Candidate provides a description containing some examples to tell what was learned during the Student Teaching experience.  

		Candidate provides a detailed description using specific and concrete examples to tell what was learned in Student Teaching.  

		



		Description of effect on Student Teaching experience

(RIPTS 10)

ICC9S9- self reflection

ICC9S11 reflect on practice

ICC9S1- act within CEC Code of Ethics

		Candidate provides little or no description of how the incidents affected the Student Teaching experience.

		Candidate provides superficial description of how the incidents affected the Student Teaching experience. 

		Candidate provides rich, in depth description of how the incidents affected the Student Teaching experience.

		



		Description of Self Learning

(RIPTS 10)

ICC9S9- self reflection

ICC9S11 reflect on practice

ICC9S6,8- effective, sensitive communication

		Candidate provides little or no description of self learning.

		Candidate provides some description of self learning, but it lacks connection to description of incidents and their affect on Student Teaching.

		Candidate provides rich, thoughtful description of self learning that connects to description of incidents and their affect on Student Teaching.

		



		Plans for Professional Development

(RIPTS 10)

ICC9S12-Prof Activity

ICC9S13-evidence-based practice; ICC9S5-commitment to practice

IGC9S1 (prof organizations)

ICC9S1-S10 advocacy, seek additional info

		Candidate demonstrates no or vague plans for professional development.

		Candidate describes some general plans for professional development, but they may not reflect self learning.

		Candidate describes some specific, concrete plans for professional development that reflect self learning.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.



Highly professional presentation.

		







TOTAL______/30

Comments:



TEACHER CANDIDATE WORK SAMPLE RUBRIC



 M.Ed. in Mild/Moderate Special Education (Elementary/Middle Level)







		Rating →

Indicator ↓

		CEC Individualized General Education Curricula Standards

		Spring/Summer 2010 (N=6)

		Fall  2010 

(N=4)



		

		

		U

		A

		T

		U

		A

		T



		CONTEXTUAL FACTORS



		Knowledge of District, Community, and School  

		ICC1K3, 7, 9-10

IGC1K4,5,8;  ICC2K3-4, ICC3K3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Physical Classroom

		CEC Standard 5

		0

		1

20%

		5

80%

		0

		2

50%

		2

50%



		Knowledge of Characteristics of Class Members

		ICC3K1-3,  IGC3K1-3   (as appropriate)

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Knowledge of Students’ Skills And Prior Learning 

		ICC3K1-2

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Knowledge of Characteristics of Specific Students & Approaches to Differentiate Learning 

		ICC4K1, IGC4K2-6 IGC1K7, 9, ICC3K2 IGC3K1-3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Implications for Instructional Planning and Assessment 

		IGC1K9, ICC4S3-6,

IGC4S2-16 (as appropriate to students)

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		LEARNING GOALS AND OBJECTIVES



		Learning Goals

		ICC7K2, ICC7S1

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Alignment with National, State or Local Standards 

		ICC7K3

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Classification of Unit Objectives

		ICC7S1

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Clarity of Objectives

		ICC7S6;  ICC8S4  ICC8S8-9, IGC8S3-4

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Appropriateness For Students 

		IGC8S3

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Rationale / Purpose

		IGC8S2-4

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		ASSESSMENT PLAN



		Visual Organizer Format

		ICC8S8-9; IGC8S1-4

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Multiple Forms of Assessment 

		ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		1

25%

		3

75%



		Alignment of Unit Objectives & Assessment  

		ICC8S3; ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Rationale for Assessment Choices

		ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Adaptations Based on the Ind. Needs of Students 

		ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Rationale for Assessment Plan

		ICC8S8-9; IGC8S1-4

		1

9%

		0

0%

		6

100%

		0

		2

50%

		2

50%



		Scoring Procedures

		ICC8S8; IGC8S3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%








		DESIGN FOR INSTRUCTION



		Rating →

Indicator ↓

		CEC Individualized General Education Curricula Standards

		Spring/Summer 2010 

(N=6)

		Fall  2010 

(N=4)



		

		

		U

		A

		T

		U

		A

		T



		Use of Pre-Assessment Data

		ICC8S1 ,5 ,6, 8

		0

		0

0%

		6

100%

		0

		1

25%

		3

75%



		Unit Visual Organizer

		

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Lesson Plans

		CEC 7: ICC7S10, ICC7K2-3, ICC7K4, IGC7S4; ICC7S8, IGC7S2,  ICC7K4, IGC7S4; IGC7S14, IGC7K1, IGC7S1, ICC7S2, ICC6K4, IGC6K3; IGC6S-S5, ICC7S1, ICC7S13



CEC 4: ICC4S3, ICC4S2, ICC4S5

IGC4S7, IGC4S13, IGC4S3, IGC4S5, IGC4S6, IGC4S9, IGC4S11, ICC4S6

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Alignment with Learning Goals and Unit Objectives

		ICC7K2-K3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Classroom Climate

		ICC5S4-5, ICC5S10,11



		0

		0

0%

		6

100%

		0

		1

25%

		3

75%



		Use of Technology/ Assistive Technology

		ICC7S8, ICC7K4

IGC5S2, IGC4S7



		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		INSTRUCTIONAL DECISION MAKING



		Rethinking Your Plans for a Group of Students

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		5

33%

		10

67%

		0

		1

25%

		3

75%



		Revisions for a Group of Students Based on Analysis of Student Learning 

		ICC8S8, ICC7S6

 ICC7S13,ICC7S15

		0

		5

33%

		10

67%

		0

		0

0%

		4

100%



		Explanation of the Modifications Made for a Group of Students

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		6

40%

		9

60%

		0

		0

0%

		4

100%



		Rethinking Your Plans for an Individual Student

		ICC8S8, ICC7S6

 ICC7S13,ICC7S15

		0

		6

40%

		9

60%

		0

		1

25%

		3

75%



		Revisions for an Individual Student Based on Analysis of Student Learning 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		5

33%

		10

67%

		0

		0

0%

		4

100%



		Explanation of the Revisions Made for an Individual Student

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		7

47%

		8

53%

		0

		1

25%

		3

75%








		ANALYSIS OF STUDENT LEARNING



		Rating →

Indicator ↓

		CEC Individualized General Education Curricula Standards

		Spring/Summer 2010 

(N=6)

		Fall 2010 

(N=4)



		

		

		U

		A

		T

		U

		A

		T



		Alignment with Selected Unit Objectives 

		RIPTS 9

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Clarity and Accuracy of Presentation of Graphs

		RIPTS 9

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Interpretation of Data 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Evidence of Impact on Student Learning 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Insights on Effective Instruction  and Assessment

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Self Evaluation and Implications for Future Teaching 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%







		REFLECTION ON STUDENT TEACHING



		

		

		Spring 

2010

		Fall 

2010



		Rating → 

Indicator ↓ 

		CEC

Standards

		U

		A

		T

		U

		A

		T



		Description of Incidents

		

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Description of effect on Student Teaching experience

		ICC9S9, ICC9S11

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Description of Self Learning

		ICC9S9, ICC9S11

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Plans for Professional Development

		ICC9S12, ICC9S5, ICC9S1-S3, IGC9S1

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		OVERALL EVALUATION

		

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%











Asst #3: Lesson Planning






TEACHER CANDIDATE WORK SAMPLE DATA

M.Ed. in Special Education Mild/Moderate (Elementary/Middle Level)

CEC Assessment #5

Assessment of Candidate Effect on Student Learning

Teacher Candidate Work Sample


a. A brief description of the assessment and its use in the program 

The Teacher Candidate Work Sample (TCWS) is completed during the elementary/middle graduate internship, which is the final special education experience encountered by all graduate students with a concentration in special education (SPED662). Historically, this culminating experience has spanned 8-weeks full time teaching under the supervision of a cooperating teacher certified as a teacher of elementary/middle students with mild/moderate disabilities and a supervising professor on faculty within the Department of Special Education.  Since August 2009, however, all newly enrolled graduate candidates must complete a 16-week internship.



During the elementary/middle graduate internship, candidates are required to teach a comprehensive unit for the purpose of the TCWS.  The TCWS contains six teaching processes identified by research and best practice as fundamental to improving student learning. As a reflective practitioner, the teacher candidate plans, acts, and reflects on lessons taught to inform their practice in working with students with exceptional learning needs.



Each Teaching Process of the TCWS is followed by the Task, a Prompt, and a Rubric that defines levels of performance. The Rubrics are used to evaluate the TCWS. The components of the TCWS include:



PLANNING

· Contextual factors related to the community and students to be taught;

· Learning goals and unit objectives aligned with state or district content standards;

· An assessment plan designed to assess student learning before, during and after instruction, and;

· A design for instruction; 



ACTING

· Instructional decision-making that facilitates student learning;



REFLECTING

· Analysis of student learning and evaluation of self as teacher of the unit.



The TCWS is a comprehensive assessment of teacher candidate skills to plan and execute instruction. The sections of the TCWS that address ASSESSMENT OF CANDIDATE EFFECT ON STUDENT LEARNING are:

· Contextual Factors

· Learning Goals and unit objectives

· Assessment Plan

· Design for Instruction

· Analysis of Student Learning


b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.

Elementary/middle graduate teacher candidates develop a series of lesson plans and reflect on these plans after they are implemented with students with mild/moderate disabilities.  A standard lesson plan format includes: pre-requisite skills, Rhode Island Grade Level Expectations, key concepts to be taught, assessment procedures to be utilized, and any accommodations/modifications needed to enhance learning for students with/without exceptional learning needs.  The TCWS relates most directly to Council for Exceptional Children Standards 1,4,7,8 and 9 as follows: 

PLANNING: 

· Contextual factors related to the community and students to be taught; (CEC 1)

· Learning goals and unit objectives aligned with state or district content standards;(CEC 7, CEC8)

· An assessment plan designed to assess student learning before, during and after instruction; (CEC 8)

· A design for instruction; (CEC 4, CEC 7, CEC 8)



ACTING:

· Instructional decision-making that facilitates student learning; (CEC 7)



REFLECTING

· Analysis of student learning; (CEC 8)

· Evaluation of self as teacher of the unit.  (CEC 9)



CEC STANDARD 1: FOUNDATIONS

How assessment aligns with CEC Standard #1: Elementary/middle graduate teacher candidates identify the relationship of special education to the organization of the school (ICC1K3), the influences of families and their role within the school (ICC1K7) and impact of dominant cultures within the school  (ICC1K9).  Teacher candidates describe the potential impact of language differences, cultural differences, and values on the learning of students at the school (ICC1K10).  The continuum of placements within the district and school are described (IGC1K5, IGC1K8) and the supports available to meet the health, behavior, communication/language and sensory needs are described (IGC1K4).  A description of the learning needs of students with ELN, and the identification of assessments (and their limitation) that have been used to determine the characteristics of students with disabilities in their teaching placement (ICC1K5, ICC1K6).  This standard is assessed primarily in rubric sections:  Contextual Factors.





CEC STANDARD 4: INSTRUCTIONAL STRATEGIES 

How assessment aligns with CEC Standards #4:  Elementary/middle graduate teacher candidates provide a description of the evidence based instructional strategies that best support their students with exceptional learning needs  (ICC4K1, IGC4K2-6). This includes a record of student past performance, modifications to support each student’s learning style and the implications of each student’s learning needs on their past and current performance.  Teacher candidates summarize the past effective practices that support learning.  These are individualized to each student’s needs and may include instructional materials and strategies that foster student learning  (ICC4S3), strategies that are most effective in generalizing skills in different learning environments (ICC4S4), behavioral strategies to provide student feedback and self-management (ICC4S5), and strategies to promote successful transitions (ICC4S6).  Additional relevant information is described in terms of the methods to support individual students in terms of reading, mathematics, organization, comprehension, memory, vocabulary, writing and oral language (ICC4S3-6, IGC4S2-16).  Teacher candidates use information gathered on students to develop lessons that match their learning similarities and differences.  Student needs in areas of social/behavioral awareness (ICC4S5), pace of learning (IGC4S6), problem solving (ICC4S2), individual student needs in areas of study skills (IGC4S3), reading  (IGC4S4), mathematics (IGC4S5), organization (IGC4S6), memory (IGC4S11), and transitions (ICC4S6).   Selection of adapted materials and other assistive technology (IGC4S7) are chosen based on the analysis of the characteristics of learners and the expectations of the environment (classroom, vocational, community).  This standard is assessed under rubric sections: Contextual Factors, Learning Goals, Design for Instruction.



CEC STANDARD 7: INSTRUCTIONAL PLANNING.  

How assessment aligns with CEC Standard #7:  Elementary/middle graduate teacher candidates plan a unit and a series of relevant lessons to meet the individual needs of students with mild/moderate exceptional learning needs (ICC7S10).  Teacher candidates prepare/organize materials (ICC7S11) and plan instructional time (ICC7S12) to match student needs and the school’s curriculum.  The lessons reflect the scope and sequences of general and special curricula (ICC7K1) and are linked the Rhode Island learning expectations (ICC7K3).  Teacher candidates develop lesson-based objectives (ICC7S6) that link to longer range plans (IEP goals) that are evaluated and modify instruction in response to ongoing assessment data (ICC7S15).  Instructional planning clearly identifies materials chosen to support content and student learning (ICC7S8, IGC7S2), social and/or behavioral learning needs (IGC7S14, ICC7S7, IGC7K1, IGC7S1) of the intended students.  Teacher candidates utilize available technology to support student learning (ICC7K4).  Teacher candidates design instruction that match student receptive and/or expressive communication needs (ICC6K4, IGC6K3, IGC6S5-6), embedding assistive technology as appropriate to the learners.   Instructional procedures are selected to match student abilities, and involve careful collaboration with teacher assistants and related service personnel (ICC7S2).  Based on their reflection, teacher candidates evaluate student learning and re-prioritize student needs (ICC7S1) and modify future instruction (ICC7S13, ICC7S15) based on evaluation results.  CEC Standard #7 is assessed primarily under rubric sections: Learning Goals and Objectives, Design for Instruction, Instructional Decision Making, and Analysis of Student Learning. 



CEC STANDARD #8: ASSESSMENT     

How assessment aligns with CEC Standard # 8: Teacher candidates evaluate students continually to assess growth in academic content areas in general education curriculum, social-emotional development, and for purposes of IEP planning.  During the elementary/middle graduate internship in the TCWS, teacher candidates demonstrate assessment skills by selecting appropriate baseline assessments (IGC8S2-3, IGC8S2) considering reliable methods of response of individuals who lack typical communication and performance abilities (IGC8S4). Records of performance are created, and data captured (ICC8S9). Teacher candidates interpret assessment results (ICC8S5) in combination with relevant background learning information (ICC8S1) to determine the learning objectives that are appropriate for their students.  In lesson planning and implementation, teacher candidates use student background information to develop criterion for acceptable performance (ICC8S1, ICC8S5).  As the lesson progress, teacher candidates evaluate instruction and monitor progress of individuals with exceptional learning needs (ICC8S8) considering the communication/response modes for students with atypical abilities (IGC8S4).  Teacher candidates use assessment information in program decisions 

(ICC8S6).  Teacher candidates report results effectively (ICC8S7) and provide an explanation for the revisions based on assessment results (ICC8S8, ICC8S5).  CEC Standard 8 is primarily evaluated under the TCWS rubric sections: Learning Goals and Objectives, Assessment Plan, Design for Instruction, and Analysis of Student Learning.



CEC STANDARD #9: PROFESSIONAL AND ETHICAL PRACTICE    

How assessment aligns with CEC Standard # 9: Elementary/middle graduate teacher candidates are guided by the ethical and professional standards of the Council for Exceptional Children.  In the final section of their TCWS, teacher candidates self-reflect on their practice within the CEC Code of Ethics (ICC9S1) and convey their current practice and plans for future growth (ICC9S9, ICC9S11).  As they describe their experience, they evaluate areas of future growth to develop the highest education for individuals with ELN, (ICC9S5), and use language effectively to convey a clear description of their learning (ICC9S8).  To prepare themselves for their professional role as educators, teacher candidates reflect on their areas of teaching strength and areas in need of further development and knowledge (ICC9S10), and plan the professional activities (ICC9S12) that will further improve their commitment to providing high quality education and evidence-based practice (ICC9S5, ICC9S13).  They identify sources of information to further address their information needs (ICC9S10, IGC9S1).  CEC Standard 9 is primarily evaluated under the TCWS rubric section: Reflection on Student Teaching.





c. A brief analysis of the data findings;

The TCWS began full implementation in Spring 2010.  Overall elementary/middle graduate teacher candidates’ (n=10) performance on the TCWS indicates their performance at the Acceptable or Target level on all indicators that challenge students on a range of CEC standards.   Data are young and quite small, but no clear areas of weakness were identified in the analysis of data.  Teacher candidates are required to achieve the level of “Acceptable” to graduate, and the level of Target is only provided when a student demonstrates exceptional abilities in the assessed component.  



d.  An interpretation of how that data provides evidence for meeting standards: 

An overall analysis over the past two semesters identifies all teacher candidates performed at an acceptable level (or higher) on the Teacher Candidate Work Sample. Data of teacher candidate performance conveys that CEC standards were met by:



PLANNING

· Contextual factors related to the community and students to be taught; (CEC 1) 

All teacher candidates met or exceeded standards on all indicators, and demonstrated their ability to convey responsibilities of special educators to meet the needs of students with severe disabilities, the role of assessment and the influences of assessment in identifying students, and making placement decisions within a school district and within a school, the influence of culture and families in the school, knowledge of the district’s implementation of concepts of least restrictive environment  in providing support to students with disabilities, and the school’s implementation of positive behavior support and intervention. 



· Learning goals and unit objectives aligned with state or district content standards;(CEC 7, CEC8)

All teacher candidates met or exceeded standards on all indicators, and demonstrated their ability to prioritize focus of instruction (scope and sequence), develop a plan learning plan that addresses student difference and similarities, and link the goals and objectives to standards. Identified goals and objectives were developed based on teacher candidate assessment of current student performance, utilizing assessments and procedures to capture student abilities.



· An assessment plan designed to assess student learning before, during and after instruction; (CEC 8)

All teacher candidates met or exceeded standards on all indicators, as demonstrated their ability to develop an assessment plan that is selected/modified to capture student learning consistent with the defined objectives.  Teacher candidates consider student abilities (behavior, communication, sensory, attention, prior learning, technology needs) when developing their assessment plan.  



· A design for instruction; (CEC 4, CEC 7, CEC 8)

All teacher candidates met or exceeded standards on all indicators, as demonstrated their ability to plan instruction that conveyed understanding of the effective strategies to support student need, utilized resources, materials, and assistive technology to enhance student learning, and assessed student learning.  Teacher candidates demonstrated self reflection to identify lesson strength and areas for change to further develop student learning.  Each teacher candidate also utilized the technology that was available in their placement.



ACTING

· Instructional decision-making that facilitates student learning; (CEC 7) 

All teacher candidates met or exceeded standards on all indicators, as demonstrated their ability to review their instruction, and make responsive adjustments to their instruction based on their self-reflection and group analysis.  Student learning of defined objectives, behavioral support, communication, class structure, and/or materials were all areas considered by teacher candidates in decisions.



REFLECTING

· Analysis of student learning; (CEC 8)

All teacher candidates met or exceeded standards on all indicators, as demonstrated their careful analysis of student data, linking components of instruction that facilitated maximum student growth.  Teacher candidates interpreted data and reported their assessment findings using strength-based language.



· Evaluation of self as teacher of the unit.  (CEC 9) 

All teacher candidates met or exceeded standards on all indicators.  Strengths of teacher candidate performance were self-reflection of their learning and practice consistent with CEC standards during their experience.  Another relative strength was demonstration of teacher candidate’s plans for professional growth to improve practice. 


CEC Assessment #5

Assessment of Candidate Effect on Student Learning

GUIDANCE AND RUBRIC

 FOR TEACHER CANDIDATE WORK SAMPLE





[bookmark: _Toc238519049]Overview of FSEHD Teacher Candidate Work Sample (TCWS)

	

The Vision 

Teacher candidates will design a Teacher Candidate Work Sample (TCWS) centered on an instructional unit that provides evidence of their ability to facilitate student learning by:



• Using information about the learning-teaching context and student individual differences to set learning goals and plan instruction and assessment. 



• Setting significant, challenging, varied, and appropriate learning goals and unit objectives. 



• Using multiple forms of assessment aligned with learning goals to assess student learning before, during, and after instruction. 



• Designing instruction for specific unit objectives, student characteristics and needs, and learning contexts. 



• Using regular and systematic evaluations of student learning to make instructional decisions. 



• Using assessment data to profile student learning and communicate information about student progress and achievement. 



• Reflecting on his or her instruction and student learning in order to improve teaching practice and increase student motivation and achievement. 




The Assignment 

During Student Teaching, candidates are required to teach a comprehensive unit for the purpose of the TCWS.  The TCWS contains six teaching processes identified by research and best practice as fundamental to improving student learning. These six teaching processes fit into the FSEHD Conceptual Framework themes of Knowledge, Pedagogy, Diversity, and Professionalism.  As a reflective practitioner, the teacher candidate also plans, acts, and reflects to inform practice.



Each Teaching Process of the TCWS is followed by the Task, a Prompt, and a Rubric that defines various levels of performance. The Rubrics are used to evaluate the TCWS. The prompts/directions/tips support the construction of the TCWS. 



The components of the TCWS include*:



PLANNING

· Contextual factors related to the community and students to be taught;

· Learning goals and unit objectives aligned with state or district content standards;

· An assessment plan designed to assess student learning before, during and after instruction, and;

· A design for instruction; 



ACTING

· Instructional decision-making that facilitates student learning;



REFLECTING

· Analysis of student learning and evaluation of self as teacher of the unit.



The final component of the TCWS is a comprehensive reflection on the overall Student Teaching experience and a plan for future professional development.



Examples of units might include:

· The writing process in a special education placement;

· A poetry unit in an elementary classroom for language arts;

· Linear equations unit in a middle school mathematics classroom;

· The solar system in a science classroom;

· The short story as a literary genre in middle/secondary English;

· Tobacco prevention in a health education class.







[bookmark: _Toc238519050]
Teaching Processes Assessed by the TCWS



The following Teaching Processes and Indicators are adapted from the Renaissance Candidate Work Sample.



Process 1:  Contextual Factors 

The candidate uses information about the learning-teaching context and student individual differences to set learning goals, plan instruction and assess learning. 



· Demonstrates knowledge of district, community, school, and classroom factors 

· Presents knowledge of characteristics of class members 

· Describes knowledge of students’ skills and prior learning 

· Demonstrates knowledge of characteristics of specific students and approaches to differentiate learning 

· Includes implications for instructional planning and assessment 



Process 2:  Learning Goals 

The candidate sets significant, challenging, varied and appropriate learning goals and unit objectives. 



· Sets unit learning goals and unit objectives

· Aligns unit objectives with national, state or local standards 

· Selects unit objectives that are significant, challenging and varied 

· Describes unit objectives clearly

· Chooses unit objectives that are appropriate for students

· Provides a coherent rational for teaching the unit



Process 3:  Assessment Plan 

The candidate uses multiple forms of assessment aligned with unit objectives to assess student learning throughout the unit.



· Includes multiple forms of assessment 

· Aligns unit objectives and assessments

· Justifies assessment methods

· Adapts assessments based on the individual needs of students 

· Provides visual organizer of assessment plan 

· Demonstrates technical soundness

· Provides a rationale for the assessment plan




Process 4:  Design for Instruction 

The candidate designs instruction as is required in the particular program in order to meet broad learning goals and specific unit objectives.  The design takes into account student characteristics and needs, learning contexts, and standards of the discipline. (Candidates should use the lesson plan that follows)



· Aligns instruction with Learning Goals and Unit Objectives

· Demonstrates accurate representation of content 

· Includes lesson and unit structure 

· Uses a variety of instructional strategies and techniques

· Uses contextual information and data to select appropriate and relevant activities, assignments and resources 

· Uses technology 

· Articulates intended behavior, social interaction, and student engagement



Process 5:  Instructional Decision-Making 

The candidate uses ongoing analysis of student learning to make instructional decisions. 



· Rethinks plans for a group of students

· Modifies plans for a group of students based on analysis of student learning 

· Explains the modifications made for a group of students (re: learning goals & unit objectives)

· Rethinks plans for an individual student

· Modifies plans for an individual student based on analysis of student learning 

· Explains the modifications made for an individual student (re: learning goals & unit objectives)



Process 6:  Analysis of Student Learning 

The candidate uses assessment data to profile student learning, communicate information about student progress and achievement, and evaluate his/her own teaching. 



· Aligns analysis with selected unit objectives 

· Presents graphs accurately and clearly

· Includes evidence of impact on student learning 

· Describes insights on effective instruction  and assessment

· Evaluates own role and describes implications for future teaching



Final TCWS Component:  Candidate Reflection on Student Teaching Experience

Reflective practitioners continually and consciously evaluate their choices and actions. 



· Describes learning gained in the Student Teaching experience.

· Connects RIPTS and SPA standards to Student Teaching experience.

· Connects FSEHD Conceptual Framework to Student Teaching experience.

· Provides plans for professional development











LESSON PLAN TEMPLATE

DEPARTMENT OF SPECIAL EDUCATION





Teacher Candidate’s Name ____________________________           Date__________



Lesson Content Area:



Objectives of the lesson:





Aligned with Content Standards (list standard(s) and description)









Brief description of individuals (students and professionals) involved in the lesson







Materials/Resources used in the lesson: 







A brief sequence of lesson including induction, lesson body, and closure



1. Induction:





2.





3.





4.





5. Closure:







Differentiation of instruction to meet student needs:









Assessment plan for each stated objective:











Supports for Positive Learning Environment (Classroom Climate)











Describe use of Technology (if applicable) in lesson development, implementation and/or student involvement in technology.












Reflection of Lesson (maximum 2 pages)





Describe how decisions were made for lesson planning and implementation





Discuss the strengths and weaknesses of the lesson and generate appropriate ideas for possible improvements





Analyze/assess student engagement





Analyze/assess progress toward meeting in identified lesson objectives





Analyze/assess classroom management issues







Describe how the demeanor, actions and reactions of participants (students/teacher candidate) affect the classroom climate and individual students.





Identify concrete goals to focus on for future lessons.




		ASSIGNMENT 3: Analysis of Communication	













Contextual Factors Rubric



Teaching Process: The candidate uses information about the learning/teaching context and student individual differences to set learning goals and unit objectives, plan instruction and assess learning. 



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

Acceptable 

		5-6

Target 

		SCORE



		Part I:  The Macro Context



		Knowledge of District, Community, and School  (RIPTS 1)

ICC1K3, 7, 9-10

IGC1K4,5,8

ICC2K3-4, ICC3K3

		Candidate displays minimal, irrelevant, or biased knowledge of the characteristics of the district, community, school, and classroom. 

		Candidate displays a general understanding of the characteristics of the district, community, and school that may affect learning. 

		Candidate displays a comprehensive understanding of the characteristics of the district, community, and school that may affect learning, including cultural, linguistic, environmental, and family characteristics.

		



		Part II:  The Micro Context



		Physical Classroom

(RIPTS 6)

(CEC 5)





		Candidate displays minimal, irrelevant, or biased knowledge of the physical classroom, including available technology and resources, rules and routines, grouping patterns, social climate, and scheduling.

		Candidate displays a general understanding of the characteristics of the physical classroom, including available technology and resources, rules and routines, grouping patterns, social climate, and scheduling.

		Candidate displays a comprehensive understanding of the characteristics of the physical classroom, including available technology and resources, rules and routines, grouping patterns, social climate, and scheduling. Candidate identifies behavior management strategy, routines, and positive intercultural supports.

		



		Knowledge of Characteristics of Class Members

(RIPTS 4)

ICC3K1-3; 

IGC3K1-3                     (as appropriate)



		Candidate displays minimal, stereotypical, or irrelevant knowledge of characteristics of class members and how it may affect learning.

		Candidate displays a general understanding of characteristics of class members and how it may affect learning.

		Candidate displays a thorough and explicit understanding of characteristics of class members and how it may affect learning. Candidate identifies exceptional conditions, medical conditions, hearing/vision impairments, auditory processing issues.

		



		Knowledge of Students’ Skills 

And Prior Learning 

(RIPTS 3)

ICC3K1-2

ICC1K5-6

		Candidate displays little or irrelevant knowledge of students’ skills and prior learning. 

		Candidate displays a general understanding of students’ skills and prior learning that may affect learning in the current context. 

		Candidate displays a thorough and explicit understanding of students’ skills and prior learning that may affect learning in the current and future contexts. Candidate identified the impact on learners’ academic, social abilities, attitudes, interests and values.

		



		Knowledge of Characteristics of Specific Students and Approaches to Differentiate Learning (RIPTS 4)

ICC4K1, IGC4K2-6 IGC1K7, 9, ICC3K2 IGC3K1-3 











		Candidate displays minimal, stereotypical, or irrelevant knowledge of characteristics of specific students and approaches to learning (e.g., interests, abilities/disabilities, learning styles/ modalities).

		Candidate displays a general understanding of characteristics of specific students and approaches to learning (e.g., interests, abilities/disabilities, learning styles/ modalities).

		Candidate displays a thorough and explicit understanding of characteristics of specific students and approaches to learning for the individual student. (e.g., specialized materials, behavioral prevention/ intervention strategies,  abilities and disabilities, learning styles/ modalities)

		



		Part III:  Instructional Implications



		Implications for Instructional Planning and Assessment 

(RIPTS 4)

ICC4S3-6

IGC4S2-16            

 (as appropriate to students)

IGC1K9

		Candidate does not provide implications for instruction and assessment based on student individual differences and district, community, school, and classroom characteristics OR provides inappropriate implications. 

		Candidate provides general implications for instruction and assessment based on student individual differences and district, community, school, and classroom characteristics. 

		Candidate provides specific implications for instruction and assessment based on student individual differences and district, community, school, and classroom characteristics, laws and policies.

Candidate identifies instructional strategies, self-understanding, assistive technology, health policies, behavioral supports provided.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.



Highly professional presentation.

		







TOTAL______/42

Comments:


Learning Goals and Unit Objectives Rubric



Teaching Process: The candidate sets significant, challenging, varied and appropriate learning goals and unit objectives.  Addresses CEC Standard 7-Instructional Planning.



		Rating → 

Indicator ↓ 

		1-2

Unacceptable

		3-4

Acceptable

		5-6

Target

		SCORE



		Part I



		Learning Goals

(RIPTS 2)



ICC7K2

ICC7S1

		Learning goals do not reflect the big ideas and outcomes of the unit.  They are less than significant, challenging, varied and appropriate.

		Learning goals reflect the big ideas and outcomes of the unit.  They are somewhat significant, challenging, varied and appropriate.

		Learning goals reflect the big ideas and outcomes of the unit.  They are significant, challenging, varied and appropriate.   Candidate’s goals mirror the scope and sequence of general curricula.



		



		Part II



		Alignment with National, State or Local Standards 

(RIPTS 2) ICC7K3

		Unit objectives are not aligned with national, state or local standards. 

		Some unit objectives are aligned with national, state or local standards. 

		Most of the unit objectives are explicitly aligned with national, state or local standards. 



		



		Classification of Unit Objectives

(RIPTS 5) ICC7S1

		Unit objectives are not significant, challenging, or varied. 

		Some unit objectives are somewhat  significant, challenging, and varied. 

		All unit objectives are significant, challenging, and varied, and prioritized based on individual needs.





		



		Clarity 

(RIPTS 8)

ICC7S6

ICC8S4  ICC8S8-9

IGC8S3-4

		Unit objectives are not stated clearly and are activities rather than learning outcomes. 

		Some of the unit objectives are clearly stated as learning outcomes. 

		Most of the unit objectives are clearly stated as learning outcomes to evaluate instruction, capture, and monitor progress of students.





		



		Appropriateness 

For Students 

(RIPTS 3)



IGC8S3

		Unit objectives are not appropriate for the development, pre-requisite knowledge, skills, experiences, or other student needs. Few unit objectives will move students towards meeting learning goals.

		Some unit objectives are appropriate for the development, pre-requisite knowledge, skills, experiences, and other student needs.  Some unit objectives will move students towards meeting learning goals.  

		Most unit objectives are appropriate for the development, pre-requisite knowledge, skills, experiences, and other student needs. Most unit objectives will move students towards meeting learning goals.  Candidates use appropriate assessments, adapted to the unique sensory, physical, communication needs of the students.



		








		Part III



		Rationale / Purpose

(RIPTS 4)

IGC8S2-4



		A superficial statement of rationale is included.  

The rationale requires more detail to explain why this unit is important to teach to the intended population.  

Explanation of appropriateness of objectives is superficial or inaccurate.

		A statement of rationale is included.  

The rationale partially explains why this unit is important to teach to the intended population.

Explanation of appropriateness of objectives is clear and somewhat accurate.

		A clearly written, rich statement of rationale is included.  

The rationale explains why this unit is important to teach to the intended population.

Explanation of appropriateness of objectives is rich, insightful and mostly accurate. Candidate justifies program/ unit, integrates social, life skills, consideration of student age, and includes focus on communication needs.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  





Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		







TOTAL______/42

Comments:








Assessment Plan Rubric



Teaching Process: The candidate uses multiple forms of assessment aligned with unit objectives to assess student learning throughout the unit. Addresses CEC Standard 8: Assessment

		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Part I: Visual Organizer



		Visual Organizer 

Format

(RIPTS 9)

ICC8S8-9

IGC8S1-4



		The organizer does not clearly present: 

· how the objectives are lined up with the assessments; and/or 

· the justification for the method of each assessment; and/or 

· any appropriate adaptations of the assessments.

		The organizer clearly presents: 

· how some of the objectives are lined up with the assessments; and/or

· the justification for the method of some assessments is incomplete or  inappropriate; and/or 

· some assessment adaptations are missing or inappropriate.

		The Candidate clearly presents: 

· how all the objectives are lined up with the assessments; and 

· the justification for the method of all assessments; and

· appropriate adaptations for all assessments within this context with these students

Candidate’s identified objectives align with students’ learning needs, and accommodate unique abilities. 

		



		Multiple Forms of Assessment 

(RIPTS 9)

ICC8S8-9

IGC8S1-4



		The assessment plan: includes only one assessment form; does not assess students before, during, or after instruction. 

		The assessment plan:  

includes multiple forms of assessment; some are performance-based; and assess before, during, and after instruction. 

		The assessment plan includes multiple forms of assessment that assesses student performance before and after instruction. 

Assessment may include observation or analysis of student work, as appropriate for students.

		



		Alignment of Unit Objectives and Assessments. 

(RIPTS 9)



ICC8S3

ICC8S8-9

IGC8S1-4



		Very few or none of the objectives:

are aligned with the overall assessment plan: none of the assessments are congruent with objectives in terms of  content and cognitive complexity. 

		Some of the objectives:

are aligned with the overall assessment plan: some assessments are congruent with objectives in terms of  content and cognitive complexity.





		Most/all of the objectives:

are aligned with the overall assessment plan; all assessments are congruent with the objectives in terms of content and cognitive complexity.

Candidate’s records identify specific areas of student growth/difficulty.  Technology is used when appropriate to the assessment task.

		



		Rationale for  Assessment Choices

(RIPTS 9)



ICC8S8-9

IGC8S1-4

		Assessment choices do not match the unit objectives/context or, there is no evidence that unit objectives or student characteristics played a part in determining assessment method. 



		Assessment choices somewhat match the unit objectives/context seems adequate, but this information has to be inferred or searched for; or, some of the methods might be improved.  



		Assessment choices match the unit objectives/ context; the rationale for the choice mentions the unit objective and/or student characteristics. 

		



		Adaptations Based on the Individual Needs of Students 

(RIPTS 4)

ICC8S8-9

IGC8S1-4





		Candidate does not adapt assessments at all or adaptations are limited in scope to meet the individual needs of students;

these assessments are inappropriate. 

		Candidate makes adaptations to some assessments that are appropriate to meet the individual needs of some students. 

		Candidate makes adaptations to most/all assessments that are appropriate to meet the individual needs of all students. 



		








		Part II: Narrative



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Rationale for Assessment Plan

(RIPTS 9)



ICC8S8-9

IGC8S1-4

		Provides an inadequate statement about pre, formative, and summative assessments and their appropriateness for measuring learning within this context with these students.

		Provides adequate statement about pre, formative, and summative  assessments and their appropriateness for measuring learning within this context with these students.

		Candidate provides clear and insightful statement about pre, formative, and summative  assessments and their appropriateness for measuring learning within this context with these students.

		



		Scoring Procedures

(RIPTS 9)

ICC8S8

IGC8S3

		Scoring procedures are absent or inaccurate; items or prompts are poorly written; directions or procedures are confusing to students

		Some scoring procedures are explained; items or prompts are clearly written; some directions or procedures are clear to students

		Most/all scoring procedures are explained; all items or prompts are clearly written; all directions or procedures are clear to students

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		








Design for Instruction Rubric



Teaching Process: The candidate designs instruction as is required in the particular program in order to meet broad learning goals and specific unit objectives.  The design takes into account student characteristics, needs, learning contexts, and standards of the discipline. 

Addresses CEC Standards 4- Instructional Strategies, 7-Instructional Planning, 8-Assessment



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Use of Pre-Assessment Data

(RIPTS 8) ICC8S1,5,6,8



		Pre-assessment data is presented but the format is difficult to navigate.



A clear explanation of how pre-assessment data influenced instructional design is lacking.

		Pre-assessment data is presented in an organized format.



A clear explanation of how pre-assessment data influenced instructional design is lacking.

		Pre-assessment data is presented in an organized, detailed format.



A rich, insightful explanation of how pre-assessment data influenced instructional design is provided.



Background information and baseline data clearly inform criterion for acceptable performance in lesson.  

		



		Unit Visual Organizer

(RIPTS 2)

		The visual organizer is difficult to navigate.



The lessons within the unit are not logically organized (e.g., sequenced).

		An organized visual organizer is provided.



Most of the lessons within the unit are logically sequenced.



Lessons appear to be somewhat useful in moving students toward achieving the learning goals.



		An organized, detailed visual organizer is provided.



All lessons within the unit are logically sequenced.



Lessons are useful in moving students toward achieving the learning goals.

		



		Lesson Plan

CEC Standard

Links



		CEC 7: INSTRUCTIONAL PLANNING

1-Description of Lesson (ICC7S10)

2-Link to standards  (ICC7K2-3)

3-AT used (ICC7K4, IGC7S4)

4-Adapt.Materials & Equipment

ICC7S8, IGC7S2

Technology ICC7K4, IGC7S4

Behavioral Supports, Visual/Hearing supports (IGC7S14, IGC7K1, IGC7S1)



5- Plan of support for paraeducators  and related service professionals

(ICC7S2) if applicable

		6-Embedded Aug. com. To support learning

ICC6K4, IGC6K3; IGC6S-S5 (as appropriate)



7-Prerequisite skills  used to guide instruction (ICC7S1)



8-Links to IEP objectives (academic, social, communication, transition  domains) ICC7S7, IGC7S6 (transition, independent living, career education)

As appropriate to student’s IEP/age



9-Assessment  (CEC #8)



10-Reflection of Lesson (ICC7S13)

· Process and lesson implementation

· Student academic skill development, expanded core curriculum, communication/social skills/DL skills 



		

		CEC 4- INSTRUCTIONAL STRATEGIES

· ICC4S3- Adapts instruction based on characteristics of students. 

· ICC4S2 -Teach problem solving

· ICC4S5- teach student to self-awareness/control, PBIS strategies



		IGC4S7-AT/adaptations

IGC4S13- teach across curricula

Adapts instruction as appropriate to meet student needs in:

· Study skills (IGC4S3)

· Reading Challenges (IGC4S4)

· Mathematics (IGC4S5)

· Organization (IGC4S6)

· Behavior (IGC4S9)

· Memory (IGC4S11)

· Transitions (ICC4S6)








		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Lesson Plans

(RIPTS 2)





		Lesson plans are missing required components.

		Lesson plans contain required components.



		Candidate develops lesson plans that contain required components in rich detail.

		



		

		Candidate’s use of content appears to contain numerous inaccuracies.





		Candidate’s use of content appears to be mostly accurate.

		Candidate’s use of content appears to be accurate.

		



		

		Content seems to be viewed more as isolated skills and facts 

rather than as part of a larger conceptual structure.





		Shows some awareness of the big ideas or structure of the discipline.

		Focus of the content is congruent with the big ideas or structure of the discipline.

		



		

		Instruction incorporates little variety of instructional strategies and techniques across instruction, activities, assignments, and resources.

		Instruction incorporates some variety of instructional strategies and techniques across instruction, activities, assignments, or resources. 



		Instruction incorporates a significant variety of instructional strategies and techniques across instruction, activities, assignments, and/or resources. 

		



		

		Heavy reliance on textbook or single resource (e.g., work sheets).

		Some reliance on textbook, some variety of resources.

		The use of a variety of resources makes a clear contribution to learning





		



		Alignment with Learning Goals and Unit Objectives

(RIPTS 2)

ICC7K2-K3

		Few lessons are explicitly linked to unit objectives.



Few learning tasks, assignments and resources are aligned with unit objectives.



Not all unit objectives are covered in the design. 

		Most lessons are explicitly linked to unit objectives.



Most learning tasks, assignments and resources are aligned with unit objectives.



Most unit objectives are covered in the design. 





		All lessons are explicitly linked to unit objectives.



All learning tasks, assignments and resources are aligned with unit objectives.



All unit objectives are covered in the design. 

		



		Classroom Climate

(RIPTS 6)

ICC5S1

ICC5S4-5

ICC5S10,11





		Candidate does not articulate how s/he will create a supportive learning environment that encourages appropriate standards of behavior,  positive social interaction, active engagement in learning, and self-motivation for all students.

		Candidate articulates plans in which some aspects contribute to a supportive learning environment that encourages appropriate standards of behavior,  positive social interaction, active engagement in learning, and self-motivation for all students.



		Candidate consistently articulates plans that are likely to create a supportive learning environment that encourages appropriate standards of behavior, positive social interaction, active engagement in learning, and self-motivation for all students.

		



		

Comments 








		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Use of Technology 

(RIPTS 2)

ICC7S8

specialized materials



ICC7K4

IGC5S2, IGC4S7

Identifies Assistive technology use





		Technology is inappropriately used OR candidate does not use technology or provide a rationale for its omission.



A description of how planning and/or instruction could be enhanced with the use of technology is absent.

		Candidate uses technology appropriately.



Technology contributes to teaching and learning. 



OR



Candidate provides a clear rationale for omission of technology AND describes how planning and/or instruction could be enhanced with the use of technology.



Candidate includes some additional description of adapted materials, positioning devices, assistive technology (low tech and/or high tech), augmentative communication, computers to support learning

		Candidate consistently integrates appropriate technology.



Use of technology makes a significant contribution to teaching and learning. 



Candidate Includes adapted materials, positioning assistive technology (low tech and/or high tech), augmentative communication, computers to support learning

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		







TOTAL______/42

Comments:  




Instructional Decision-Making Rubric



Teaching Process: The candidate uses on-going analysis of student learning to make instructional decisions.  Addresses CEC Standard 8- Assessment and CEC Standard 7: Instructional Planning



		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Part I



		Rethinking Your Plans for a Group of Students

(RIPTS 3)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Instructional decisions lack evidence that support the need for a change in plans; are inappropriate and not pedagogically sound. 

		Instructional decisions show some evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		Candidate’s Instructional decisions show significant evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		



		Revisions for a Group of Students Based on Analysis of Student Learning 

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Candidate treats class as “one plan fits all” with no revisions or revisions of the instructional plan are not connected to students’ responses or learning. 

		Some revisions of the instructional plan are made: to address student needs; based on the analysis of student learning; based on best practice; based on contextual factors. 

		Many appropriate revisions of the instructional plan are made: to address student needs; are informed by a thorough and thoughtful analysis of student learning/performance;

based on best practice;

based on contextual factors.  

		



		Explanation of the Modifications Made for a Group of Students (re: Learning Goals & Unit Objectives)

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Explanation of revisions is not connected to learning goals & unit objectives. The connections between the revisions and learning goals/unit objectives are superficial or absent.

		Explanation of the revisions made provides some connection to learning goals & unit objectives. The connections between the revisions and learning goals/unit objectives are appropriate.

		Explanation of revisions made specifies connection to learning goals & unit objectives clearly and completely. The connections between the revisions and learning goals/unit objectives are significant and insightful.

		



		Part II



		Rethinking Your Plans for an Individual Student

(RIPTS 3)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Instructional decisions lack evidence that support the need for a change in plans; are inappropriate and not pedagogically sound. 

		Instructional decisions show some evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		Instructional decisions show significant evidence that support the need for a change in plans; are appropriate and pedagogically sound.

		



		Revisions for an Individual Student Based on Analysis of Student Learning 

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Candidate treats class as “one plan fits all” with no revisions or revisions of the instructional plan are not connected to this student’s  responses or learning. 

		Some revisions of the instructional plan are made: to address this student’s needs; based on the analysis of this student’s learning; based on best practice; based on contextual factors. 

		Many appropriate revisions of the instructional plan are made: to address this student’s needs; are informed by a thorough and thoughtful analysis of this student’s learning/performance;

based on best practice;

based on contextual factors.  

		



		Explanation of the Revisions Made for an Individual Student (re: Learning Goals & Unit Objectives)

(RIPTS 4)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Explanation of revisions made lack detail with respect to learning goals & unit objectives.  The connections between the revisions and learning goals/unit objectives are superficial or absent. 

		Explanation of revisions made provide some detail with respect to learning goals & unit objectives. The connections between the modifications and learning goals/unit objectives are appropriate.

		Explanation of revisions made provide much detail with respect to learning goals & unit objectives.  The connections between the revisions and learning goals/unit objectives are significant and insightful.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		







TOTAL______/42

Comments:




Analysis of Student Learning Rubric



Teaching Process: The teacher candidate uses assessment data to profile student learning, communicate information about student progress and achievement, and evaluate his/her own teaching.                                 CEC Standards 7 and 8

		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Part I

		



		Alignment with Selected

Unit Objectives 

(RIPTS 9)





		Analysis of student learning:

· is not aligned with selected unit objectives; and/or

· provides a superficial profile of student learning relative to the objectives for the whole class, subgroups, and two individuals.

		Analysis of student learning: 

· is partially aligned with selected unit objectives;

· provides a somewhat comprehensive profile of student learning relative to the objectives for the whole class, subgroups, and/or two individuals. 

		Analysis of student learning: 

· is fully aligned with selected unit objectives;

·  provides a comprehensive profile of student learning for  two of the following groups: the whole class, subgroups, and/or two individuals. 

		



		Clarity and Accuracy of Presentation of Graphs

(RIPTS 9)

ICC8S5

		Presentation is not clear; does not accurately reflect the data. 

		Presentation is clear and logical; reflects the data somewhat accurately. 

		Presentation is clear and logical; accurately reflects the data. 

		



		Interpretation of Data 

(RIPTS 9)

ICC8S8, ICC7S6, ICC7S13,ICC7S15

ICC8S7, ICC8K1



		Interpretation is inaccurate; conclusions are missing or unsupported by data. 

		Interpretation is somewhat accurate; some conclusions supported by data. 

		Interpretation is meaningful and technically accurate; appropriate conclusions are supported by the data. Teacher candidates effectively communicate assessment results using  appropriate terminology.

		



		Evidence of Impact on Student Learning 

(RIPTS 9)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Analysis of student learning fails to include evidence of impact on student learning in terms of numbers of students who achieved and made progress toward the selected unit objectives and the amount of improvement they made.





		Analysis of student learning includes some evidence of the impact on student learning in terms of numbers of students who achieved and made progress toward the selected unit objectives and the amount of improvement they made.  

		Analysis of student learning includes clear evidence of the impact on student learning in terms of proportion of students who made progress toward the selected unit objectives and the amount of improvement they made. 

		



		

		



		Insights on Effective Instruction  and Assessment

(RIPTS 10)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Lacks reasonable hypotheses for why some students did not meet the selected objectives.



Provides an inaccurate or no description of why some tasks or assessments were more successful than others.

		Explores reasonable hypotheses for why some students did not meet the selected objectives. 



Provides a basic description of successful and unsuccessful tasks or assessments.



		Explores reasonable hypotheses for why all 3 categories of students did not meet the selected objectives. 



Provides a detailed explanation of successful and unsuccessful tasks and assessments.



		








		Self Evaluation and Implications for Future Teaching 

(RIPTS 10)

ICC8S8, ICC7S6, ICC7S13,ICC7S15



		Provides few or no ideas or inappropriate ideas for redesigning unit objectives, instruction, and assessment. 



Lacks rationale.

		Provides some ideas for redesigning unit objectives, instruction, and assessment.



Offers a general rationale for why these changes would improve student learning. 

		Provides ideas for redesigning unit objectives, instruction, and assessment.



Offers a specific rationale as to why these modifications would improve student learning. 

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.





Highly professional presentation.

		





TOTAL______/42



Comments:  




Candidate Reflection on Student Teaching Experience Rubric



Teaching Process: Reflective practitioners continually and consciously evaluate their choices and actions. 

		Rating → 

Indicator ↓ 

		1-2 

Unacceptable

		3-4 

 Acceptable 

		5-6

Target 

		SCORE



		Description of Incidents

(RIPTS 10)

		Candidate provides a general description that lacks examples of incidents to tell what was learned during the Student Teaching experience.  

		Candidate provides a description containing some examples to tell what was learned during the Student Teaching experience.  

		Candidate provides a detailed description using specific and concrete examples to tell what was learned in Student Teaching.  

		



		Description of effect on Student Teaching experience

(RIPTS 10)

ICC9S9- self reflection

ICC9S11 reflect on practice

ICC9S1- act within CEC Code of Ethics

		Candidate provides little or no description of how the incidents affected the Student Teaching experience.

		Candidate provides superficial description of how the incidents affected the Student Teaching experience. 

		Candidate provides rich, in depth description of how the incidents affected the Student Teaching experience.

		



		Description of Self Learning

(RIPTS 10)

ICC9S9- self reflection

ICC9S11 reflect on practice

ICC9S6,8- effective, sensitive communication

		Candidate provides little or no description of self learning.

		Candidate provides some description of self learning, but it lacks connection to description of incidents and their affect on Student Teaching.

		Candidate provides rich, thoughtful description of self learning that connects to description of incidents and their affect on Student Teaching.

		



		Plans for Professional Development

(RIPTS 10)

ICC9S12-Prof Activity

ICC9S13-evidence-based practice; ICC9S5-commitment to practice

IGC9S1 (prof organizations)

ICC9S1-S10 advocacy, seek additional info

		Candidate demonstrates no or vague plans for professional development.

		Candidate describes some general plans for professional development, but they may not reflect self learning.

		Candidate describes some specific, concrete plans for professional development that reflect self learning.

		



		Organization, Readability, Spelling, and Grammar 

(RIPTS 8)

		This section is unorganized, difficulty to read, and/or has many spelling and/or grammar errors.  



Unprofessional presentation.

		This section is organized, readable, and uses appropriate spelling and grammar.  Contains few errors.



Adequate presentation.

		This section is well-organized, readable, and uses appropriate spelling and grammar.



Highly professional presentation.

		







TOTAL______/30

Comments:



TEACHER CANDIDATE WORK SAMPLE RUBRIC



 M.Ed. in Mild/Moderate Special Education (Elementary/Middle Level)

Assessment #5: Candidate Effect on Student Learning







		Rating →

Indicator ↓

		CEC Individualized General Education Curricula Standards

		Spring/Summer 2010 (N=6)

		Fall  2010 

(N=4)



		

		

		U

		A

		T

		U

		A

		T



		CONTEXTUAL FACTORS



		Knowledge of District, Community, and School  

		ICC1K3, 7, 9-10

IGC1K4,5,8;  ICC2K3-4, ICC3K3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Physical Classroom

		CEC Standard 5

		0

		1

20%

		5

80%

		0

		2

50%

		2

50%



		Knowledge of Characteristics of Class Members

		ICC3K1-3,  IGC3K1-3   (as appropriate)

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Knowledge of Students’ Skills And Prior Learning 

		ICC3K1-2

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Knowledge of Characteristics of Specific Students & Approaches to Differentiate Learning 

		ICC4K1, IGC4K2-6 IGC1K7, 9, ICC3K2 IGC3K1-3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Implications for Instructional Planning and Assessment 

		IGC1K9, ICC4S3-6,

IGC4S2-16 (as appropriate to students)

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		LEARNING GOALS AND OBJECTIVES



		Learning Goals

		ICC7K2, ICC7S1

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Alignment with National, State or Local Standards 

		ICC7K3

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Classification of Unit Objectives

		ICC7S1

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Clarity of Objectives

		ICC7S6;  ICC8S4  ICC8S8-9, IGC8S3-4

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Appropriateness For Students 

		IGC8S3

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Rationale / Purpose

		IGC8S2-4

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		ASSESSMENT PLAN



		Visual Organizer Format

		ICC8S8-9; IGC8S1-4

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Multiple Forms of Assessment 

		ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		1

25%

		3

75%



		Alignment of Unit Objectives & Assessment  

		ICC8S3; ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Rationale for Assessment Choices

		ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Adaptations Based on the Ind. Needs of Students 

		ICC8S8-9; IGC8S1-4

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Rationale for Assessment Plan

		ICC8S8-9; IGC8S1-4

		1

9%

		0

0%

		6

100%

		0

		2

50%

		2

50%



		Scoring Procedures

		ICC8S8; IGC8S3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%








		DESIGN FOR INSTRUCTION



		Rating →

Indicator ↓

		CEC Individualized General Education Curricula Standards

		Spring/Summer 2010 

(N=6)

		Fall  2010 

(N=4)



		

		

		U

		A

		T

		U

		A

		T



		Use of Pre-Assessment Data

		ICC8S1 ,5 ,6, 8

		0

		0

0%

		6

100%

		0

		1

25%

		3

75%



		Unit Visual Organizer

		

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Lesson Plans

		CEC 7: ICC7S10, ICC7K2-3, ICC7K4, IGC7S4; ICC7S8, IGC7S2,  ICC7K4, IGC7S4; IGC7S14, IGC7K1, IGC7S1, ICC7S2, ICC6K4, IGC6K3; IGC6S-S5, ICC7S1, ICC7S13



CEC 4: ICC4S3, ICC4S2, ICC4S5

IGC4S7, IGC4S13, IGC4S3, IGC4S5, IGC4S6, IGC4S9, IGC4S11, ICC4S6

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Alignment with Learning Goals and Unit Objectives

		ICC7K2-K3

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Classroom Climate

		ICC5S4-5, ICC5S10,11



		0

		0

0%

		6

100%

		0

		1

25%

		3

75%



		Use of Technology/ Assistive Technology

		ICC7S8, ICC7K4

IGC5S2, IGC4S7



		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		INSTRUCTIONAL DECISION MAKING



		Rethinking Your Plans for a Group of Students

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		5

33%

		10

67%

		0

		1

25%

		3

75%



		Revisions for a Group of Students Based on Analysis of Student Learning 

		ICC8S8, ICC7S6

 ICC7S13,ICC7S15

		0

		5

33%

		10

67%

		0

		0

0%

		4

100%



		Explanation of the Modifications Made for a Group of Students

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		6

40%

		9

60%

		0

		0

0%

		4

100%



		Rethinking Your Plans for an Individual Student

		ICC8S8, ICC7S6

 ICC7S13,ICC7S15

		0

		6

40%

		9

60%

		0

		1

25%

		3

75%



		Revisions for an Individual Student Based on Analysis of Student Learning 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		5

33%

		10

67%

		0

		0

0%

		4

100%



		Explanation of the Revisions Made for an Individual Student

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		7

47%

		8

53%

		0

		1

25%

		3

75%








		ANALYSIS OF STUDENT LEARNING



		Rating →

Indicator ↓

		CEC Individualized General Education Curricula Standards

		Spring/Summer 2010 

(N=6)

		Fall 2010 

(N=4)



		

		

		U

		A

		T

		U

		A

		T



		Alignment with Selected Unit Objectives 

		RIPTS 9

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Clarity and Accuracy of Presentation of Graphs

		RIPTS 9

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Interpretation of Data 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Evidence of Impact on Student Learning 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%



		Insights on Effective Instruction  and Assessment

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Self Evaluation and Implications for Future Teaching 

		ICC8S8, ICC7S6

ICC7S13,ICC7S15

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%







		REFLECTION ON STUDENT TEACHING



		

		

		Spring 

2010

		Fall 

2010



		Rating → 

Indicator ↓ 

		CEC

Standards

		U

		A

		T

		U

		A

		T



		Description of Incidents

		

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Description of effect on Student Teaching experience

		ICC9S9, ICC9S11

		0

		0

0%

		6

100%

		0

		0

0%

		4

100%



		Description of Self Learning

		ICC9S9, ICC9S11

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		Plans for Professional Development

		ICC9S12, ICC9S5, ICC9S1-S3, IGC9S1

		0

		1

20%

		5

80%

		0

		0

0%

		4

100%



		OVERALL EVALUATION

		

		0

		1

20%

		5

80%

		0

		1

25%

		3

75%











Asst #5: Teacher Candidate Work Sample




CEC Assessment #4


Assessment of student teaching

Teacher Candidate Observation and Progress Report (TCOPR)



a. A brief description of the assessment and its use in the program 


The Feinstein School of Education and Human Development developed a common assessment of student teacher/graduate intern performance, the Teacher Candidate Observation and Progress Report (TCOPR).  This tool was developed with input from all programs in teacher education and identifies components of effective teaching.  As a general tool for all, the TCOPR was further modified to focus the evaluation on both general principles of good teaching and to specifically address competencies consistent with the Individualized General Curriculum.  Clarification of concepts has been added to the TCOPR evaluation rubric and a greater alignment with specific Individualized General Curricula (IGC) knowledge and skills.  The TCOPR is the protocol used to describe a teacher candidate’s ability to plan, act, and reflect upon his/her teaching in settings that involve students with mild/moderate disabilities at the elementary or middle school levels of education.  During student teaching/graduate internship, the TCOPR is the formal documentation completed by both the college supervisor and cooperating teacher (both evaluators are  certified as a Teacher of Students with Mild/Moderate Disabilities at the Elementary/Middle Level by the Rhode Island Department of Education), evaluating the teacher candidate formally three times during the teacher candidate’s student teaching placement.  The TCOPR describes the teacher candidate’s ability to design instruction through lesson planning, implementation of the lesson, and reflection of lessons taught.  The TCOPR is a broad performance evaluation measure of the teacher candidate’s overall application of skills, knowledge and dispositions, addressing aspects of the CEC IGC Standards #2-10, and are interpreted based on the area of teacher candidate concentration (Elementary/Middle Level). Written comments on the TCOPR provide the teacher candidate further evaluation of skills demonstrated with specific feedback on his/her performance related to teaching elementary and middle school students with mild to moderate disabilities.  The TCOPR, and subsequent performance indicators, began full implementation in Spring 2010.  Prior to this time, another tool was used (as described in March 2010 CEC submission). 


b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


The TCOPR relates most directly to CEC Standards #2-10.  Each standard is described below and aligned with TCOPR indicators in following sections. 


CEC Standard 2: Development & Characteristics of Learners: 

How assessment aligns with CEC Standard #2:  The TCOPR requires elementary/middle graduate teacher candidates to use knowledge to respond to the varying abilities and behaviors of their students’ exceptional learning needs (Attention (ICC2K7), Health (IGC2K2), Social-Emotional (IGC2K4), Educational Implications (ICC2K2). One of the outcomes of the TCOPR is to document how well teacher candidates plan for the development and characteristics of their learners (ICC2K2) throughout student teaching. Lesson plans are developed and the lesson presented and evaluated using the TCOPR under the PLANNING section.  Lesson plan implementation in inclusive settings addresses the similarities and differences (ICC2K5-6) of individuals with exceptional learning needs to provide lessons based using the age-appropriate general curriculum.   Students with medical needs (ICC2K7, IGC2K3) and sensory needs (IGC2K5) are considered in planning the timing of lessons around health interventions and medications.  The characteristics and effects of the cultural and environmental milieu of the individuals with exceptional learning needs are considered in lesson plan development (ICC2K3) in students’ background knowledge and prerequisite skills (experiences, culture, language).  The lesson plan must include modifications of instruction, materials, and written language to match students’ challenges (IGC2K2).  CEC Standard #2 is assessed primarily under TCOPR section: PLANNING Indicators.


CEC Standard 3: Individual Learning Differences: 

How assessment aligns with CEC Standard #3:  The TCOPR documents how well teacher candidates plan lessons that are responsive to learner differences and require individualized instruction. Elementary/middle graduate teacher candidates understand how contextual factors, such as language, culture, and familial backgrounds  (ICC3K3), interact with students’ exceptional learning needs (ICC3K1)and impact academic, social and career options (ICC3K2).  Thus, one of the outcomes of TCOPR is to document how well teacher candidates understand their students’ individual learning differences and use this knowledge in instructional planning and lesson implementation.  Teacher candidates must  design developmentally appropriate instruction that match the strengths and challenges of elementary and middle school level students with exceptional learning needs ( medical/attentional challenges (IGC3K1), cultural beliefs and values  (ICC3K3-K4),  auditory/processing challenges (IGC3K2) and social challenges (ICC3K2).  CEC Standard #3 is assessed primarily under TCOPR section: PLANNING Indicators.


CEC Standard 4: Instructional Strategies: 

How assessment aligns with CEC Standard #4:  The TCOPR documents an elementary/middle graduate teacher candidate’s ability to employ instructional strategies to teach lessons that encourage critical thinking, problem solving, and performance skills. Teacher candidates must select, adapt and use instructional strategies, technology, and materials (ICC4S3, IGC4S7) to promote positive learning results (IGC4S3) for students with exceptional learning needs. Effective instructional strategies that promote learning for students in areas consistent with the lesson content  (e.g., mathematics (IGC4S5), reading ((IGC4S4,) writing (IGC4S15-16) ).  Teacher candidates select and implement instructional  strategies with older students with exceptional learning needs  that incorporate instructional materials that match the students’ level of understanding and pace of learning (IGC4S6)  and need for generalization within and across curricula (IGC4S1) and  promote successful transitions ( ICC4S6, IGC4S8).  Teacher candidates provide students feedback on their behavior, attention, and learning (IGC4S9, ICC4S3) and guide them using evidence based practice (ICC4S2, ICC4K1). Teacher candidates access specialized materials (IGC4K1), and resources (IGC4S8). 


 CEC Standard #4  is assessed primarily under TCOPR sections: PLANNING and ACTION : Implementation, Content, Climate, and Classroom Management.


CEC Standard 5: Learning Environments & Social Interactions 

How assessment aligns with CEC Standard #5:  The TCOPR is used to evaluate an elementary/middle graduate teacher candidate’s ability to modify the learning environment (ICC5S5, IGC5K2-3) that promote active participation (ICC5S4).  Teacher candidates create predictable use effective communication (ICC5K4, IIC5S2) and value diversity and encourage independence (ICC5S13-14),  Teacher candidates employ techniques to provide students opportunities to give and receive meaningful feedback (IGC5S4, ICC5S10).  Teacher candidates employ effective classroom behavior management strategies (ICC5S11) that promote positive feedback, (ICC5S10, ICC5S11, ICC5S7), student independence (ICC5S9).  Teacher candidates modify instruction based on student performance (IGC5S6).  Teacher candidates consider variety of current and future educational settings and community-based settings (IGC5S1, IGC5S3) in re-teaching and extending learning.  CEC Standard #5 is assessed primarily under TCOPR sections: ACTION: Implementation, Climate, and Classroom Management.

CEC Standard 6:  Language  

How assessment aligns with CEC Standard #6:  The TCOPR documents teacher candidate’s skill in selecting technical resources (assistive technology) in lesson planning to consistent with student communication use (ICC6K4) culture (IGC6K2), language (ICC6K1, ICC6S2) and learning/vocabulary needs (IGC6S1).   In lesson implementation elementary/middle graduate teacher candidates uses communication strategies and resources to facilitate understanding of subject matter (ICC6S2) consistent with student language development and secondary language understanding. Teacher candidates use effective augmentative and assistive communication, (ICC6K4, ICC6S1) to promote student learning and enhance communication.  Teacher candidates also consider student communication in supporting their social/behavioral understanding (ICC6S1). Other language skills are used as appropriate to the lesson content (IGC6S1-enhance vocabulary, IGC6S2-spelling, IGC6S3-oral/written language, (IGC6S4) -legible documents).  CEC Standard #6 is primarily assessed under TCOPR sections:  PLANNING, ACTION: Implementation, Climate, and Classroom Management, and TECHNOLOGY.

CEC Standard 7:  Instructional Planning  

How assessment aligns with CEC Standard #7:  The TCOPR documents teacher candidate’s performance in instructional planning and implementation of lessons taught.  Elementary/middle graduate teacher candidates present content in a scope and sequence consistent with general education (ICC7K2), but prioritized with input from team members to match the level of understanding of the students (ICC7S1, ICC7S2).  Teacher candidates prepare lesson plans (ICC7S10) that differentiate goals and objectives (ICC7S6).   Teacher candidates select, prepare and organized materials (ICC7S11) and assistive technology (ICC7S9, IGC7S4) instructional strategies (IGC7S2) to support student learning/content, social (ICC7S14), behavioral (IGC7S1) communication (IGC7S4) and cultural/linguistic factors (ICC7S8).  Teacher candidates evaluate and modify instructional practices based on assessment data (ICC7S15).    In their work with older students with exceptional learning needs, teacher candidates plan and implement age and ability appropriate instruction (IGC7S3), and design instructional programs that address independent living and career education within academic expanded core curriculum (IGC7S6).  CEC Standard #7 is primarily assessed under TCOPR sections: PLANNING, ACTION: Implementation and Content, REFLECTION, and TECHNOLOGY.

CEC Standard 8: Assessment.  

How assessment aligns with CEC Standard #8: In order to teach lessons/units to students, elementary/middle graduate teacher candidate’s select (IGC8S3) and/or modify, (ICC8S4) and implement (ICC8S2, ICC8S8, IGC8S2) informal and informal assessments.  Teacher candidate create and maintain records (ICC8S9) and report their information gained (ICC8S7, IGC8S1). Teacher candidates interpret behavior (IGC8S5)and learning change information from formal and informal assessments (ICC8S5, IGC8S5) to accommodate the unique abilities and needs of their students (IGC8S3).  Candidates are continually guided by legal/ethical principles and best theory/practice as they make decisions about meaningful nonbiased assessments for their students.  CEC Standard #8 is assessed primarily under TCOPR sections: PLANNING and ACTION: Implementation.


CEC Standard 9: Professional and Ethical Practice.  

How assessment aligns with CEC Standard #9:  Elementary/middle graduate teacher candidates project a professional image and regularly reflect upon/adjust their practice to effect student’s progress (ICC9S1-S2). Teacher candidates communicate (verbal, non-verbal, and written) (ICC9S8) must convey strength-based language, and conform to all professional conventions (ICC9S8, ICC9S1-2).   Attention to legal/ethical matters is critical throughout student teaching as well (ICC9S3).  Teacher candidates continually reflect on their teaching practice (ICC9S11), to continually improve and develop the highest education and quality-of-life of their students (ICC9S5).  CEC Standard #9 is assessed primarily under TCOPR sections: REFLECTION and PROFESSIONAL BEHAVIOR.

CEC Standard 10: Collaboration: 

How assessment aligns with CEC Standard #10: Teacher candidates effectively collaborate with families, colleagues, and other related service providers/personnel in culturally responsive ways (ICC10S2), foster respectful relationships with families and professionals (ICC10S3) and work to families become active participants in IEP development implementation (ICC10S4-5). If students are age 14 or older in Rhode Island, elementary/middle graduate teacher candidates plan for the involvement of different agencies during the referral, assessment and service provision (as applicable) to students transitioning to adult life (IGC10S2, S4).  Teacher candidates maintain confidential and effective communication (ICC10S1) in communication with families (ICC10S2), school personnel (ICC10S6, ICC10S11), and community members (ICC10S6).  CEC Standard #10 is assessed primarily under TCOPR section: PROFESSIONAL BEHAVIOR.

c. A brief analysis of the data findings;


Spring 2010 and Fall 2010:  Since the TCOPR was implemented (Spring 2010), data on candidates’ performance on the TCOPR was collected for candidates in the M.Ed. Elementary/Middle Level Program in Mild/Moderate Disabilities.  Data from this time period indicated that ALL (n=10) elementary/middle graduate teacher candidates either achieved the acceptable or target level on the overall assessment rating, and students similarly achieved acceptable or target on most rubric indicators.  Teacher candidates are provided formalized feedback a total of six times throughout their placement at the elementary/middle school level.  The data reported on the following table reflects the final teacher candidate performance from the college supervisor and the cooperating teacher. 


d.  An interpretation of how that data provides evidence for meeting standards: The overall assessment data indicate that Standards #2-10 are met as teacher candidates actively plan lessons, demonstrate specific actions, continuously reflect on their practice, and demonstrate professional practice throughout their student teaching clinical experience.  Candidates must readily demonstrate their ability to understand and respond to the needs of individuals with exceptional learning needs.  Data (n=10) for two semesters is quite small making it difficult to generalize a pattern of strengths/needs of elementary/middle graduate teacher candidates.  Greater distinction between rubric element levels offer increased opportunity for assessing candidates ability to plan, act, and reflect on their practice during graduate internship.
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Teacher Candidate:___________________________________
Emplid:______________

Supervising Professor’s Name:_________________________________________________

Cooperating Teacher’s Name:_________________________________________________​ 


Grade Level/Content Area Assignment:__________________________________________

Cooperating School District/School:_____________________________________________

Person Completing This Observation (Check one):


                                  □ Cooperating Teacher      □ Supervising Professor

Date:__________

Observation # (Circle one):  
1
2            3


The purpose of this instrument is to provide instructive feedback about the teacher candidate’s teaching performance to the teacher candidate, the college supervisor, and the teacher candidate’s practicum teacher during the teacher candidate’s graduate internship.  The instrument is to be completed following each formal observation of the candidate in the practicum experience. 


We have conferred in the summary of the candidate’s classroom performance.  Our signatures below attest to our judgments regarding the proficiency of the teacher candidate.  As professional educators we recommend the student observed do the following:




Continue with preparation for a teaching license.




Be required to complete an individualized contract to remedy deficiencies.




Discontinue preparation for a teaching license.


College Professor/ Cooperating Teacher’s Signature
Date


Teacher Candidate’s Signature
Date


		

		PLANNING Indicators

		Developing

		Acceptable

		Target



		1

		The design of the lesson demonstrates careful planning and organization, from appropriate set induction to closure.  (The lesson is ecologically based with a clear beginning and clear ending).  ICC7S9, ICC7S10

		Lesson plan is disorganized.  Careful planning is not evident and does not consider student strengths and challenges. 

		The teacher  (TC)  plans a lesson that is ecologically based, is sequentially presented consistent with most student levels of understanding, response modes and engagement

		The teacher candidate plans a lesson that is ecologically based, sequentially presented, and consistent with all student levels of understanding, response modes and engagement.



		2

		Lesson objectives are measurable and observable.


ICC7S6, ICC7K3

		Lesson objectives are not provided/ not matched to student ability and/or content of the lesson.  

		Lesson objectives are clear, and are differentiated to match most levels of student skills.  Criterions are identified for some objectives.

		Lesson objectives are clear, and are differentiated to match different levels of student skills.  Criterions are identified for students at different levels. 



		3

		The lesson plan objectives are aligned with GLEs,/GSEs standards of general education.  ICC7S1, ICC7K3,  ICC1K3

		Objectives are not aligned with appropriate standards

		Teacher candidate’s  objectives are mostly aligned with appropriate standards, linked to general education curriculum

		TC’s  objectives are all aligned with appropriate standards of general education at an age-appropriate level consistent with gen. curriculum



		4

		The instructional strategies, activities and technical resources (e.g. augmentative communication, manipulatives, electronic technology, assistive technologies) in this lesson plan demonstrate attention to students’ experience, preparedness, and/or learning styles (community, organization, linguistic and/or vocabulary needs).  IGC7S2,IGC2K2, IGC2K3,K7,K4;  ICC7S9, ICC7S11, ICC6K1, IGC6S1, ICC6K4; IGC3K1-3

		Instruction, strategies, resources, or materials are chosen based on some student needs. 

		The TC  plans instruction, strategies, resources, and materials that consider student age, learning needs and additional considerations such as physical, health, medical, communication and sensory abilities.  Technology (low tech and/or high tech) is used  as appropriate for the learning task

		The TC plans Instruction, strategies, resources, and materials that consider student age, learning needs, physical, health, medical, receptive and expressive communication and sensory abilities.  Related services are infused into instruction when appropriate. Technology (low tech and/or high tech) is used consistently as appropriate for the learning task



		5

		The instructional strategies, activities and technical resources (e.g. augmentative communication, manipulatives, electronic technology, assistive technologies) in this lesson plan demonstrate attention to students’ experience, preparedness, and/or learning styles (communication , organization, attention, linguistic and/or vocabulary needs).  ICC2K2, IGC6K2, IGC6S1-2, ICC7K4, IGC7S4, ICC7S11, S8; IGC3K1-3, ICC3K3

		Instruction, strategies, resources, or materials are chosen based availability, and offer limited opportunities for diverse learners beyond the classroom.  

		The teacher candidate’s Instruction, strategies, resources, and materials consider most student abilities and understanding (i.e. learning, behavior, problem-solving, communication/language, culture) to provide meaningful instruction in least restrictive environments (school, community, vocational).

		The teacher candidate’s Instruction, strategies, resources, and materials consider all student abilities and understanding (i.e. behavior, attention, problem-solving, communication/language, culture) to provide meaningful instruction in least restrictive environments (school, community, vocational).



		6

		The lesson design demonstrates an accurate understanding of content.   ICC7K2

		Significant errors in content is presented within the TC’s lesson

		Teacher candidate’s content is presented accurately in most aspects of the lesson

		Teacher candidate’s content is accurately presented in all aspects of the lesson



		7

		The lesson is designed to engage students in meaningful instructional tasks related to content. (i.e. plans for appropriate behavior, communication, social  learning,  within context of academic learning).  ICC4S3, ICC4S5, IGC3K1-4

IGC7S1,  IGC7S2 , ICC7S7, ICC7S14,  ICC6S1

		Teacher candidate’s lesson is planned to engage students, although lesson does not focus on meaningful instruction. 

		Teacher candidate’s lesson is planned to engage students in learning tasks, demonstrate acceptable behavior, and provide opportunities for communicating understanding of content.

		Teacher candidate plans a lesson to engage students in learning tasks, with clear criteria for acceptable behavior, and provide opportunities for communication throughout the academic content. 





		8

		The lesson is designed to be student-centered, take advantage of students’ curiosity, and be highly engaging. (i.e. takes into account individual learning styles, levels of understanding, auditory, and communication strengths).  ICC4S3, ICC4S5,IGC7S1,  IGC7S2 , ICC7S7, ICC7S14, ICC6S1; IGC3K1-3, ICC3K1-2, ICC7S2

		The lesson is based on content only with little consideration of student strengths/preferences. 

		Most aspects of the lesson are on student learning and include some highly engaging components.  Lesson is based on most student strengths (auditory, communication, learning, structure).

		The focus of the lesson is on student learning and includes many highly engaging components.  Lesson is based on each student’s strengths (auditory, communication, learning, structure).



		9

		Formative and/or summative assessments are aligned with objectives (i.e., lesson includes a data collection system/task analysis that assesses identified lesson objectives).  ICC7S6


 ICC8S4,ICC8S8, IGC8SS3

		Evaluation of students does not clearly match the identified objectives.

		Evaluation of student learning is linked to objectives, and incorporates evaluation of some additional skills.

		Evaluation of student learning is closely linked to objectives, and incorporates evaluation of behavior, social abilities, and/or communication as appropriate to the students in a way that captures student progress.



		10

		The lesson incorporates flexibility and plans for re-teaching and/or extension, if needed (i.e., skills generalize to other routines, environments, independent living and/or career exploration).  ICC7S13, ICC7S13, IGC7S6, IGC5S1, S3

		Lesson is planned as an isolated experience with not plans identified for re-teaching or extension

		Lesson is planned within the context of other lessons.

		Lesson is planned within the context of other lessons and modified to adjust to student learning.  Generalization of skills to different tasks/different environments is conveyed



		

		

		

		



		

		ACTION: Implementation Indicators 

		Developing

		Acceptable

		Target



		1

		The teacher candidate arranges the physical environment to maximize learning in this particular lesson.  (i.e. addresses the physical and sensory needs of students). IGC5K2

		 Teacher candidate does not  consider the physical environment to support the learning of students. Assistive technology is not considered.

		Teacher candidate arranges the physical environment to maximize students’ learning. Some of the following is considered: classroom structure, visual supports, lighting, physical access and clutter are adapted.  Assistive technology is considered to assist some students learn.

		Teacher candidate arranges the physical environment to maximize all students’ learning.  Classroom structure, visual supports, lighting, physical access and clutter are adapted.  Assistive technology is considered to assist with learning in the environment



		2

		The teacher candidate attends to individual student needs, including learning and behavioral issues, study skills and  considers effective use of paraeducators, peers, and other related service to provide support.  ICC7K5, ICC7S2,  IGC4S3, IGC6S1 (enhance vocabulary), IGC6S2 (spelling), IGC6S3 (oral/written language), IGC6S4 (legible documents)-as appropriate to the lesson.

		The teacher candidate attends to the needs of some students.  Little collaboration to ensure all student needs are met is evident.

		The teacher candidate attends to individual student needs, including learning and behavioral issues.  Professionals in the classroom are informed and work together to assist students.

		The teacher candidate attends to individual student needs, including learning and behavioral issues.  Professionals in the classroom are knowledgeable on their roles and work together to  assist students, with carryover of roles evident.





		3

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, augmentative communication, adaptive or assistive technologies, electronic technology) to promote student learning and creativity using age-appropriate materials.  IGC7S2, ICC7S9,  ICC6K1, IGC6S1, ICC6K4,  IGC4S7; IGC7S3

		The teacher candidate designs learning experiences without evidence that individual learning needs are considered in selection of digital tools or resources.

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, augmentative communication, adaptive or assist. technologies, electronic technology) to promote student learning and creativity

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, augmentative communication, adaptive or assist. technologies, electronic technology) to promote maximum student learning and creativity



		4

		The pace of the lesson is appropriate for the developmental levels/needs of the students and the purposes of the lesson (i.e. pace, intensity of content,  and instructional/behavioral supports to assist learning).  IGC4S6,   ICC5K3,  ICC7S12

		The pace of the lesson and/or intensity of content do not match student learning needs.

		The pace of the lesson is appropriate for the developmental levels/needs of the students and the purposes of the lesson.  Intensity of content, memory/perceptual supports, visual supports, are used to match the needs of most students.

		The pace of the lesson is appropriate for the developmental levels/needs of the students and the purposes of the lesson.  Intensity of content, memory/perceptual supports, visual supports, are used to match the needs of all students.



		5

		The teacher candidate customizes and personalizes learning activities using digital tools and resources (e.g. manipulatives, augmentative communication, adaptive or assistive technologies, electronic technology).  IGC7S2, ICC7S9,  ICC6K1, IGC6S1, ICC6K4,  IGC4S7, IGC4S5, IGC4S4,  ,IGC4S15-16

		The teacher candidate develops learning activities that do not match most student learning needs

.  

		The teacher candidate customizes and personalizes learning activities using digital tools and resources that match all students’ needs.  Learning activities incorporate manipulatives, aug. communication, adaptive or assistive technology, electronic technology and other adaptations as consistent with some student’s learning needs.

		The teacher candidate customizes and personalizes learning activities using digital tools and resources that match all students’ needs.  Learning activities incorporate manipulatives, aug. communication, adaptive or assistive technology, electronic technology and other adaptations as consistent with each student’s learning needs.



		6

		The teacher candidate uses multiple forms of assessment (i.e. observation, rubrics, and oral questioning) to measure student learning.  IGC8S3-4

		The teacher candidate uses an assessment plan that does not convey a match to basic students needs.

		The teacher candidate uses multiple forms of assessment (e.g., observation, rubrics, oral questioning, etc.) to measure student learning. Assessment is adapted to match the language, sensory, learning, response-mode, and physical challenges as appropriate for most students.

		The teacher candidate uses multiple forms of assessment (e.g., observation, rubrics, oral questioning, etc.) to measure student learning. Assessment is adapted to match the language, sensory, learning, response-mode, and physical challenges as appropriate for each student.



		7

		The teacher candidate’s questioning strategies are likely to enhance the development of student conceptual understanding/problem solving (i.e. uses communication strategies and  research-supported methods that match student culture/learning needs).  ICC6S1, ICC7S8, ICC2K6-7



		The teacher candidate’s questioning strategies are not matched to student needs and are not likely to enhance the development of student conceptual understanding/problem solving. 

		The teacher candidate’s questioning strategies are likely to enhance the development of student conceptual understanding/problem solving and are individualized to most student needs (i.e. uses communication and prompting methods that match student culture, sensory, tactile/kinesthetic learning needs).

		The teacher candidate’s questioning strategies are likely to enhance the development of student conceptual understanding/problem solving and are individualized to each student needs (i.e. uses communication and prompting methods that match student culture, sensory, tactile/kinesthetic learning needs).



		8

		The lesson is modified as needed based on formative assessment within the lesson. ICC8S5, IGC8S3, ICC2K6-7

		The teacher candidate demonstrates limited analysis of formative assessment, resulting in few modifications.

		The teacher candidate demonstrates modification of the lesson, as needed, based on some analysis of formative assessment within the lesson.

		The teacher candidate demonstrates modification of the lesson, as needed, based on careful analysis of formative assessment within the lesson.





		

		ACTION: Content Indicators 

		Developing

		Acceptable

		Target



		1

		The content of the lesson is significant and worthwhile.  IGC4S13

		The content of the lesson is selected based on teacher interest, has little connection to student learning abilities

		The teacher candidate selects lesson content that is based in the general education curriculum, is somewhat  significant, worthwhile, and prioritized based on some student learning abilities.

		The TC selects lesson content that is based in the general education curriculum, is significant, worthwhile, and prioritized based on student learning abilities. 



		2

		The content of the lesson is appropriate for the developmental levels of the students in this class.  ICC4S3, ICC7S1 (i.e. mathematics (IGC4S5), reading (IGC4S4,) writing (IGC4S15-16)

		The content of the lesson does not match the developmental levels of the students.

		The content of the lesson is appropriate for the developmental levels of the most students in this class, modified to meet most  student learning needs.

		The content of the lesson is appropriate for the developmental levels of the students in this class, modified to meet individual student learning needs.



		3

		Students are intellectually engaged with important ideas relevant to the focus of the lesson. ICC3K2

		Students are not engaged in the content of the lesson

		Students are somewhat intellectually engaged with important ideas relevant to the focus of the lesson.

		Students are highly intellectually engaged with important ideas relevant to the focus of the lesson. 



		4

		The teacher candidate provides accurate content information and displays an understanding of important concepts.  ICC4S4





		The teacher candidate provides content which is inaccurate.

		The teacher candidate provides accurate content information and displays an understanding of important concepts.

		The TC provides accurate content information and displays an in-depth understanding of important concepts.



		5

		Appropriate connections are made to other areas of the discipline, to other disciplines (transition to adult life), and/or to real-world contexts (i.e. considers home factors, family perspectives, cult. perspectives, preferences for post-school environments).  IGC4S10, ICC4S6, IGC4S8


		The teacher candidate makes few connections to other disciplines or to real-world contexts.

		The TC makes appropriate connections to other areas of the discipline, to other disciplines, and/or to real-world contexts.  Considerations of some additional factors are evident.

		The TC makes appropriate connections to other areas of the discipline, to other disciplines, and/or to real-world contexts and considers home factors, family perspectives, regional considerations, and cultural perspectives in making the connections.





		.

		ACTION: Climate Indicators

		Developing

		Acceptable

		Target



		1

		The teacher candidate demonstrates positive relationships with his/her students through interactions, including talk, body language, and comments on papers.  ICC5S7, IGC5S4

		The teacher candidate demonstrates strained  relationships with his/her students

		The teacher candidate demonstrates positive relationships with his/her students in most ways 

		The teacher candidate demonstrates positive relationships with his/her students through interactions, including talk, body language, comments on papers, etc



		2

		There is a sense of community in the classroom.  Students treat each other and the teacher candidate with respect.(i.e. including behavior that supports  cultural difference,  family differences, learning differ). ICC5S13-14

		The teacher candidate treats others with respect on occasion

		There is a sense of community in the classroom.  Students treat each other and the teacher candidate with respect. (i.e. including behavior that supports cultural difference,  family differences, learning differ)

		There is a sense of community in the classroom.  Students treat each other and the teacher candidate with respect. (i.e. including behavior that supports cultural difference,  family differences, learning differ), supported by teacher candidate model of respect  for others.



		3

		Active participation of all is encouraged and value. (i.e., identifying realistic expectations, behavioral supports, and feedback that match student learning needs).   ICC4S2,  ICC5S1, ICC5S4

		The teacher candidate requires students to participate. 

		Teacher candidate encourages and values active participation throughout the school day.  The TC identifies realistic expectations, behavioral and/or physical supports, and feedback that match student learning needs.

		TC encourages and values active participation throughout the school day. The teacher candidate identifies realistic expectations, behavioral and/or physical supports, and feedback that match student learning needs.



		4

		The teacher candidate’s language and behavior clearly demonstrate that s/he is approachable, sensitive, and supportive to all students.  ICC5S4, IGC6K1

		The teacher candidate demonstrates behavior that can be perceived as approachable at times

		The teacher candidate’s language and behavior clearly demonstrate that s/he is approachable and supportive to all students

		The teacher candidate’s language and behavior clearly demonstrate that s/he is approachable, sensitive, and supportive to all students



		5

		The climate of the lesson encourages students to generate ideas, questions, conjectures, and/or propositions (i.e. using positive  behavior and intervention systems-PBIS). 


ICC4K1,  IGC5S4

		The teacher candidate presents limited opportunity for students to become actively involved in the lesson. 

		The teacher candidate presents a teaching   climate of the lesson encourages students to generate ideas, questions, conjectures, and/or propositions, using positive  behavior and intervention strategies during most times.

		The teacher candidate presents a teaching  climate of the lesson encourages students to generate ideas, questions, conjectures, and/or propositions, using positive  behavior and intervention strategies at all times. 



		6

		Intellectual rigor, constructive criticism, and the challenging of ideas are evident (i.e. high expectations to match student abilities). IGC5S4

		The teacher candidate provides expectations based on some students.

		The teacher candidate provides Intellectual rigor with high expectations for most student, provides constructive criticism, and the challenging of ideas. 

		The teacher candidate provides Intellectual rigor with high expectations for each student, provides constructive criticism, and the challenging of ideas.



		7

		There was a high proportion of student-to-student communication about the content of the lesson (consistent with student mode of communication)

IGC5S4, IGC6S1

		The lesson was primarily teacher candidate directed with limited opportunity for student communication.

		There were some opportunities for  student-to-student communication and/or teacher-to-student communication about the content of the lesson. Teacher candidate uses/encourages communication that is consistent with student’s mode of communication.

		There was a high proportion of student-to-student communication and/or teacher-to-student communication about the content of the lesson. Teacher candidate uses/encourages communication that is consistent with student’s mode of communication, physical abilities, and level of responsiveness.





		.

		ACTION: Classroom Management  Indicators

		Developing

		Acceptable

		Target



		1

		The teacher candidate has an effective way of getting all students in the class to be attentive (i.e. utilizes appropriate communication, behavior management strategies). ICC5S5,  ICC6S1

		The teacher candidate gains attention of students using practices inconsistent with positive behavior support. 

		The teacher candidate has an effective way of getting most students in the class to be attentive. The teacher candidate utilizes appropriate communication, physical structure, and sensory integration to prepare students for the learning task as appropriate as appropriate for most students.

		The teacher candidate has an effective way of getting all students in the class to be attentive. The teacher candidate utilizes appropriate communication, physical structure, and sensory integration to prepare students for the learning task as appropriate to each student.



		2

		The teacher candidate does not try to “talk over” the students (i.e. modifying using appropriate volume and intonation to support student understanding, addressing  problems/attention needs  in a constructive way).

 ICC5S5,  ICC4S3

		The teacher candidate uses voice volume as a primary technique to gain student attention. 

		The teacher candidate does not try to “talk over” the students.  The teacher candidate modifies their voice by using appropriate volume and intonation to support student hearing needs and level of communication of most students. Teacher candidate addresses attention challenges in a constructive way.

		The teacher candidate does not try to “talk over” the students.  The teacher candidate modifies their voice by using appropriate volume and intonation to support student hearing needs and level of communication. Teacher candidate addresses attention challenges in a constructive way.



		3

		The majority of class time is spent devoted to academic tasks, and time is divided in a meaningful, constructive way (i.e. Adapts grouping, and lesson progression to match student and learning needs, and promote independence).  IGC5K3,  IGC4S9, ICC5S9

		Class time is minimally devoted to academic tasks.

		The majority of class time is spent devoted to academic tasks, and time is divided in a meaningful, constructive way. The teacher candidate adapts grouping and lesson progression to match student and learning needs.

		The majority of class time is spent devoted to academic tasks, and time is divided in a meaningful, constructive way. The teacher candidate adapts grouping and lesson progression to match every student’s learning, behavioral and attentional needs.



		4

		The teacher candidate circulates the room in order to keep students on task, to listen, and to challenge students with questions, and ensure appropriate engagement in the task. ICC5S10,  IGC4S9

		The teacher candidate addresses the needs of some students.

		The teacher candidate circulates the room in order to keep students on task, to listen, and to challenge students with questions, and ensure appropriate engagement in the task.

		The teacher candidate circulates the room in order to keep students on task, to listen, and to challenge students with questions, and ensure appropriate engagement in the task. This is supported by the coordinated engagement of other classroom professionals working with students. 



		5

		The teacher candidate provides clear, concise, and specific directions prior to transitions and checks for understanding before moving on to the next task or activity. IGC4S9, IGC5S13,  ICC6S1




		The teacher candidate provides minimal directions before moving on to the next task. 

		The teacher candidate provides clear, concise, and specific directions prior to transitions and checks for understanding before moving on to the next task or activity.  Some supports are used to assist with transitions. 

		The teacher candidate provides clear, concise, and specific directions prior to transitions and checks for understanding before moving on to the next task or activity.  Additional supports are used to assist with successful transitions of each student.



		6

		The teacher candidate applies a set of fair classroom rules, and behavioral interventions are based on logical consequences.   IGC5S11, IGC4S13

		The TC implements inconsistent behavioral interventions that do not convey careful attention to consequences.

		The teacher candidate applies a set of fair classroom rules, and behavioral interventions are based on logical consequences

		The teacher candidate develops and applies a set of fair classroom rules, and behavioral interventions are based on logical consequences





		

		Reflection  Indicators

		Developing

		Acceptable

		Target



		1

		The teacher candidate describes how s/he made decisions for planning and implementation. ICC7S13, ICC9S11

		The teacher candidate presents a limited description for how s/he made decisions for planning and implementation.

		 The teacher candidate describes how s/he made decisions for planning and implementation.

		The teacher candidate clearly and comprehensively describes how s/he made decisions for planning and implementation.



		2

		The teacher candidate discusses the strengths and weaknesses of the lesson and generates appropriate ideas for possible improvements. ICC7S15,  ICC9S11

		The teacher candidate presents a limited discussion of the strengths and weaknesses of the lesson, and/or s/he does not generate appropriate ideas for possible improvements.

		The teacher candidate discusses the strengths and weaknesses of the lesson and generates appropriate ideas for possible improvements

		The teacher candidate clearly and comprehensively discusses the strengths and weaknesses of the lesson and generates highly appropriate ideas for possible improvements.



		3

		The teacher candidate accurately analyzes and assesses student engagement, progress toward meeting the lesson objectives, and classroom management issues. 

 ICC8S9, IGC8S1, ICC8S7, ICC9S11

		The teacher candidate presents a limited analysis and assessment of student engagement, progress toward meeting the lesson objectives, and classroom management issues and/or inaccuracies exist.

		The teacher candidate accurately analyzes and assesses student engagement, progress toward meeting the lesson objectives, and classroom management issues.  

		The teacher candidate clearly and comprehensively analyzes and assesses student engagement, progress toward meeting the lesson objectives, and classroom management issues with a high level of accuracy.



		4

		The teacher candidate is aware of how his/her demeanor, actions, and reactions affect the classroom climate and individual students. ICC9S8-9,



		The teacher candidate demonstrates a limited awareness of how his/her demeanor, actions, and reactions affect the classroom climate and individual students.

		The teacher candidate is aware of how his/her demeanor, actions, and reactions affect the classroom climate and individual students.

		The teacher candidate demonstrates a keen awareness of how his/her demeanor, actions, and reactions affect the classroom climate and individual students.



		5

		Based on this lesson, the teacher candidate sets concrete goals (e.g. related to flexibility, pace, response to behavioral issues, etc.) that s/he will focus on for future lessons.     ICC9S5, ICC9S11

		Based on this lesson, the teacher candidate sets a limited number of concrete goals (e.g. related to flexibility, pace, response to behavioral issues, etc.) that  s/he will focus on for future lessons and/or the goals set are inappropriate or somewhat inappropriate.

		Based on this lesson, the teacher candidate sets concrete goals (e.g. related to flexibility, pace, response to behavioral issues, etc.) s/he will focus on for future lessons.

		Based on this lesson, the teacher candidate sets highly appropriate, concrete goals (e.g. related to flexibility, pace, response to behavioral issues, etc.) that s/he will focus on for future lessons.





		

		Professional Behavior Indicators

		Developing

		Acceptable

		Target



		1

		The teacher candidate treats her cooperating teacher, administrators, other teachers, and paraprofessionals with courtesy, respect, and honesty. 

ICC9S1, ICC9S6, ICC9S7, ICC10S3

		The TC treats his/her cooperating teacher, administrators, other teachers, and paraprofessionals with a limited level of courtesy, respect, and honesty.

		The teacher candidate treats his/her cooperating teacher, administrators, other teachers, and paraprofessionals with courtesy, respect, and honesty. 

		The teacher candidate consistently treats his/her cooperating teacher, administrators, other teachers, and paraprofessionals with a high level of courtesy, respect, and honesty.



		2

		The teacher candidate is on time and is prepared. 

 ICC9S1-S2

		The teacher candidate demonstrates inconsistencies in his/her ability to be on time and be prepared.

		The teacher candidate is on time and is prepared.

		The teacher candidate is consistently on time and is consistently well prepared.



		3

		The teacher candidate dresses professionally. ICC9S1-S2

		The teacher candidate demonstrates inconsistencies in his/her practice of dressing professionally.

		The teacher candidate dresses professionally.

		The teacher candidate consistently dresses professionally.



		4

		The teacher candidate attends, is attentive, and when applicable, takes an active role in department, faculty and other meetings relating to students (i.e., IEP meetings, parent conferences, inclusion planning meetings,  Open House).  ICC9S2, ICC9S4,   ICC10S2-5, ICC10S10

		The teacher candidate demonstrates inconsistencies in his/her attendance at  faculty and other meetings relating to students, and/or s/he is inattentive, and when applicable, does not take an active role in department  (i.e., IEP meetings, parent conferences, inclusion planning meetings,Open House).

		The teacher candidate attends, is attentive, and when applicable, takes an active role in department, faculty and other meetings relating to students (i.e., IEP meetings, parent conferences, inclusion planning meetings,  Open House).



		The teacher candidate consistently attends, is highly attentive, and when applicable, takes a highly active role in department, faculty and other meetings relating to students (i.e., IEP meetings, parent conferences, inclusion planning meetings,  Open House).





		5

		The teacher candidate is able to accept constructive feedback and make the appropriate adjustments. ICC9S11

		The teacher candidate demonstrates inconsistencies in his/her ability to accept constructive feedback and make the appropriate adjustments.

		The teacher candidate is able to accept constructive feedback and make the appropriate adjustments. 



		The teacher candidate is consistently able to accept constructive feedback and make the highly appropriate adjustments based on that feedback. 



		6

		The teacher candidate balances collaboration (with his/her cooperating teacher, special education teachers, related service personnel, paraprofessionals, transition specialists) and independent work in a professional manner.   IGC10K3, ICC10S2, IGC10S4

		The teacher candidate demonstrates inconsistencies in his/her ability to balance collaboration (with his/her cooperating teacher, special education teachers, related service personnel, paraprofessionals) and independent work in a professional manner.  

		The teacher candidate balances collaboration (with his/her cooperating teacher, special education teachers, related service personnel, paraprofessionals) and independent work in a professional manner.  

		The teacher candidate consistently balances collaboration (with his/her cooperating teacher, special education teachers, related service personnel, paraprofessionals) and independent work in a highly professional manner.  





		7

		The teacher candidate is a thoughtful listener to her students, her colleagues, and parents. (considers differences in perspective of family members and colleagues). ICC10S6,  ICC9S8

		The TC demonstrates inconsistencies in his/her ability to be a thoughtful listener to his/her students, colleagues, and parents. Teacher candidate does not consider differences in perspective of family members.

		The teacher candidate is a thoughtful listener to his/her students, colleagues, and parents. Teacher candidate considers differences in perspective of family members in most interactions with others.

		The teacher candidate consistently demonstrates his/her ability to be a thoughtful listener to her students, colleagues, and parents. Teacher candidate considers differences in perspective of family members in all interactions with others. 



		8

		The teacher candidate maintains a nonjudgmental stance toward students, parents, and colleagues. ( i.e. uses information and perspectives from others to plan and adjust student educational planning). ICC10S3

		The teacher candidate demonstrates inconsistencies in his/her ability to maintain a nonjudgmental stance toward students, parents, and colleagues. The teacher candidate  does not use information and perspectives from others to plan and adjust student educational planning.

		The teacher candidate maintains a nonjudgmental stance toward students, parents, and colleagues. The teacher candidate uses information and perspectives from others frequently to plan and adjust student educational planning.

		The teacher candidate consistently maintains a nonjudgmental stance toward students, parents, and colleagues. Teacher candidate uses information and perspectives from others consistently to plan and adjust student educational planning.



		9

		The teacher candidate is a student advocate. (i.e. supports acquisition of student services, using professional standards (procedures, confidentiality, and collaboration). ICC9S1,


ICC10S3

		The teacher candidate demonstrate inconsistencies in his/her advocacy of students. The teacher candidate does not support acquisition of student services and/or does not use professionalism in acquisition of services.

		The teacher candidate is a student advocate. The teacher candidate supports acquisition of some student services, using professional standards (i.e. procedures, confidentiality, collaboration).



		The teacher candidate consistenly demonstrates his/her ability to be a student advocate. The teacher candidate supports acquisition of all student services, using professional standards (i.e. procedures, confidentiality, collaboration).







		

		Technology Indicators

		Developing

		Acceptable

		Target



		1

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, switches, fm systems, electronic technology) to promote student learning and creativity. IGC4S7,  ICC6S2, IGC6S5,  IGC7S4




		The teacher candidate demonstrates inconsistencies in his/her ability to design or adapt relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, fm systems, electronic technology) to promote student learning and creativity.

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, switches, fm systems, electronic technology) to promote student learning and creativity. 

		The teacher candidate consistently designs or adapts highly relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, switches, fm systems, electronic technology) to promote student learning and creativity.



		2

		The teacher candidate develops technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress. 

 IGC7S,  IGC4S7




		The teacher candidate demonstrates inconsistencies in his/her ability to develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress.

		The teacher candidate develops technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress.

		The teacher candidate consistently develops technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress.



		3

		The teacher candidate customizes and personalizes learning activities using digital tools and resources (e.g. manipulatives, Language supports, adaptive/assistive technologies, augmentative communication, fm systems, electronic technology)  IGC6S5, IGC6S1-2,  IGC7S,  IGC4S7

		The teacher candidate customizes and personalizes a limited number of learning activities using digital tools and resources (e.g. manipulatives, adaptive/ assistive technologies, aug. communication, fm systems, electronic technology).

		The teacher candidate customizes and personalizes learning activities using digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, fm systems, electronic technology).

		The teacher candidate consistently customizes and personalizes learning activities using digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, fm systems, electronic technology).



		4

		The teacher candidate demonstrates fluency with available technology systems.  IGC4S7,  IGC7S4

		The teacher candidate demonstrates inconsistencies in his /her fluency with available technology systems.

		The teacher candidate demonstrates fluency with available technology systems.



		The teacher candidate consistently demonstrates fluency with available technology systems.





		5

		The teacher candidate communicates relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats. 

 ICC6S1,  IGC4S7,  IGC7S4

		The teacher candidate demonstrates inconsistencies in his/her ability to communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats.

		The teacher candidate communicates relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats.

		The teacher candidate consistently communicates relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats.



		6

		The teacher candidate models and facilitates effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research and learning.  IGC4S7,  IGC7S4

		The teacher candidate demonstrates inconsistencies in his/her ability to model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research and learning.

		The teacher candidate models and facilitates effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research and learning.

		The teacher candidate consistently models and facilitates effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research and learning.



		7

		The teacher candidate demonstrates fluency with available technology (if applicable) IGC4S7,  IGC7S4

		The teacher candidate demonstrates inconsistencies in his/her fluency with available technology (if applicable).

		The teacher candidate demonstrates fluency with available technology (if applicable).

		The teacher candidate consistently demonstrates fluency with available technology (if applicable).





SECTION TWO:  CAPSULE RATING OF OBSERVED LESSON


In this final rating of the lesson, consider all available information about the lesson, its context and purpose, and your own judgment of the relative importance of the ratings you have made. Select the capsule description that best characterizes the lesson you observed. Keep in mind that this rating is not intended to be an average of all the previous ratings, but should encapsulate your overall assessment of the quality and likely impact of the lesson you just observed. Please provide a brief rationale for your final capsule description of the lesson in the space provided. 


 Unacceptable 


Instruction is highly unlikely to enhance students’ understanding of the discipline or to develop their capacity 


to successfully “do” the discipline.   For example, instruction may be pedantic or uninspiring; students may be passive recipients of information from the teacher candidate or textbook; or material may be presented in a way that is inaccessible to many of the students. Alternatively, students may be involved in hands-on activities or other individual or group work, but it may appear to be activity for activity’s sake, without a clear sense of purpose and/or a clear link to conceptual development.  


Immediate intervention involving the college supervisor, cooperating teacher, and candidate is needed. 


Approaching

Instruction contains some elements of effective practice, but there are problems in the design, implementation, content, and/or appropriateness for many students in the class. For example, the content may lack importance and/or appropriateness; instruction may not successfully address the difficulties that many students are experiencing, etc. Overall, the lesson is very limited in its likelihood to enhance students’ understanding of the discipline or to develop their capacity to successfully “do” the discipline. 


If this is other than a first observation, student performance at this level may indicate that intervention is needed.


Acceptable

Instruction is well-designed, purposeful and characterized by most elements of effective practice. Students


are usually engaged in meaningful work, but there are some weaknesses in the design, implementation, or content of instruction. For example, instruction addresses the needs of most students, but the classroom climate may limit the effectiveness of an otherwise well-designed lesson. Overall, the lesson is likely to enhance students’ understanding of the discipline and develop their capacity to successfully “do” the discipline. 


Target

Instruction is purposeful and engaging. Students actively participate in meaningful work (e.g., investigations, student presentations, collaborative activities, physical demonstrations, reading) throughout the lesson. The lesson is well-designed and implemented. The teacher candidate is responsive to students’ diverse needs and interests. Instruction enhances students' understanding of the discipline and develops their capacity to successfully “do” the discipline. 


Capsule Rating:   ___  Unacceptable
__Approaching      ___ Acceptable     ___ Target

M.Ed. in Elementary/Middle Special Education                                                         Assessment 4: Data Table


DATA TABLE

Assessment of Student Teaching

Graduate Internship Observation Report

		

		Fall 2007


N=0

		Spring 2008


N=2

		Fall 2008


N=5

		Spring 2009


N=2

		Fall 2009


N=0



		PLAN

		U

		A

		T

		U

		A

		T

		U

		A

		T

		U

		A

		T

		U

		A

		T



		Selects appropriate content, teaching models, instructional strategies, and materials  (1,9)

		

		

		

		

		50%


(1)

		50%


(1)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		Plans integrated units and lessons (7, 10)

		

		

		

		

		100%


(2)

		0%


(0)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		Plans developmentally appropriate instructional opportunities (3, 4, 7)

		

		

		

		

		100%


(2)

		0%


(0)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		Plans for diverse learner needs (2)




		

		

		

		

		50%


(1)

		50%


(1)

		

		60%


(3)

		40%


(2)

		

		100%


(2)

		0%


(0)

		

		

		



		Plans for formal/informal assessment strategies (8)

		

		

		

		

		100%


(2)

		0%


(0)

		

		60%


(3)

		40%


(2)

		

		50%


(1)

		50%


(1)

		

		

		



		ACT

		



		Plans instructional opportunities that encourage critical thinking, problem solving, and performance skills (4,7)

		

		

		

		

		50%


(1)

		50%


(1)

		

		60%


(3)

		40%


(2)

		

		50%


(1)

		50%


(1)

		

		

		



		creates a positive learning environment that fosters student involvement and collaboration (5,10)

		

		

		

		

		50%


(1)

		50%


(1)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		implements a variety of classroom management techniques (5)

		

		

		

		

		100%


(2)

		0%


(0)

		

		60%


(3)

		40%


(2)

		

		100%


(2)

		0%


(0)

		

		

		



		effective oral &written communication skills (6)

		

		

		

		

		100%


(2)

		0%


(0)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		uses formal and informal assessment strategies to assess student learning  (8)

		

		

		

		

		50%


(1)

		50%


(1)

		

		60%


(3)

		40%


(2)

		

		50%


(1)

		50%


(1)

		

		

		



		projects a professional image, and interacts in a prof. manner with colleagues, students, parents, & others (9)

		

		

		

		

		50%


(1)

		50%


(1)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		REFLECT

		



		works collaboratively with his/her cooperating teacher and classroom paraprofessionals
(10)

		

		

		

		

		50%


(1)

		50%


(1)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		accepts constructive criticism (10)




		

		

		

		

		50%


(1)

		50%


(1)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		implements suggestions  to improve teaching (10)




		

		

		

		

		100%


(2)

		0%


(0)

		

		60%


(3)

		40%


(2)

		

		100%


(2)

		0%


(0)

		

		

		



		assesses his/her own teaching through reflection and analysis, & suggests solutions to identified concerns (9)

		

		

		

		

		100%


(2)

		0%


(0)

		

		60%


(3)

		40%


(2)

		

		50%


(1)

		50%


(1)

		

		

		



		follows school policy  & procedures, & follows local, state & federal law pertaining to educational  issues (9)

		

		

		

		

		100%


(2)

		0%


(0)

		

		0%


(0)

		100%


(5)

		

		50%


(1)

		50%


(1)

		

		

		



		interacts with students, colleagues, parents, and others in a professional manner (9)

		

		

		

		

		100%


(2)

		0%


(0)

		

		0%


(0)

		100%


(5)

		

		100%


(2)

		0%


(0)

		

		

		



		Overall Assessment of Observation




		

		

		

		

		100%


(2)

		0%


(0)

		

		60%


(3)

		40%


(2)

		

		50%


(1)

		50%


(1)

		

		

		





M.Ed. in Elementary/Middle Special Education                                                         Assessment 4: Data Table


M.Ed. in Mild to Moderate Disabilities: Elementary/Middle Levels


Teacher Candidate Observation and Progress Report (TCOPR) Data Table

		

		

		

		SPR/SUM 2010


N=6

		Fall 2010


N=4



		

		Planning Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The design of the lesson demonstrates careful planning and organization, from appropriate set induction to closure.  

		7-Instructional Plan: ICC7S9-10, IGC7S2-5, IGC7S8

		

		1

17%

		5

83%

		

		1

25%

		3

75%



		2

		Lesson objectives are measurable and observable.

		7-Instructional Plan: ICC7S6, ICC7K3

		

		1

17%

		5

83%

		

		1

25%

		3

75%



		3

		The lesson plan objectives are aligned with GLEs/ GSEs.

		1- Foundations: ICC1K3

7-Instructional Plan: ICC7S1, ICC7K3

		

		0

0%

		6

100%

		

		0

0%

		4

100%



		4

		The instructional strategies, activities and technical resources (e.g. augmentative communication, manipulatives, assistive technologies) in this lesson plan demonstrate attention to students’ experience, preparedness, and/or learning styles (communication, organization, linguistic and/or vocabulary needs).

		3-Indiv Learn Diff: IGC3K1-3

6-Language: ICC6K1, IGC6S1, ICC6K4

7-Instructional Plan: IGC7S2, ICC7S9, ICC7S11; 

		

		0

0%

		6

100%

		

		0

0%

		4

100%



		5

		The instructional strategies, activities and technical resources (e.g. augmentative communication, manipulatives, electronic technology, assistive technologies) in this lesson plan demonstrate attention to students’ experience, preparedness, and/or learning styles (communication , organization, linguistic and/or vocabulary needs, and/or  supports to writing) in this lesson plan demonstrate attention to issues of access, equity, and diversity for students in least restrictive environments.


		2-Dev/Char of Learn: ICC2K2

3-Indiv Learn Diff: IGC3K1-3, ICC3K3

6-Language: IGC6K2, IGC6S1-2

 7-Instructional Plan:ICC7K4, IGC7S4, ICC7S11, ICC7S8;

		

		1

17%

		5

83%

		

		0

0%

		4

100%



		6

		The lesson design demonstrates an accurate understanding of content.

		7-Instructional Plan: ICC7K2

		

		1

17%

		5

83%

		

		0

0%

		4

100%



		7

		The lesson is designed to engage students in meaningful instructional tasks related to content (i.e. plans for appropriate behavior, communication, social learning, within context of academic learning).

		4-Instr. Strat: ICC4S3, ICC4S5


6-Language: ICC6S1; 3-Indiv Learn Diff: IGC3K1-4

7-Instr. Plan:IGC7S1,  IGC7S2 , ICC7S7, ICC7S14

		

		1

17%

		5

83%

		

		2

50%

		2

50%



		8

		The lesson is designed to be student-centered, take advantage of students’ curiosity, and be highly engaging (i.e. takes into account individual learning styles, levels of understanding, auditory, and communication strengths).

		3-Indiv Learn Diff: IGC3K1-3, ICC3K1-2

4-Instr. Strat: ICC4S3, ICC4S5,


6-Language: ICC6S1

7-Instructional Plan: IGC7S1,  IGC7S2 , ICC7S7, ICC7S14, ICC7S2

		0

		1

17%

		5

83%

		

		1

25%

		3

75%



		9

		Formative and/or summative assessments are aligned with objectives (i.e. lesson includes a data collection system/task analysis that assesses identified lesson objectives).

		7-Instructional Plan:  ICC7S6


8-Assessment: ICC8S4,ICC8S8, IGC8SS3 

		

		1

17%

		5

83%

		

		2

50%

		2

50%



		10

		The lesson incorporates flexibility and plans for re-teaching and/or extension, if needed (i.e. skills generalize to other routines and environments).

		7-Instructional Plan: ICC7S13, ICC7S13, IGC7S6




		

		1

17%

		5

83%

		

		2

50%

		2

50%





		

		

		

		

		



		

		ACTION: Implementation Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The teacher candidate arranges the physical environment to maximize learning in this particular lesson.  (i.e. addresses the physical and sensory needs of students)

		5-Learn Env:  IGC5K2

7-Instructional Plan:


 ICC7S9, ICC7S5

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		2

		The teacher candidate attends to individual student needs, including learning and behavioral issues (i.e. considers effective use of paraeducators, peers, and other related service to provide support).

		4- Instr. Strat: IGC4S36


6-Language: IGC6S1 IGC6S2, IGC6S3, IGC6S4

7-Instructional Plan: ICC7K5, ICC7S2

		

		0

0%

		6

100%

		

		0

0%

		4

100%



		3

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, augmentative communication, adaptive or assistive technologies, electronic technology) to promote student learning and creativity.

		4- Instr. Strat: IGC4S7


6-Language: ICC6K1, IGC6S1, ICC6K4


7-Instructional Plan: IGC7S2, ICC7S9, IGC7S3




		

		1

17%

		5

83%

		

		0

0%

		4

100%



		4

		The pace of the lesson is appropriate for the developmental levels/needs of the students and the purposes of the lesson (i.e. pace, intensity of content, and instructional supports to assist learning).

		4-Instr. Strat: IGC4S6,


5-Learn Env:  ICC5K3


7-Instructional Plan: ICC7S12

		

		0

0%

		6

100%

		

		0

0%

		4

100%



		5

		The teacher candidate customizes and personalizes learning activities using digital tools and resources (e.g. manipulatives, augmentative communication, adaptive or assistive technologies, electronic technology).

		4- Instr. Strat: IGC4S7, IGC4S5 IGC4S4,IGC4S15-16

6-Language: ICC6K1, IGC6S1, ICC6K4

7-Instructional Plan: IGC7S2, ICC7S9

		

		1

17%

		5

83%

		

		0

0%

		4

100%



		6

		The teacher candidate uses multiple forms of assessment (e.g., observation, rubrics, oral questioning, etc.) to measure student learning.

		7-Instructional Plan: ICC7S15, ICC7S4-5, 


8-Assessment:  

		

		2

34%

		4

66%

		

		2

50%

		2

50%



		7

		The teacher candidate’s questioning strategies are likely to enhance the development of student conceptual understanding/problem solving (i.e. uses communication and prompting methods that match student culture, sensory, tactile/kinesthetic learning needs).

		6-Language: ICC6S1


7-Instructional Plan: ICC7S8

		1


2%

		1

17%

		5

83%

		

		2

50%

		2

50%



		8

		The lesson is modified as needed based on formative assessment within the lesson. 

		8-Assessment: ICC8S5, IGC8S3

		3


5%

		1

17%

		5

83%

		

		2

50%

		2

50%





		

		ACTION: Content Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The content of the lesson is significant and worthwhile.

		4-Instr Strat: IGC4S13

		

		0


0%

		6

100%

		

		1

25%

		3

75%



		2

		The content of the lesson is appropriate for the developmental levels of the students in this class.

		4-Instr. Strat.: ICC4S3 , IGC4S5, IGC4S4, IGC4S15-16; 


7-Instr. Plan: ICC7S1

		

		0


0%

		6

100%

		

		1

25%

		3

75%



		3

		Students are intellectually engaged with important ideas relevant to the focus of the lesson. 

		4- Instr. Strat: ICC4K2

		

		1

17%

		5

83%

		

		1

25%

		3

75%



		4

		The teacher candidate provides accurate content information and displays an understanding of important concepts. 


		4-Instr. Strat.: ICC4S4




		

		1

17%

		5

83%

		

		0

0%

		4

100%



		5

		Appropriate connections are made to other areas of the discipline, to other disciplines, and/or to real-world contexts. 

		4- Instr. Strat: IGC4S10, ICC4S6, IGC4S8




		

		1

17%

		5

83%

		

		0

0%

		4

100%





		

		ACTION: Climate Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The teacher candidate demonstrates positive relationships with his/her students through interactions, including talk, body language, comments on papers, etc.

		5-Learn Env: ICC5S7, IGC5S4

		

		2

34%

		5

66%

		

		0

0%

		4

100%



		2

		There is a sense of community in the classroom.  Students treat each other and the teacher candidate with respect (i.e. including behavior that supports  cultural difference,  family differences, learning differences).

		5-Learn Env: ICC5S13-14

		

		0

0%

		6

100%

		

		0

0%

		4

100%



		3

		Active participation of all is encouraged and valued (i.e. identifying realistic expectations, behavioral and/or physical supports, and feedback that match student learning needs).

		4- Instr Strat:  ICC4S2


5-Learn Env: ICC5S1, ICC5S4

		0

		1

17%

		5

83%

		

		0

0%

		4

100%



		4

		The teacher candidate’s language and behavior clearly demonstrate that s/he is approachable, sensitive, and supportive to all students.  

		5-Learn Env: ICC5S4


6-Language: IGC6K1 

		0

		1

17%

		5

83%

		

		0

0%

		4

100%



		5

		The climate of the lesson encourages students to generate ideas, questions, conjectures, and/or propositions (using positive  behavior and intervention systems-PBIS).

		4-Instr Strat: ICC4K1


5-Learn Env: IGC5S4

		

		1

17%

		5

83%

		

		0

0%

		4

100%



		6

		Intellectual rigor, constructive criticism, and the challenging of ideas are evident (high expectations to match student abilities). 

		5-Learn Env: IGC5S4

		

		1

17%

		5

83%

		

		1


25%

		3

75%



		7

		There was a high proportion of student-to-student communication about the content of the lesson (consistent with student mode of communication).

		5-Learn Env: IGC5S4


6-Language: IGC6S1

		

		1

17%

		5

83%

		

		0

0%

		4

100%





		

		ACTION: Classroom Management Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The teacher candidate has an effective way of getting all students in the class to be attentive. (i.e. utilizes appropriate communication and behavior management strategies).

		5-Learn Env: ICC5S5


6-Language: ICC6S1

		

		0

0%

		6

100%

		

		1


25%

		3

75%



		2

		The teacher candidate does not try to “talk over” the students, (i.e. modifying using appropriate volume and intonation to support student understanding, addressing  problems/attention needs  in a constructive way.)

		4 Instr. Strat: ICC4S3

5-Learn Env: ICC5S5




		

		0

0%

		6

100%

		

		1


25%

		3

75%



		3

		The majority of class time is spent devoted to academic tasks, and time is divided in a meaningful, constructive way. (i.e. adapts grouping, and lesson progression to match student and learning needs and to promote independence).

		4-Instr. Strat: IGC4S9


5-Learn Env: IGC5K3, ICC5S9



		

		0

0%

		6

100%

		

		1


25%

		3

75%



		4

		The teacher candidate circulates the room in order to keep students on task, to listen, and to challenge students with questions, and ensure appropriate engagement in the task. 

		4- Instr. Strat: IGC4S9

5-Learn Env: ICC5S10




		

		1

17%

		5


83%

		

		0

0%

		4


100%



		5

		The teacher candidate provides clear, concise, and specific directions prior to transitions and checks for understanding before moving on to the next task or activity. 

		4-Instr. Strat:  IGC4S9, IGC4S13


6-Language: ICC6S1




		

		0

0%

		6

100%

		

		0

0%

		4


100%



		6

		The teacher candidate applies a set of fair classroom rules, and behavioral interventions are based on logical consequences.

		5-Learn Env: IGC5S11

		

		0

0%

		6

100%

		

		0

0%

		4


100%





		

		Reflection Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The teacher candidate describes how s/he made decisions for planning and implementation.

		7-Instruct Plan: ICC7S13, 9-Professional: ICC9S11

		

		0

0%

		6

100%

		

		0

0%

		4

100%



		2

		The teacher candidate discusses the strengths and weaknesses of the lesson and generates appropriate ideas for possible improvements.

		7-Instruct Plan: ICC7S15, 9-Professional: ICC9S11

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		3

		The teacher candidate accurately analyzes and assesses student engagement, progress toward meeting the lesson objectives, and classroom management issues.  

		8-Assessment: ICC8S9, IGC8S1, ICC8S7


9-Professional: ICC9S11

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		4

		The teacher candidate is aware of how his/her demeanor, actions, and reactions affect the classroom climate and individual students. 

		9-Professional: ICC9S8-9

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		5

		Based on this lesson, the teacher candidate sets concrete goals (e.g. related to flexibility, pace, response to behavioral issues, etc.) s/he will focus on for future lessons.    

		9- Professional: ICC9S5, ICC9S11

		

		0

0%

		6

100%

		

		0


0%

		4

100%





		

		Professional Behavior Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The teacher candidate treats her cooperating teacher, administrators, other teachers, and paraprofessionals with courtesy, respect, and honesty.

		9-Professionalism: ICC9S1, ICC9S6, ICC9S7


10-Collaboration: ICC10S3

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		2

		The teacher candidate is on time and is prepared.  

		9-Professionalism: ICC9S1-S2

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		3

		The teacher candidate dresses professionally.

		9-Professionalism: ICC9S1-2

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		4

		The teacher candidate attends, is attentive, and when applicable, takes an active role in department, faculty and other meetings relating to students (i.e. IEP meetings, parent conferences, inclusion planning meetings,  Open House).

		9-Professionalism: ICC9S4


10-Collaboration: ICC10S2-5, ICC10S10,

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		5

		The teacher candidate is able to accept constructive feedback and make the appropriate adjustments. 

		9-Professionalism: ICC9S11

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		6

		The teacher candidate balances collaboration (with his/her cooperating teacher, special education teachers, related service personnel, paraprofessions) and independent work in a professional manner.  

		10-Collaboration: IGC10K3, ICC10S2, IGC10S4

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		7

		The teacher candidate is a thoughtful listener to his/her students, colleagues, and parents.  TC considers differences in perspective of family members and colleagues

		10-Collaboration: ICC10S6


9-Professionalism: ICC9S8

		

		0

0%

		6

100%

		

		0


0%

		4

100%



		8

		The teacher candidate maintains a nonjudgmental stance toward students, parents, and colleagues (i.e. uses information and perspectives from others to plan and adjust student educational planning).

		10-Collaboration: ICC10S3




		

		0

0%

		6

100%

		

		1

25%

		3

75%



		9

		The teacher candidate is a student advocate (i.e. supports acquisition of student services, using professional standards such as procedures, confidentiality, and collaboration).

		9-Professionalism: ICC9S1


10-Collaboration: ICC10S3

		

		0

0%

		6

100%

		

		0


0%

		4

100%





		

		Technology Indicators

		CEC General Curriculum Standards

		U

		A

		T

		U

		A

		T



		1

		The teacher candidate designs or adapts relevant learning experiences that incorporate digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, electronic technology) to promote student learning and creativity.

		4- Instr. Strat: IGC4S7


6-Language: ICC6S2, IGC6S5


7-Instruct Plan: IGC7S4




		

		0

0%

		6

100%

		

		2

50%

		2

50%



		2

		The teacher candidate develops technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress.

		7-Instruct Plan: IGC7S


4-Instruct Strat: IGC4S7




		

		0

0%

		6

100%

		

		2

50%

		2

50%



		3

		The teacher candidate customizes and personalizes learning activities using digital tools and resources (e.g. manipulatives, adaptive/assistive technologies, augmentative communication, electronic technology).

		6-Language:  IGC6S5, IGC6S1-2


7-Instruct Plan: IGC7S


4-Instruct Strat: IGC4S7 

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		4

		The teacher candidate demonstrates fluency with available technology systems.

		4-Instruct Strat: IGC4S7


7-Instruct. Plan: IGC7S4 

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		5

		The teacher candidate communicates relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats.

		6-Language: ICC6S1


4-Instruct Strat: IGC4S7


7-Instruct. Plan: IGC7S4

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		6

		The teacher candidate models and facilitates effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research and learning.

		4-Instruct Strat: IGC4S7


7-Instruct. Plan: IGC7S4

		

		0

0%

		6

100%

		

		2

50%

		2

50%



		7

		The teacher candidate demonstrates fluency with available technology (if applicable)

		4-Instruct Strat: IGC4S7


7-Instruct. Plan: IGC7S4

		

		n/a

		n/a

		

		n/a

		n/a



		

		

		

		

		





Teacher Candidate Observation & Progress Report




CEC Assessment #6: Additional Assessment


Professionalism Entry (662)

 
a. A brief description of the assessment and its use in the program 


The Professionalism Entry is designed to assess the ability of the graduate elementary/middle teacher candidate’s ability to work collaboratively with a variety of learners, families, professional colleagues, and community members, and demonstrate commitment to their own professional growth.  Candidates’ also must understand and follow legal and ethical standards that protect the rights of students with exceptional learning needs (ELNs) and their families.  The Professionalism Entry is one of the final assessments completed during graduate internship.  Graduate elementary/middle teacher candidates’ professionalism is collaboratively evaluated by both the college and school-based clinicians.  Throughout their graduate internship, teacher candidates must behave in accordance to school/district policies and procedures related to effective programming for students with ELNs, their families, and colleagues.  The Professionalism Rubric components assess their knowledge of CEC Standard #9 Professional/Ethical Practice and CEC Standard #10 Collaboration.

b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


The Professionalism Entry relates most directly to the Council for Exceptional Children Standards #9 and #10.  Italicized words that relate to each standard are provided to highlight the primary area focused on in the Professionalism Rubric.

CEC Standard 9: Professional and Ethical Practice.  

How assessment aligns with CEC Standard #9: In the Professionalism Rubric, teacher candidates are assessed on their ability to follow school policies and procedures and respect the boundaries of their professional responsibilities when working with students, families, and colleagues by practicing within the CEC Code of Ethics and other standards of the profession (ICC9S1) and by reflecting on one’s practice to improve instruction and guide professional growth (ICC9S11).  Teacher candidates are also assessed on their ability to demonstrate an awareness of the importance of engaging in professional activities that benefit individuals with ELN, their families, colleagues and their own professional growth and an awareness of ethical responsibilities to advocate for appropriate services for individuals with ELN (ICC9K2, ICC9S3, ICC9S12, IGC9S1-2).  Teacher candidates quickly establish working relationships with school professionals, using verbal, nonverbal and written language effectively (ICC9S8) and behaving in ways that demonstrate commitment to developing the highest education and quality-of-life potential of individuals with ELN and sensitivity for culture, language, religion, gender, disability, socioeconomic status, and sexual orientation of individuals (ICC9S5-6).  In addition, teacher candidates conduct their practice consistent with high standards of competence and integrity and in compliance with applicable laws and policies (ICC9S2, ICC9S4).   Teacher candidates are also offered opportunities to conduct self-evaluation of instruction and obtain assistance as needed (ICC9K1, ICC9S7, ICC9S9). During their placements, teacher candidates are encouraged to participate in professional development activities and the activities of professional organizations to further their learning (ICC9K3, ICC9S12, IGC9S1) and to utilize these sources as to access information on exceptionalities and evidence-based practices (ICC9K4, ICC9S10, ICC9S13).

Aspects of the standard are assessed in rubric sections:  Awareness of School Policies and Procedures, Awareness of Professional/Ethical CEC Codes of Practice & Self-Assessment/Plans for Professional Growth, and Awareness of Students/Families Rights & Consistent Behavior according to the Graduate Internship Handbook.  


CEC Standard 10: Collaboration.  

How assessment aligns with CEC Standard #10: During their graduate internship, teacher candidates must effectively collaborate with their colleagues (ICC10K4, IGC10K4, ICC10S11, IGC10S2) and develop relationships with parents/guardians (ICC10K2-4, IGC10K1, ICC10S2-5, ICC10S10, IGC10S3) by demonstrating knowledge of the models and strategies of consultation and collaboration (ICC10K1).  Teacher candidates are also expected to follow school policies and procedures and to respect the boundaries of their professional responsibilities, when working with students, colleagues, and families by demonstrating knowledge of culturally responsive factors that promote effective communication and collaboration with individuals with ELN, families, school personnel and community members.  In addition, teacher candidates are assessed on their ability to follow local, state and federal regulations pertaining to educational and instructional issues by demonstrating knowledge of the roles of professional groups and referral agencies in identifying, assessing, and providing services to individuals with ELN (IGC10K3) and by maintaining confidential communication about individuals with ELN (ICC10S1).  Aspects of the standard are assessed in rubric sections: Constructive Relationships with Colleagues, Constructive Relationships with Families, Awareness of School Policies and Procedures, and Awareness of Students/Families Rights & Consistent Behavior according to Graduate Internship Handbook.  

c. A brief analysis of the data findings;


Fall 2007 – Spring 2009:  Since Fall 2007, data at the rubric component level and the graduate teacher candidate’s overall performance on the Professionalism Rubric was collected for candidates in the M.Ed. in Special Education:  Mild/Moderate Disabilities (Elementary/Middle).  Data from this time period indicated that all students (n=9) either achieved the acceptable or target level.  It must be noted that candidates do not receive a letter grade on the Professionalism Rubric.  


Spring 2010 – Fall 2010:  Analysis of the teacher candidate (n=10) performance in the Professionalism Rubric data (CEC Standards 9 and 10) over the past year can be summarized as:


		RUBRIC ELEMENT

		

		Acceptable

		Target



		Constructive working interactions with colleagues.



		CEC 10

		0%


(0)

		100%


(10)



		Constructive working relationships with families and respectful of their diversity.

		CEC 10

		0%


(0)

		100%


(10)



		Awareness of school policy and behavior consistent with school policy and professional interactions.

		CEC 9,10

		30%


(3)

		70%


(7)



		Awareness of and behavior consistent with the professional and ethical codes of practice outlined by the Council for Exceptional Children.   Self assessment of professionalism and plans for continued growth.

		CEC 9

		20%


(2)

		80%


(8)



		Awareness of the rights of students and families and action that is respectful of such rights.   Familiar with and behavior consistent with content of the Student Teacher Handbook.

		CEC 9,10

		30%


(3)

		70%


(7)



		Overall Rating

		

		30%


(3)

		70%


(7)





An interpretation of how that data provides evidence for meeting standards: 

Although data are relatively young, the overall assessment data indicate that according to Standards #9 Professional & Ethical Practice and #10 Collaboration, candidates consistently achieve at the “Target” and “Acceptable” levels.  This evaluation is done collaboratively between the College Supervisor and the school-based clinician to ensure that both perspectives are considered in the evaluation of CEC Standards 9 and 10.  The overall assessment data indicate that according to Standards #9 Professional & Ethical Practice and #10 Collaboration candidates achieved higher target ratings than as noted as acceptable.  It must be noted that no candidate was assessed as either “Unacceptable” or “Developing” on the Professionalism Rubric entry, this would have resulted in a failed internship.  

CEC Assessment #6:  Additional Assessment

Guidance for the Professionalism Entry


Purpose:


Special education teachers demonstrate an ability to work collaboratively with a variety of learners, professional colleagues, families and community members.  They provide evidence of a commitment to their own professional growth through continued formal education, attendance at workshops, conferences and other professional activities, and membership in relevant professional organizations.  They understand and follow policies and procedures established to protect the rights of students, families and colleagues and that delineate the ethical responsibilities of their profession.  The special education teacher is cognizant of and follows procedural safeguards designed to protect the rights of children with disabilities and their parents.


Standards Addressed


The following Rhode Island Professional Teacher Standards (RIPTS) and CEC standards are addressed through development of Professionalism Entry


RIPTS Standard 7: 
Teachers foster collaborative relationships with colleagues and families to support students’ learning. 

RIPTS Standard 10: 
Teachers reflect on their practice and assume responsibility for their own professional development by actively seeking opportunities to learn and grow as professionals. 

RIPTS Standard 11: 
Teachers maintain professional standards guided by social, legal, and ethical principles. 


		CEC #9.  Professional and Ethical Practice.  Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.





		CEC #10: Collaboration.  Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services.





CEC Assessment #6


Professionalism Entry Rubric

CEC Standards 9 and 10

(RIPTS 7, 10, 11)


		Indicators

		Evidence

		Unacceptable

		Developing

		Acceptable

		Target



		Work collaboratively with their colleagues (e.g. other grade level teachers, related service providers, ESL teachers, paraprofessionals).

RIPTS  7-Collaboration


RIPTS 10-Reflection


CEC 10: ICC10K1, IGC10K4, ICC10S2, ICC10S11, IGC10S2

		Teacher candidate demonstrates constructive working interactions with colleagues in all areas of professional functioning: program development, assessment, communication, collaboration, and practice.



		Candidate has limited or strained interactions with colleagues are evident.

		Candidate’s interactions with colleagues are becoming constructive.

		Candidate interacts with colleagues in a satisfactory professional manner.



		Candidate interacts with all colleagues in a highly professional manner.



		Develops relationships with parents/guardians to support learning.

RIPTS 7-Collaboration


CEC 10: ICC10K1-K4, IGC10K1, ICC10S1-5, ICC10S10, IGC10S3




		Teacher candidate demonstrates constructive working relationships with families and respect for their diversity by effectively consulting/ collaborating with families in development of IEPs, behavior support plans, home needs, in all communication.

		Candidate has limited, strained or adversarial interactions with families are evident.

		Candidate’s interactions with families are becoming more constructive; respect for their diversity is emerging.

		Candidate demonstrates an appropriate level of awareness and sensitivity in working with families.

Candidate plans adequately for the diversity of families.




		Candidate interacts with families in a very professional manner.


Candidate interacts knowledgeably and respectfully with a diverse range of families.



		Follow school policy and procedures and respects the boundaries of their professional responsibilities, when working with students, colleagues, and families.


RIPTS 7-Collaboration


RIPTS 11- Profess. Ethics


CEC 9, 10: ICC9K1-K2; ICC9S1-S8


ICC10K1

		Teacher candidate demonstrates an awareness of school policies and procedures, and his/her behavior is consistent with school policies and procedures in all professional interactions.




		Candidate has limited awareness of school policies and procedures and behaves in an appropriate manner in few interactions.

		Candidate’s awareness of school policies and procedures is emerging and behaves in an appropriate manner in most interactions.

		Candidate demonstrates an appropriate level of awareness of school policies and procedures and behaves in an appropriate manner in all interaction.

		Candidate demonstrates a high level of awareness of school policies and procedures, and behaves in a highly professional manner in all interactions.





		Indicators

		Evidence

		Unacceptable

		Developing

		Acceptable

		Target



		Guided by codes of professional conduct adopted by their professional organizations.  Self assessment of professionalism and plans for continued growth.

RIPTS 11- Profess Ethics


RIPTS 10-Reflection


CEC 9: ICC9K3-4, ICC 9S1-S4, ICC9S9-13, IGC9S1

		Teacher candidate demonstrates an awareness of and behavior consistent with the professional and ethical codes of practice outlined by the Council for Exceptional Children.

Teacher candidate demonstrates self assessment of professionalism and plans for continued growth.

		Candidate is unaware of professional codes of behavior and/or often violates such codes.   


Candidate is unaware of behavior that violates professional codes of conduct and/or has no plans for growth and development.

		Candidate’s awareness of codes for professional conduct and behavior is consistent with such codes is limited.


Candidate’s awareness of behavior relative to professional codes and plans for growth and development are emerging.

		Candidate often acts consistent with professional codes of professional conduct. 


Candidate adequately assesses own sense of professionalism and has plans for growth and development.

		Candidate always acts consistent codes for professional conduct. 


Candidate accurately assesses own sense of professionalism and has sound plans for professional growth that make use of professional associations, school and district resources. 



		Follow local, state and federal regulations pertaining to educational and instructional issues, including those related to students’ and teachers’ rights and the student teacher responsibilities.


RIPTS 11- Profess Ethics


CEC 9, 10: ICC9K1-K2, ICC9S1-S8, ICC9S11,  IGC9S2, ICC10K1, ICC10K4, ICC10S1

		Teacher candidate demonstrates an awareness of the rights of students and families by being sensitive to diversity in all areas of professional functioning: program development, assessment, communication, collaboration, and practice.

Teacher candidate is familiar with and demonstrates behavior consistent with content of the Student Teacher Handbook.

		Candidate shows disregard for the rights of students and their families is evident.


Candidate’s behavior is inconsistent with the guidelines presented in the Student Teacher Handbook

		Candidate’s regard for the rights of students and their families is developing.


Candidate’s behavior consistent with guidelines of the Student Teacher handbook is developing.

		Candidate demonstrates an adequate understanding of the rights of students and their families. 


Candidate’s behavior consistent with guidelines of the Student Teacher Handbook is evident. 

		Candidate demonstrates full understanding of the rights of students and their families.


Candidate’s professional behavior is always consistent with guidelines of the Student Teacher Handbook.








Candidate’s Name ________________________________________



Evaluation: 

Unacceptable ____   Developing ____   Acceptable ____    Target_____         


College Supervisor’s Signature _________________________ Date: ________


Cooperating Teacher’s Signature ________________________Date: _________ 


M.Ed. Special Education (Mild/Moderate Disabilities Elementary/Middle)                                      

Assessment 6: Data Table




                                                                        
DATA TABLE                               


Additional Assessment

Professionalism Entry


		RUBRIC ELEMENTS

		Fall 2007


N=0

		Spring 2008


N=1

		Summer 2008


N=1

		Fall 2008


N=5

		Spring 2009


N=2

		Fall 2009

N=0



		

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T



		Constructive working interactions with colleagues (CEC 10: ICC10K1, IGC10K4, ICC10S2, ICC10S11, IGC10S2)

		

		

		

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		



		Constructive working relationships with families and respectful of their diversity


(CEC 10: ICC10K1-K4, IGC10K1, 

ICC10S1-5, ICC10S10, IGC10S3)

		

		

		

		

		100%


(1)

		0%


(0)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		



		Awareness of school policy and behavior consistent with school policy and professional interactions 

(CEC 9, 10: ICC9K1-K2; ICC9S1-S8, ICC10K1)

		

		

		

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		



		Awareness of and behavior consistent with the professional and ethical codes of practice outlined by the Council for Exceptional Children (CEC 9: ICC9K3-4, ICC 9S1-S4, ICC9S9-13, IGC9S1)

		

		

		

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		



		Self assessment of professionalism and plans for continued growth (CEC 9: ICC9K3-4, ICC 9S1-S4, ICC9S9-13, IGC9S1)

		

		

		

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		



		Awareness of students and their families rights and action that is respectful of such rights (CEC 9, 10: ICC9K1-K2, ICC9S1-S8, ICC9S11, IGC9S2, ICC10K1, ICC10K4, ICC10S1)

		

		

		

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		60%


(3)

		40%


(2)

		

		50%


(1)

		50%


(1)

		

		

		



		Familiar with and behavior consistent with content of the Student Teacher Handbook (CEC 9: ICC9K1-K2, ICC9S1-S8, ICC9S11, IGC9S2)

		

		

		

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		



		Overall Assessment of Observation

		

		0%


(0)

		0%


(0)

		

		0%


(0)

		100%


(1)

		

		0%


(0)

		100%


(1)

		

		40%


(2)

		60%


(3)

		

		50%


(1)

		50%


(1)

		

		

		





M.Ed. Special Education (Mild/Moderate Disabilities Elementary/Middle)                                      

Assessment 6: Data Table




                                                                        
DATA TABLE                               


Additional Assessment

Professionalism Entry


		RUBRIC ELEMENTS

		Spring 2010

N=2

		Summer 2010

N=4

		Fall 2010

N=4

		Spring 2011


N=

		Summer 2011


N=

		Fall 2011

N=



		

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T

		U/D

		A

		T



		Constructive working interactions with colleagues (CEC 10: ICC10K1, IGC10K4, ICC10S2, ICC10S11, IGC10S2)

		

		0%


()

		100%


(2)

		

		0%


(0)

		75%


(3)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Constructive working relationships with families and respectful of their diversity


(CEC 10: ICC10K1-K4, IGC10K1, 

ICC10S1-5, ICC10S10, IGC10S3)

		

		0%


(0)

		100%


(2)

		

		0%


(0)

		100%


(4)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Awareness of school policy and behavior consistent with school policy and professional interactions 

(CEC 9, 10: ICC9K1-K2; ICC9S1-S8, ICC10K1)

		

		50%


(1)

		50%


(1)

		

		50%


(2)

		50%


(2)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Awareness of and behavior consistent with the professional and ethical codes of practice outlined by the Council for Exceptional Children (CEC 9: ICC9K3-4, ICC 9S1-S4, ICC9S9-13, IGC9S1)

		

		0%


(0)

		100%


(2)

		

		50%


(2)

		50%


(2)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Self assessment of professionalism and plans for continued growth (CEC 9: ICC9K3-4, ICC 9S1-S4, ICC9S9-13, IGC9S1)

		

		50%


(1)

		50%


(1)

		

		50%


(2)

		50%


(2)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Awareness of students and their families rights and action that is respectful of such rights (CEC 9, 10: ICC9K1-K2, ICC9S1-S8, ICC9S11, IGC9S2, ICC10K1, ICC10K4, ICC10S1)

		

		50%


(1)

		50%


(1)

		

		50%


(2)

		50%


(2)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Familiar with and behavior consistent with content of the Student Teacher Handbook (CEC 9: ICC9K1-K2, ICC9S1-S8, ICC9S11, IGC9S2)

		

		0%


(0)

		100%


(2)

		

		0%


(0)

		100%


(4)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		



		Overall Assessment of Observation

		

		50%


(1)

		50%


(1)

		

		50%


(2)

		50%


(2)

		

		0%


(0)

		100%


(4)

		

		

		

		

		

		

		

		

		





Professionalism Entry



    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

Elementary/Middle Gr K-8

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Special Educator-Mild Moderate Elementary and Middle Level

    14.  Program report status:

nmlkj Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkji Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?



nmlkj Yes

nmlkji No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of CEC 
standards. (Response limited to 4,000 characters)
 

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's 
conceptual framework.

 

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the 
assessment system that the unit will address under NCATE Standard 2.

 

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 



Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all 
the requirements of a state-approved teacher preparation program. Program completers include all those who are documented 
as having met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, 
transcript, or other written proof of having met the program's requirements.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of 
teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the 
application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school 
program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a 
PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if 
any.

Faculty Member Name

Highest Degree, Field, & 
University(5)

Assignment: Indicate the role 
of the faculty member(6)

Faculty Rank(7)

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
CEC standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program. (Response limited to 250 
characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Case Study or 
Equivalent

Course Grades
Pre-requisite for 

Admission

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Classroom/Student 
Management 

Project

Completed in 
SPED503: Positive 

Behavior 
Interventions: 
Students with 

Disabilities
Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Lesson Plans 
w/Reflection

Project w/reflection
Completed during 

SPED662: Graduate 
Internship

Assessment #4: 
Assessment of 
student teaching 
(required)

Teacher Candidate 
Observation & 

Progress Report

Performance-based 
Observation

Completed during 
SPED662: Graduate 

Internship

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Teacher Candidate 
Work Sample

Unit-based Project
Completed during 

SPED662: Graduate 
Internship

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Professionalism 
Entry Rubric

Completed during 
SPED662: Graduate 

Internship

Project



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate 
assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, 
portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to 
student teaching/internship, required courses [specify course title and numbers], or completion of the program).

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Oral Language 
Artifact

Completed in SPED 
505: Oral & Written 

Language: 
Classroom 

Intervention
Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Individualized 
Education Program Project

Completed during 
SPED662: Graduate 

Internship

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple CEC standards.

    1.  FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences 
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate 
to the license or roles for which they are preparing. These field and clinical experiences are supervised by 
qualified professionals.

Information should be provided in Section I (Context) to address this standard.

    2.  CONTENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

1. Foundations. Special educators understand the field as an evolving and 
changing discipline based on philosophies, evidence-based principles and 
theories, relevant laws and policies, diverse and historical points of view, 
and human issues that have historically influenced and continue to 
influence the field of special education and the education and treatment of 
individuals with exceptional needs both in school and society. Special 
educators understand how these influence professional practice, 
including assessment, instructional planning, implementation, and program 
evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human 
issues can interact with issues in the delivery of special education services. 
They understand the relationships of organizations of special education
to the organizations and functions of schools, school systems, and other 

gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc gfedc



agencies. Special educators use this knowledge as a ground upon which to 
construct their own personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.
2. Development and Characteristics of Learners. Special educators 
know and demonstrate respect for their students first as unique human 
beings. Special educators understand the similarities and differences in 
human development and the characteristics between and among 
individuals with and without exceptional learning needs (ELN). Moreover, 
special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to 
respond to the varying abilities and behaviors of individual’s with 
ELN. Special educators understand how the experiences of individuals 
with ELN can impact families, as well as the individual’s ability to learn, 
interact socially, and live as fulfilled contributing members of the 
community. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

3. Individual Learning Differences. Special educators understand the 
effects that an exceptional condition can have on an individual’s 
learning in school and throughout life. Special educators understand that 
the beliefs, traditions, and values across and within cultures can affect 
relationships among and between students, their families, and the school 
community. Moreover, special educators are active and resourceful in 
seeking to understand how primary language, culture, and familial 
backgrounds interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, attitudes, values, 
interests, and career options. The understanding of these learning 
differences and their possible interactions provides the foundation upon 
which special educators individualize instruction to provide meaningful 
and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedc gfedcb gfedc gfedcb gfedc gfedc gfedcb gfedc

4. Instructional Strategies. Special educators posses a repertoire of 
evidence-based instructional strategies to individualize instruction for 
individuals with ELN. Special educators select, adapt, and use these 
instructional strategies to promote positive learning results in general 
and special curricula and to appropriately modify learning environments 
for individuals with ELN. They enhance the learning of critical thinking, 
problem solving, and performance skills of individuals with ELN, and 



increase their self-awareness, self-management, self-control, self-reliance, 
and self-esteem. Moreover, special educators emphasize the development, 
maintenance, and generalization of knowledge and skills across 
environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

5. Learning Environments and Social Interactions. Special educators 
actively create learning environments for individuals with ELN that foster 
cultural understanding, safety and emotional well-being, positive social 
interactions, and active engagement of individuals with ELN. In addition, 
special educators foster environments in which diversity is valued and 
individuals are taught to live harmoniously and productively in a culturally 
diverse world. Special educators shape environments to encourage the 
independence, self-motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with ELN. Special educators help their 
general education colleagues integrate individuals with ELN in regular 
environments and engage them in meaningful learning activities and 
interactions. Special educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to respond 
effectively to current expectations. When necessary, special educators can 
safely intervene with individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and direction to 
paraeducators and others, such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc

6. Language. Special educators understand typical and atypical language 
development and the ways in which exceptional conditions can interact 
with an individual’s experience with and use of language. Special 
educators use individualized strategies to enhance language development 
and teach communication skills to individuals with ELN. Special educators 
are familiar with augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with exceptional 
needs. Special educators match their communication methods to an 
individual’s language proficiency and cultural and linguistic differences. 
Special educators provide effective language models and they use 
communication strategies and resources to facilitate understanding of 
subject matter for individuals with ELN whose primary language is not 
English.

Beginning special educators demonstrate their mastery of language for and 
with individuals with ELN through the mastery of the CEC Common Core 
Knowledge and Skills, as well as through the appropriate CEC Specialty 
Area(s) Knowledge and Skills for which the preparation program is 
preparing candidates.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc



7. Instructional Planning. Individualized decision-making and instruction 
is at the center of special education practice. Special educators develop 
long-range individualized instructional plans anchored in both general and 
special curricula. In addition, special educators systematically translate 
these individualized plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s abilities and needs, the 
learning environment, and a myriad of cultural and linguistic factors. 
Individualized instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency through 
maintenance and generalization. Understanding of these factors as well as 
the implications of an individual’s exceptional condition, guides the 
special educator’s selection, adaptation, and creation of materials, and the 
use of powerful instructional variables. Instructional plans are modified 
based on ongoing analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a collaborative 
context including the individuals with exceptionalities, families, 
professional colleagues, and personnel from other agencies as appropriate. 
Special educators also develop a variety of individualized transition plans, 
such as transitions from preschool to elementary school and from 
secondary settings to a variety of postsecondary work and learning 
contexts. Special educators are comfortable using appropriate technologies 
to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

8. Assessment. Assessment is integral to the decision-making and teaching 
of special educators and special educators use multiple types of assessment 
information for a variety of educational decisions. Special educators use 
the results of assessments to help identify exceptional learning needs and 
to develop and implement individualized instructional programs, as well as 
to adjust instruction in response to ongoing learning progress. Special 
educators understand the legal policies and ethical principles of 
measurement and assessment related to referral, eligibility, program 
planning, instruction, and placement for individuals with ELN, including 
those from culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices for addressing 
issues of validity, reliability, norms, bias, and interpretation of assessment 
results. In addition, special educators understand the appropriate use and 
limitations of various types of assessments. Special educators collaborate 
with families and other colleagues to assure non-biased, meaningful 
assessments and decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, and 
environments to design learning experiences that support the growth and 
development of individuals with ELN. Special educators use assessment 
information to identify supports and adaptations required for individuals 
with ELN to access the general curriculum and to participate in school, 
system, and statewide assessment programs. Special educators regularly 
monitor the progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies to support their 

gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb



assessments.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
9. Professional and Ethical Practice. Special educators are guided by the 
profession’s ethical and professional practice standards. Special educators 
practice in multiple roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing attention to legal 
matters along with serious professional and ethical considerations. Special 
educators engage in professional activities and participate in learning 
communities that benefit individuals with ELN, their families, colleagues, 
and their own professional growth. Special educators view themselves as 
lifelong learners and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, behaviors, and 
ways of communicating can influence their practice. Special educators 
understand that culture and language can interact with exceptionalities, and 
are sensitive to the many aspects of diversity of individuals with ELN and 
their families. Special educators actively plan and engage in activities that 
foster their professional growth and keep them current with evidence-
based best practices. Special educators know their own limits of practice 
and practice within them.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedcb

10. Collaboration. Special educators routinely and effectively collaborate 
with families, other educators, related service providers, and personnel 
from community agencies in culturally responsive ways. This 
collaboration assures that the needs of individuals with ELN are addressed 
throughout schooling. Moreover, special educators embrace their special 
role as advocate for individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with ELN across a 
wide range of settings and a range of different learning experiences. 
Special educators are viewed as specialists by a myriad of people who 
actively seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to their colleagues 
in understanding the laws and policies relevant to Individuals with ELN. 
Special educators use collaboration to facilitate the successful transitions 
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedc gfedcb gfedc gfedcb gfedc gfedcb

SECTION IV - EVIDENCE FOR MEETING STANDARDS



    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. Taken as a whole, the assessments must demonstrate candidate mastery of the SPA 
standards. The key assessments should be required of all candidates. Assessments and scoring guides 
and data charts should be aligned with the SPA standards. This means that the concepts in the SPA 
standards should be apparent in the assessments and in the scoring guides to the same depth, breadth, 
and specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. 
The data should be presented, in general, at the same level it is collected. For example, if a rubric 
collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart should 
report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas to be aligned with the 
elements in NCATE’s unit standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to 
candidates);
f. The scoring guide for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , 
however in some cases assessment instruments or scoring guides may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, 
create one file for Assessment #4 that includes the two-page narrative (items a – d above), the 
assessment itself (item e above), the scoring guide (item f above, and the data chart (item g above). 
Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a 
limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible. 

    1.  State licensure tests or professional examinations of content knowledge. CEC standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 



presented to document candidate attainment of content knowledge. Provide assessment information 
(items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

COURSE GRADE DATA

See Attachments panel below.

    2.  Assessment of content knowledge(15) in special education. CEC standards addressed in this 
assessment could include but are not limited to Standards 1 and 2. Examples of assessments include 
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or 
research reports addressing cross-disciplinary content; philosophy of teaching statement that 
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and 
learning (characteristics and influences); family relationships and processes; subject matter knowledge in literacy, mathematics, 
science, social studies, the visual and performing arts, and movement/physical education; as well as knowledge about children's 
learning and development in these areas.
    (16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’
content knowledge as revealed in the work product contained in a portfolio. If the portfolio contains pieces that are 
interdependent and the portfolio is evaluated by faculty as one assessment using a scoring guide, then the portfolio could be 
counted as one assessment. Often the assessment addresses an independent product within the portfolio rather than the 
complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be 
presented.

Classroom/Student Management Project

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction 
(e.g., unit plan) or activities for other roles as special educators. CEC standards that could be 
addressed in this assessment include but are not limited to 7. Examples of assessments include the 
evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a 
differentiated unit of instruction

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Asst #3: Lesson Planning

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. CEC standards that could be addressed in this assessment include but are 
not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching and the 
internship or other clinical experiences should be submitted (Answer Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Teacher Candidate Observation & Progress Report

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. CEC standards that 
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of 
assessments include those based on student work samples, portfolio tasks, case studies, follow-up 
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Asst #5: Teacher Candidate Work Sample

See Attachments panel below.

    6.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Professionalism Entry

See Attachments panel below.

    7.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Oral Language Project

See Attachments panel below.

    8.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Individualized Education Program

See Attachments panel below.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  For Revised Reports: Describe what changes or additions have been made to address the 
standards that were not met in the original submission. Provide new responses to questions and/or 
new documents to verify the changes described in this section. Specific instructions for preparing a 
Revised Report are available on the NCATE web site at 
http://www.ncate.org/institutions/resourcesNewPgm.asp?ch=90

For Response to Conditions Reports: Describe what changes or additions have been made to 
address the conditions cited in the original recognition report. Provide new responses to questions 
and/or new documents to verify the changes described in this section. Specific instructions for 
preparing a Response to Conditions Report are available on the NCATE web site at 
http://www.ncate.org/institutions/resourcesNewPgm.asp?ch=90
(Response limited to 24,000 characters.)

A number of changes have been implemented in the M.Ed. in Special Education Certification 
(Elementary/Middle) program since the March 2010 submission to CEC. The descriptions below 
describe changes to individual entries:
Summary of Actions to Address Conditions Cited in March 2010 Submission:

C.1. Candidate knowledge of content and C.2 Candidates’ ability to understand and apply pedagogical 
and professional content, knowledge, skills and dispositions stated that the program should develop 
well-defined performance levels that are process-based (e.g. focus on candidate development) vs. 
product based (e.g. focus on scores and/or ratings). Each assessment was reviewed, language modified 
to focus on teacher candidate performance that clearly shows developmental progress, that are now 
process-based vs product-based assessments.

C.3 Candidate effects on P-12 student learning: Assessment #5 (Instructional Planning and Monitoring 
Entry) did not provide clear evidence that documents that candidates have an impact on student learning.
As indicated in the March 2010 submission, the program discontinued use of the Instructional Planning 
and Monitoring Entry and replaced this artifact with the Teacher Candidate Work Sample as a 
comprehensive unit of assessment. This project requires candidates to plan, implement, evaluate, and 



modify instruction based on evaluation of student performance. Candidates also have to actively reflect 
on their special educational role and consider the strengths/needs of their teaching, collaborative 
relationships, and overall professionalism during their Graduate Internship. This evidence provides 
teacher candidates a means to demonstrate not only their effect on learning, but links planning, 
instruction and evaluations to further their reflective practice knowledge and skills.

PART E: Areas for Consideration
All assessments should be reviewed to ensure that they have scoring rubrics rather than rating scales and 
are informed by the Individualized General Curricula (IGC) knowledge and skills standards.
The Assessments cited as requiring performance levels that are based on quality of candidate behaviors 
with greater link to Individualized General Curricula (IGC) knowledge and skills were:
Assessment 1: Pre-Requisite Course Grade: In lieu of a licensure exam, a pre-requisite grade 
requirement process prior to admission to the M.Ed. Special Education Certification program 
(Mild/Moderate-Elementary/Middle) is now clearly delineated, and better alignment with CEC#1 
Foundations & #2 Development & Characteristics of Learners was created.

Assessment 2: Classroom Structure Project: Although no modifications were required, this rubric was 
further modified to provide greater alignment to IGC knowledge and skills. The primary rubric received 
significant revision being enhanced from a product based grading rubric to a process-based analysis of 
candidate performance. All performance levels were closely analyzed and are now linked to IGC 
standards, standards language (CEC #3 Individual Learning Differences, #5 Learning 
Environments/Social Interactions, & #8 Assessment), and/or guidance.

Assessments 3 and 5: Teacher Candidate Work Sample: As stated in the initial submission, the M.Ed. in 
Special Education (Mild/Moderate—Elementary/Middle) program began implementation of the Teacher 
Candidate Work Sample (TCWS) as the means to evaluate teacher candidate performance on their 
ability to plan instruction (Assessment 3) and effect on student learning (Assessment 5). The TCWS is a 
comprehensive assessment of the teacher candidate's ability to plan, modify, implement, assess and 
reflect on a candidate-developed unit of study with students with mild/moderate disabilities. The TCWS 
evaluation rubric was developed with performance levels linked directly (on the indicator level) to the 
Individualized General Curriculum skills and knowledge. The guidance provided to teacher candidates 
presents information guiding successful performance for students with a variety of mild/moderate 
challenges. Performance levels (Unacceptable, Approaching, Acceptable, and Target) focus on teacher 
candidate performance that is process-based versus product-based to provide candidates with more 
description of what is expected in terms of their development as a teacher of students with 
mild/moderate exceptional learning needs. Data have been provided using the new assessment (Spring 
2010 and Fall 2010). This comprehensive assessment is designed to address CEC Standards #1, 4, 7-9.

Assessment 4: Teacher Candidate Observation and Progress Report: As stated in the initial submission, 
the M.Ed. in Special Education (Elementary/Middle) program began implementation of the Teacher 
Candidate Observation and Progress Report (TCOPR) as the means to assess teacher candidate 
performance in student teaching (Assessment 4). The TCOPR was developed initially as a rating scale to 
evaluate all student teachers within the Feinstein School of Education and Human Development 
(NCATE Unit Assessment). Using this as a base, the program expanded this from a rating scale to a 
comprehensive rubric with performance levels informed by the IGC standards and performance 
descriptors expanded to include focus and language consistent with effective practice for teaching 
students with mild/moderate disabilities. Data was provided to demonstrate teacher candidate 
performance (Spring 2010 and Fall 2010 semesters). College supervisors and school-based clinicians 
who oversee student teachers in their student teaching placements have provided positive feedback on 
the TCOPR and have conveyed that the rubric provides significantly more guidance on what to assess 
and the performance level that best captures the level of student performance on each indicator. Over the 



course of at least 6 observations conducted by both college supervisors and school-based clinicians, this 
assessment process focuses on CEC Standards #2-10.

Assessment 6: The Professionalism Entry was revised to provide a greater alignment with CEC 
Standards #9 Professional & Ethical Practice & #10 Collaboration and the IGC standards within the 
rubric.

Assessment 7: Oral Language Project: Rubric has been revised to provide greater alignment with the GC 
standards and has rubric dimensions that evaluate teacher candidate’s knowledge and skill with specific 
respect to CEC Standard #6: Language as indicated.

Assessment 8: Individualized Education Program Project: (previously the Curriculum Modification 
Project). Although it was not reported as a conditional need to change the previous assessment entirely, 
the M.Ed. Mild/Moderate-Elementary/Middle Level program wanted to best demonstrate candidates’
understanding of the process for developing and writing Individualized Education Programs (IEPs) 
during their graduate internship experiences. This is viewed as an essential process skill for candidates to 
successfully engage in prior to graduation from our program. The IEP clearly provides opportunity for 
elementary/middle graduate teacher candidates to collaborate in the writing Present Level of Academic 
and Functional Performance statements, goals, objectives and accommodations/modifications as 
warranted. Data are offered from 2008 and alignment with GC standards has been conducted. It also 
provides stronger evidence for CEC Standards #4 Instructional Strategies, #7 Instructional Planning, #8 
Assessment, #9 Professional & Ethical Practice & #10 Collaboration as well.

Beginning Spring 2010, the program utilized an electronic portfolio system (Chalk and Wire) to assist in 
analysis of student performance and data management. The program implemented this new system in a 
planned and systematic way, beginning with full time faculty use and expanding to adjunct faculty 
implementation. As a result, all assessment data provided for the eight assessments will now be reported 
on an indicator level for each rubric and provides a more effective and timely means to evaluate program 
effectiveness and program areas in need of change. Since Spring 2010 submission, almost all teacher 
candidate data is reported for Spring 2010 and Fall 2010 semesters from the new data collection system.

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


